
April 1, 2014 
 

BOARD OF REGENTS OF THE UNIVERSITY OF WISCONSIN SYSTEM 
 
I.1. Education Committee  
 
9:00 a.m. Education Committee     Thursday, April 10, 2014 
         UW-River Falls 
         410 S. 3rd Street  
         Riverview Ballroom BCD 
         River Falls, WI 
 

a. Consent Agenda: 
  

1. Approval of the Minutes of the February 6, 2014, Meeting of the 
Education Committee. 
 

2. UW-Madison, Approval of a B.S. in Physical Education; 
 [Resolution I.1.a.(2)] 
 

3. UW-River Falls, Approval of an M.S. in Computer Science; and
 [Resolution I.1.a.(3)] 
 

4. UW-Parkside, Approval of a B.S. in Elementary Education. 
 [Resolution I.1.a.(4)] 

5. Approval of Annual Request to Trustees of the William F. Vilas Trust 
Estate for support of scholarships, fellowships, professorships, and 
special programs in arts and humanities, social sciences, and music. 
 [Resolution I.1.a.(5)] 

b. 2012-13 Program Planning and Review Report – Associate Vice President 
Stephen H. Kolison. 
 

c. Host Campus Presentation:  “Nontraditional Students/Building Partnerships at 
UW-River Falls” – Provost Fernando Delgado. 

 
d. Charter School Authorizations and Renewals: 

 
1. UW-Milwaukee:  Renewal of Urban Day School; 
 [Resolution I.1.b.(1)] 
 
2. UW-Milwaukee:  Authorization of Milwaukee College Preparatory 

School-North Campus; and 
  [Resolution I.1.b.(2)] 
 

3. UW-Milwaukee:  Authorization of Three Seeds of Health Schools 
under One Contract: 



2 
 

 
3.1.  Seeds of Health Elementary School 
3.2.  Tenor High School 
3.3.  Veritas High School  

 
  [Resolution I.1.b.(3)] 
 

e. Report of the Senior Vice President: 

1. Faculty Workload and Compensation:  an Overview. 



04/11/2014               Agenda Item I.1.a.(2) 
 
 

Program Authorization (Implementation) 
B.S. in Physical Education at 

UW-Madison 
 
 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.a.(2) 
 

That, upon the recommendation of the Chancellor of the University 
of Wisconsin-Madison, as well as the President of the University 
of Wisconsin System, the Chancellor be authorized to implement 
the B.S. in Physical Education. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
April 11, 2014  Agenda Item I.1.a.(2) 
 

NEW PROGRAM AUTHORIZATION  
BACHELOR OF SCIENCE IN PHYSICAL EDUCATION 

UNIVERSITY OF WISCONSIN-MADISON 
 
BACKGROUND 
 

This proposal is presented in accordance with the procedures outlined in Academic 
Planning and Program Review (ACIS 1.0, Revised August 2012, available at 
http://www.uwsa.edu/acss/planning/).  The new program proposal for a Bachelor of Science in 
Physical Education at the University of Wisconsin-Madison is presented to the Board of Regents 
for consideration.  The institution has submitted the authorization document and a letter of 
institutional commitment from the university’s Provost.   
 
  
REQUESTED ACTION 
 
 Approval of Resolution I.1.a.(2), authorizing the implementation of the Bachelor of 
Science in Physical Education degree program at the University of Wisconsin-Madison. 
 
DISCUSSION 
 

The proposed Bachelor of Science (B.S.) in Physical Education is intended to serve 
students who are seeking preparation as physical education teachers.  Graduates will be reflective 
and critical thinkers, who are equipped to integrate emerging knowledge, skills, and technologies 
into their future roles, and who meet all of the Wisconsin Department of Public Instruction 
Standards for teacher certification for Physical Education PK-12.   

 
UW-Madison has been preparing physical education teachers since 1911.  Since 1990, 

teacher education for prospective physical education teachers has been offered through a 
Physical Education option (submajor) within UW-Madison’s B.S. in Kinesiology degree 
program.  This proposal seeks to transition the Physical Education teacher preparation program 
back to the status of a stand-alone major, to better serve students by improving program 
visibility, curricular structure, and focused advising.  The proposed degree program will be 
distinctive in its rigorous science preparation and will connect students with faculty who are 
creating new knowledge in kinesiology and exercise science. 
 

No new resources are required to implement the B.S. in Physical Education because the 
full array of courses, faculty, and staff needed to support the program are already committed to 
the existing Physical Education teacher preparation program.  

 
RECOMMENDATION 
 

The University of Wisconsin System recommends approval of Resolution I.1.a.(2), 
authorizing the implementation of the Bachelor of Science in Physical Education at the 
University of Wisconsin-Madison. 
 

http://www.uwsa.edu/acss/planning/
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RELATED REGENT AND UW SYSTEM POLICIES 
 
Regent Policy 4-12: Academic Program Planning, Review, and Approval in the University of 
Wisconsin System. 
 
Academic Information Series #1 (ACIS-1.0; revised August 2012): Statement of the UW System 
Policy on Academic Planning and Program Review. 



 
April 11, 2014  Agenda Item I.1.a.(2)  
 
 

REQUEST FOR AUTHORIZATION TO IMPLEMENT A 
BACHELOR OF SCIENCE IN PHYSICAL EDUCATION 

AT UW-MADISON 
PREPARED BY UW-MADISON 

 
ABSTRACT 

 
The proposed Bachelor of Science (B.S.) in Physical Education is intended to serve 

students who are seeking preparation as physical education teachers.  Graduates will be reflective 
and critical thinkers who are equipped to integrate emerging knowledge, skills, and technologies 
into their future roles, and who meet all of the Wisconsin Department of Public Instruction (DPI) 
standards for teacher certification for physical education PK-12.  UW-Madison has been 
preparing physical education teachers since 1911.  Since 1990, a Physical Education Teacher 
Preparation Program has been offered through a Physical Education option (submajor) within the 
B.S in Kinesiology degree program.  This proposal seeks to move the existing Physical 
Education Teacher Preparation Program from the status of a named option under the B.S. in 
Kinesiology degree to a distinct B.S. in Physical Education degree program (major)  in the 
Department of Kinesiology to better serve students by improving program visibility and 
improving the curricular structure.   
 
PROGRAM IDENTIFICATION  
 
Institution Name 
University of Wisconsin-Madison 
 
Title of Proposed Program 
Physical Education 
 
Degree/Major Designation 
Bachelor of Science  
 
Mode of Delivery 
Single institution; on-campus, face-to-face delivery 
 
Projected Enrollment by Year Five of the Program 
Enrollment is projected to remain at 12 to 15 students annually, which is a similar to the 
enrollment for the current Physical Education Teacher Preparation Program within the B.S. in 
Kinesiology.  By the end of year five, it is expected that 60 to 75 students will have enrolled in 
the proposed B.S. in Physical Education.  Within five years, two cohorts will have had four years 
to complete the program, and an estimated 19 to 27 students will have graduated from the 
program, assuming an estimated 80 percent program completion rate.  (Some students may take 
longer than four years to graduate, may switch to another UW-Madison program, or may 
discontinue enrollment.) 
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Tuition Structure 
Students enrolled in the program will pay standard undergraduate tuition according to the rates 
approved by the Board of Regents.  For the current 2013-14 academic year, the residential tuition 
and segregated fees total $5201.68 per semester for a full-time student who is enrolled in 12-18 
credits per term.  Of this amount, $565.00 is attributable to segregated fees and the remainder is 
tuition.    
 
Department or Functional Equivalent 
The proposed program will reside within the Department of Kinesiology.  
 
College, School or Functional Equivalent 
The proposed program will reside within the School of Education. 
 
Proposed Date of Implementation 
January 2015.   
 
INTRODUCTION 
 
Rationale and Relation to Mission 

The Department of Kinesiology is proposing to move the existing Physical Education 
Teacher Preparation Program from the status of a named option under the B.S. in Kinesiology 
degree to a distinct B.S. in Physical Education degree program.  The program mainly serves to 
prepare students for roles as physical education teachers, and the curriculum meets all 
requirements of licensure by the Department of Public Instruction.  After an extensive review of 
its undergraduate programs in 2012-13, the Department of Kinesiology judged that the proposed 
B.S. in Physical Education could better serve students as a free-standing program.  The proposed 
degree status more accurately reflects the distinctiveness of this curriculum and makes it more 
visible to students. 

 
The Physical Education Teacher Preparation Program serves vital needs within society 

and the university.  Insufficient physical activity contributes to the development of chronic 
diseases and disabilities.  Physical education teaches people about the importance of physical 
activity, movement, sports, and fitness for maintaining physical and mental health and provides 
opportunities for children and adults to develop movement skills and learn recreational and sport 
activities.  Furthermore, physical educators play a critical role in preventing childhood obesity 
and associated chronic diseases by inspiring students to be physically active.  Thus, physical 
education is an important tool for enhancing the health of the general population and reducing 
health care costs.  Preparing high quality physical educators is critical to meet this goal. 

 
The Physical Education Teacher Preparation Program has a long history within a strong 

educational environment at the UW-Madison.  UW-Madison offers an array of high quality 
teacher education programs in line with its commitment to discover, examine, preserve, and 
transmit knowledge.  The School of Education is ranked among national leaders in the quality of 
its academic programs and prominence of its educational research.  The Department of 
Kinesiology and the Physical Education Teacher Preparation Program in particular have been 
national pioneers in research on human movement, motor development, and learning and 
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exercise physiology, as well as in their preparation of physical education teachers.  The B.S. in 
Physical Education will allow students to learn from faculty with active research programs 
committed to the creation of new knowledge in the fields of education and kinesiology.  Thus, 
this program is entirely aligned with the research, teaching, and outreach missions of UW-
Madison. 

 
UW-Madison was the first institution in the Midwest to establish an undergraduate 

program to train physical educators and has been doing so since 1911.  The Bachelor of Science 
in Physical Education was first implemented in 1919 and continued until 1990, when the 
Department of Physical Education and Dance merged with the Department of Therapeutic 
Science and their academic programs were reorganized such that the Physical Education Teacher 
Preparation Program became a named option (Physical Education) under the Kinesiology major.   
 
Need as Suggested by Current Student Demand 

The current Physical Education option in the B.S. in Kinesiology degree is a five-year 
limited-enrollment program with the capacity to admit 12 to 15 students per year.  Program 
visibility is currently very low because it is an option rather than a major or degree program.  
Despite low visibility, student enrollment is consistently high in the introductory course in 
physical education (Kinesiology 121 Foundations of Physical Education), which serves to make 
students more aware of the program.  Enrollment in the Physical Education Teacher Preparation 
Program has consistently been at the capacity of 12 to 15 students.  In the last ten years, the 
majority of program graduates - more than 90 students in total - have completed the physical 
education teacher certification and most are employed in educational settings.  Although no 
growth in capacity is planned, demand for the program is expected to remain steady - or even 
increase - given the curriculum redesign that allows for completion in four years, increased 
visibility with the move from the named option to a degree, and long-term patterns of successful 
employment of graduates of the Physical Education Teacher Preparation Program.  

 
Need as Suggested by Market Demand 

The U.S. Bureau of Labor Statistics (BLS) projects employment growth for teachers of 
kindergarten through secondary school to be about average, with a potential growth of 17 percent 
from 2010 to 2020 (www.bls.gov).  Fitness and recreation sports centers also hire physical 
educators to work with children’s programs.  Employment in these areas is expected to grow by 
24 percent from 2010 to 2020.  In addition, employment opportunities will increase for physical 
educators trained to work with youth and adults with diverse abilities, particularly as the 
population ages.  Specifically for Wisconsin, the BLS projects that employment for pre-school 
and elementary teachers is expected to grow from seven to eight and one-half percent between 
2010 and 2020.  Employment in the areas of fitness and recreation is expected to grow by ten 
percent over that same time period. 
 
Emerging Knowledge and New Directions in Physical Education 

Physical activity is critical for a healthy Wisconsin and America.  New research emerges 
daily on the health benefits of physical activity and the importance of physical education in 
promoting physical activity.  The Physical Education Teacher Preparation Program uses a variety 
of high impact practices in in-class and out-of-class settings that lead to mastery of the UW-
Madison Teacher Education Standards and the UW-Madison Essential Learning Outcomes.  The 
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program provides students multiple opportunities for engaging in high impact practices, 
including writing intensive coursework within the Physical Education Teacher Preparation 
Program (Kines 355 Socio-cultural Aspects of Physical Activity), coursework in research 
methods and how to use action research in the classroom to guide practice (Kines 315 
Assessment and Research in Physical Activity Pedagogy), cultural competency in teaching 
(Kines 355, Kines 353 Physical Education in a Multicultural Society and infused through the 
curriculum), and diversity and global learning (General Education requirements).  The teaching 
methods courses provide students with the tools to adapt to emerging needs and trends and new 
approaches to teaching and learning. 
 
DESCRIPTION OF PROGRAM  
 
General Structure of the Program 
 
Institutional Program Array 

The B.S. in Physical Education will be the only program at UW-Madison that prepares 
students for certification as physical education teachers.  Like many areas of study, the Physical 
Education Teacher Preparation Program relies on pre-requisite and core general studies courses 
offered outside the Department of Kinesiology (e.g., Anatomy, Chemistry, and Physiology).  
These courses are currently required for the Physical Education Teacher Preparation Program 
within the B.S. in Kinesiology, and do not represent a change with the development of the degree 
program.  The B.S. in Physical Education will complement other teacher education preparation 
programs available to students at UW-Madison, and will continue to serve the strong student 
demand currently met by the Physical Education Teacher Preparation Program.   
 
Other Programs in the University of Wisconsin System 

UW-Madison’s Physical Education Teacher Preparation Program is currently offered 
along with eight other programs in the UW System: UW-Eau Claire, UW-La Crosse, UW-
Oshkosh, UW-Platteville, UW-River Falls, UW-Stevens Point, UW-Superior, and UW-
Whitewater.  The UW-Madison program is distinctive given its century-long history, rigorous 
science preparation for students, and link to research activity in human movement and exercise.  
The ability to expose students to cutting-edge education research has a positive impact on teacher 
preparation and interest in graduate study.  In addition, UW-Madison’s Physical Education 
Teacher Preparation Program works with local schools to provide student teacher practicum 
experiences to prepare these future teachers.  Given that UW-Madison already prepares physical 
education teachers and there are no plans to increase the size of the program, the proposed 
program does not have any impact on considerations of program duplication or resource use.  
 
Collaborative Nature of the Program  

The Physical Education Teacher Preparation Program collaborates with other entities 
within the School of Education to prepare teachers.  Collaborations have been developed with 
teachers in the surrounding school districts to provide high-quality practical and student teaching 
experiences.  Local schools allow students in physical education classes to observe and practice 
teaching lessons.  The Physical Education Teacher Preparation Program also collaborates with 
home-schooled children’s programs to provide physical education.  The home-schooled 
children’s Physical Education Teacher Preparation Program provides opportunities for future 



5 
 

physical education teachers to develop and practice teaching competencies before participating 
in field experiences in the public schools. 
 
Diversity 

The Department of Kinesiology and the Physical Education Teacher Preparation Program 
are committed to diversity in the curriculum, faculty, and students.  Course offerings explore the 
different social, biological, cultural, and behavioral characteristics of populations and individuals 
and how these characteristics influence movement and physical education.  Discussion of these 
topics in classes is facilitated by involving students and instructors of different ages and racial 
and ethnic origins and by incorporating reading assignments and other information about diverse 
populations into course content.  Three courses in particular prepare physical education students 
for a multicultural society: Kines 316 Adapted Physical Activity, Kines 353 Physical Education 
in a Multicultural Society, and Kines 355 Socio-Cultural Aspects of Physical Activity.  As part 
of Kines 353, students participate in a 30-hour experience with a different culture, and in Kines 
316, students have hands-on experience with clients with diverse physical and cognitive abilities.  
The student teaching placements are in schools with diverse students.  The Physical Education 
Teacher Preparation Program will avail itself of all UW-Madison resources to help actively 
recruit minority students and faculty.  The program strives to recruit diverse students through an 
admission process that emphasizes diverse backgrounds and experiences. 
 
Student Learning Outcomes and Program Objectives 

The B.S. in Physical Education will provide a strong basic science foundation coupled 
with extensive didactic, laboratory, and field experiences.  The program will use a variety of 
student-centered learning opportunities to develop critical thinking, problem-solving and 
decision-making skills, and teaching competencies required to teach effectively.  Student 
learning outcomes are aligned with the framework of the National Association for Sport and 
Physical Education and the UW-Madison Teacher Education Standards.  These standards meet 
the Wisconsin DPI Standards for initial educators and fully incorporate the Essential Learning 
Outcomes for UW-Madison students:  knowledge of human culture, intellectual and practical 
skills, personal and social responsibility, and integrative learning.  In addition, the curriculum 
strives to include all the elements of the Wisconsin Experience: substantial research experiences, 
global and cultural competencies and engagement, leadership and activism opportunities, and 
application of knowledge (http://www.learning.wisc.edu/welo2010.pdf). 
 

Graduates of UW-Madison Physical Education Teacher Education Program will meet the 
University of Wisconsin Teacher Education Standards: 

 
Standard 1:  Incorporates Understanding of Human Learning and Development. Teachers design 

learning environments and pedagogical practices for students that are grounded in 
concepts and interpretive frameworks provided by disciplines that study human 
development and learning. 

Standard 2:  Understands Social Context of Schooling. Teachers understand how local, state, 
national, and global social and political contexts differentially affect schooling and its 
outcomes for students. 

http://www.learning.wisc.edu/welo2010.pdf
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Standard 3:  Demonstrates Sophisticated Curricular Knowledge.  Teachers understand the central 
concepts, assumptions, tools of inquiry, ways of reasoning, uncertainties, and 
controversies of exercise science and physical educations. 

Standard 4:  Demonstrates Pedagogical Knowledge in Specific Domains. Teachers are 
knowledgeable about the problems, challenges, and opportunities that commonly arise as 
students develop understanding or competence in physical education. 

Standard 5:  Explains and Justifies Educational Choices. Teachers can articulate and defend their 
curricular and instructional choices with sound ethical and pedagogical justifications. 

Standard 6:  Connects School and Community. Teachers use the knowledge and abilities 
necessary for collaboration with individuals, groups, and agencies within the school and 
community. They base instruction of students on an understanding of curricular goals, 
subject matter, and the community, and help the students make connections between 
community-based knowledge and school knowledge. 

Standard 7:  Understands and Adapts to Multiple Forms of Communication. Teachers understand 
and adapt to students’ multiple forms of expressing and receiving experiences, ideas, and 
feelings. 

Standard 8:  Employs Varied Assessment Processes. Teachers understand and thoughtfully use 
formal and informal evaluation strategies to assess students’ achievements, strengths, 
challenges, and learning styles for continuous development. 

Standard 9:  Manages Learning Environment. Teachers establish and maintain an environment 
that engages students in learning while providing for their physical and socio-emotional 
well-being. 

Standard 10:  Employs Varied Instructional Strategies. Teachers understand and use a variety of 
instructional strategies to enhance students’ learning. 

Standard 11:  Uses Technologies. Teachers appropriately incorporate new and proven 
technologies into instructional practice. They understand the major social, cultural, and 
economic issues surrounding their implementation. 

Standard 12:  Accommodates for All Students. Teachers design educational environments and 
use instructional practices that accommodate students’ achievements, strengths, 
challenges, interests, and learning styles. 

Standard 13:  Is a Reflective Practitioner. Teachers are reflective practitioners who evaluate the 
effects of their assumptions, choices, and actions on others (students, parents, and other 
professionals in the learning community) and who actively seek out opportunities to grow 
professionally. They examine assumptions enmeshed in ways of thinking and in familial, 
institutional, and cultural lore, and practices. 

Standard 14:  Relates Well with Students, Families, and Communities. Teachers relate to 
students, families, and community members in a fair, respectful, and sensitive manner. 
They show an appreciation for the cultural diversity of our society. 

Standard 15:  Understands Legal Rights and Responsibilities. Teachers understand the legal 
rights and responsibilities of professional educators and the law as it applies to their 
specific domains of teaching. 
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Assessment of Objectives 
 
Educational Assessment 

The Physical Education Teacher Preparation Program uses a variety of assessment 
instruments and methods.  Direct assessments of student performance serve as the primary means 
for assessing student learning outcomes: 

 
1. Student self-assessment:  Each student uses the School of Education Standards to chart 

his/her progress each semester throughout the program.  The self-assessments are reviewed 
by program faculty and staff each semester and used to help identify gaps in the program and 
guide the student in course selection. 

2. Standards-based assessment system:  Direct assessment of learning standards is conducted 
each semester.  Each course and field experience in the curriculum is linked to one or more 
standards.  Performance indicators that describe expected student knowledge, skills, and 
abilities are associated with each course-related standard and listed in the syllabus.  A variety 
of measures are used to assess student achievement of the learning standards.  Assessments 
include quizzes and exams, project artifacts, laboratory reports, oral presentations, papers, 
and other required assignments reflected through the course syllabi.  At the end of each 
semester, instructors indicate in the standards-based assessment system the standards met by 
the physical education students in their courses. 

3. Electronic portfolio:  The portfolio documents that students have satisfactorily met the UW-
Madison Teacher Education Standards required for initial teacher certification in Wisconsin.  
It includes a variety of artifacts that students have chosen from their educational experiences 
to best represent their growth and development as teachers. Artifacts can include lesson 
plans, classroom observations, and video and audio footage.  The evidence is explicitly 
supported with information on the context, justification, and reflection of learning and is 
reviewed each semester by program faculty and staff.  The portfolio is submitted for final 
evaluation before graduation. 

4. Content exams (PRAXIS II):  Physical Education Teacher Education students are required to 
take and pass the PRAXIS II Subject Assessments/Specialty Area Test in Physical Education 
before student teaching.  The test assesses whether the prospective physical education teacher 
has the knowledge and competencies necessary for a beginning teacher of physical 
education. 

5. Student teaching evaluations:  Student teaching supervisors and cooperating teachers provide 
formal evaluations of the future physical education teacher based on the UW-Madison 
Teacher Education Standards. 

6. Indirect assessments:  Indirect measures include course evaluations, job placement data, and 
student and cooperating teacher surveys. Alumni surveys are administered at one and three 
years after graduation. 

 
Program Assessment 

The Department of Kinesiology Undergraduate Studies Committee will play a central 
role in the part of the assessment process that determines whether the curriculum and student 
services need change or improvement.  The assessment measures listed above will be reviewed 
annually by the committee.  On the basis of this review, the committee will make suggestions to 
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the department for changes in the curriculum if the assessment measures indicate that problems 
exist.  Listed below are program goals and methods of assessment. 

 
Goal 1:  Recruit and retain high quality students from diverse backgrounds 

Methods:  Student demographics 
Cumulative GPA at admission 
Course grades 
Pre-Professional Skills Test scores 
Application essays 
Letters of recommendation 
Student self-assessments 

Goal 2:    Recruit and retain high quality faculty, academic staff and cooperating teachers who 
exemplify excellence in teaching 

Methods:  End-of-semester course evaluations 
Cooperating teacher evaluations 
Faculty and academic staff merit review 

Goal 3:  Provide state of the art courses and field experiences that develop highly qualified 
teachers 

Methods:  End-of-course evaluations 
PRAXIS II content exam scores 
Student self-assessments 
Standards-based assessment system 
Cooperating teacher evaluations 
Site evaluations 

Goal 4:   Graduate reflective physical education teachers who can adapt to emerging trends 
Methods:  Student self-assessments 

Student teaching evaluations 
Cooperating teacher surveys 
Portfolio evaluations 
Job placement 
Alumni surveys 

 
Program Curriculum 

The curriculum is built around the UW-Madison School of Education Teacher Education 
Standards.  The degree will be granted to students who complete 120 credits, including liberal 
studies and general education requirements, science and kinesiology coursework, professional 
education courses, and physical education coursework.  Students must also meet the UW-
Madison 30-credit residency requirement, which requires that students complete their last 30 
credits on the UW-Madison campus.  Program completion will meet all of the Wisconsin DPI 
Standards for teacher certification for Physical Education PK-12.   

 
Although there has been no net increase in the courses needed for the Physical Education 

program, planning for the degree/major program presented an opportunity to reorganize some of 
the courses and realign them to be consistent with learning goals and evolving pedagogical 
approaches.  The new courses, overall, deliver a more streamlined and focused experience for 
students and address all of the requirements for licensure by DPI.  All of the Physical Education 
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Teacher Preparation courses will continue to be listed in the Kinesiology subject listing because 
this allows for more efficient departmental administration of course scheduling and management; 
given that all the courses are within one subject listing. 
 

Requirements for the B.S. in Physical Education 
Program Liberal Studies, General Education, and Science Requirements (16-20 credits 
met by non-kinesiology courses listed below)  

40 
Credits 

Kinesiology and Science Core Courses Requirements  32-38 
Credits 

Anatomy 328 & 329 Human Anatomy Lecture and Lab  5 
Chem 108 recommended or 103 General Chemistry  4-5 
Physiology 335 Human Physiology  5 
Math 112 Algebra or exempt by placement scores (Satisfies QR-A)  0-3 
Kines 116 First Aid and Basic Life Support or First Aid and CPR/AED Certification  0-2 
Kines 119 Introduction to Kinesiology  2 
Kines 314 Physiology of Exercise  4 
Kines 318 Biomechanics of Human Movement  3 
Kines 350 Exercise Psychology  3 
Kines 360 Motor Development across the Lifespan  3 
Kines 361 Motor Learning and Performance  3 
Physical Education Course Requirements  48 

Credits 
Dance 2 Ballroom  1 
Dance 205 Dance for PE  1 
Kines 104 Aquatics or WSI (water safety instructor) Certification  1 
Kines 121 Foundations of Physical Education  2 
Kines 300 Practicum in Kinesiology (placements in elementary and secondary PE)  3 
Kines 315 Assessment and Research in Physical Activity Pedagogy (Satisfies QR-B)  3 
Kines 316 Adapted Physical Activity  3 
Kines 325 Group Development and Behavior Management  2 
Kines 327 Topics in Outdoor Pursuits  1 
Kines 353 Physical Education in a Multicultural Society  2 
Kines 355 Socio-Cultural Aspects of Physical Activity (Satisfies Comm B)  3 
Kines 370 Planning and Teaching Physical Education  3 
Kines 371 Methods of Teaching PK-12 Dance and Gymnastics  3 
Kines 372 Methods of Teaching PK-12 Educational Games and Fitness  3 
Kines 373 Methods of Teaching Secondary Sport Concepts and Skills  3 
Kines 412 Organization and Administration of Physical Education  2 
Kines 478 Elementary School PE Student Teaching  6 
Kines 479 Middle or High School PE Student Teaching  6 
Professional Education Requirements  9 

Credits 
Learning Requirement: Ed Psych 301 Human Abilities and Learning  3 
Foundations of the Profession Requirement (either Ed Pol 300 School and Society, Ed Pol 
412 History of American Education, or Ed Pol 500 Social Issues in Education)  

3 

Curric 305 Integrating the Teaching of Reading with Other Language Arts  3 
Elective Credits (if needed to reach 120-credit minimum)  Variable  
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Students will typically apply in the fall semester of their sophomore year for spring 
sophomore year admission to the program.  Students with a cumulative grade point average of 
2.75 (4-point scale) who have completed 40 credits, pre-requisite courses (Kines 116, Kines 
119), the educational experience, and the Pre-professional Skills Test (PPST) are eligible to 
apply.  Students are required to provide a personal statement that details their goals associated 
with seeking a B.S. in Physical Education degree and demonstrate a level of relevant experience.  
 
Projected Time to Degree 

The B.S. in Physical Education fits within the 120-credit structure for undergraduate 
degrees and can be completed within four academic years of full-time study.  A recommended 
four-year course sequence has been developed as an advising guide.  Students are required to 
meet with their advisors every semester to develop the most appropriate course sequence plans. 
Many courses are offered both semesters, and some are offered in the summer session to help 
students with timely completion of the program.  Every effort will be made to help students 
complete the program in four years, even if they transfer from another institution, start the 
program late, choose to study aboard, or add coursework for additional teaching certifications.  
Almost all UW-Madison students pursue full-time study; advisors will work with students who 
choose to work on the program on a part-time basis to support their timely progress.  
 
Program Review Process 
 
Institutional Review 
 According to the UW-Madison program review policy, the Provost, in collaboration with 
the Dean of the School of Education, will initiate program review five years after the program is 
first implemented, and success and quality will be evaluated based on the program goals outlined 
in this proposal.  Subsequently, the B.S. in Physical Education will be included in the 10-year 
review of the Department of Kinesiology undergraduate programs, following standard UW-
Madison program review guidelines that require that all programs be reviewed at least once 
every ten years.   
 
Accreditation 
 The B.S. in Physical Education will be reviewed every five years by the Department of 
Public Instruction as a teacher certification program based on the DPI’s program standards.   
 
Institutional Commitment: 

A Letter of Commitment accompanies this proposal from Paul M. DeLuca Jr., Provost 
and Vice Chancellor for Academic Affairs.  That letter affirms that: the program has been 
designed to meet the institution’s definition and standards of quality and to make a meaningful 
contribution to the institution’s overall academic plan and program array; there is institution-
wide support for the program, including faculty governance approval; and the necessary financial 
and human resources are in place to implement and sustain the program.  The program will be 
offered within the current budget of the Department of Kinesiology.  No additional faculty, 
instructional, or student services resources are needed because resources are already committed 
to this program as an existing submajor/option.  
 



Items
2015 2016 2017 2018 2019

Year 1 Year 2 Year 3 Year 4 Year 5
I Enrollment (New Student) Headcount 15 15 15 15 15

Enrollment (Continuing Student) Headcount 0 13 13 13 13
Enrollment (New Student) FTE 15 15 15 15 15
Enrollment (Continuing Student) FTE 0 12 12 12 12

II Total New Credit Hours (# new sections x credits per section) 0 0 0 0 0
Existing Credit Hours  (Est 15 cr per FT student) 225 420 420 420 420

III FTE of New Faculty/Instructional Staff 0 0 0 0 0
FTE of Current Fac/IAS (Note 3) 6.0 6.0 6.0 6.0 6.0
FTE of New Admin Staff 0 0 0 0 0
FTE Current Admin Staff  (Note 3) 1.0 1.0 1.0 1.0 1.0

V New Revenues
    From New Tuition $0 $0 $0 $0 $0
    From Fees $0 $0 $0 $0 $0
   Program Revenue - Grants $0 $0 $0 $0 $0
  Program Revenue - Other $0 $0 $0 $0 $0
   Reallocation (Note 1, 2) $422,000 $425,920 $429,879 $433,878 $437,917
Total Revenue $422,000 $425,920 $429,879 $433,878 $437,917

VI New Expenses
Salaries plus Fringes
    Faculty/Instructional Staff $0 $0 $0 $0 $0
    Other Staff $0 $0 $0 $0 $0
Continuing Expenses
   Faculty and Instructional Academic Staff  (Note 4) $342,500 $345,925 $349,384 $352,878 $356,407
   Administrative Staff  (Note 5) $49,500 $49,995 $50,495 $51,000 $51,510
    Other:  Supplies and Expenses $30,000 $30,000 $30,000 $30,000 $30,000
Total Expenses $422,000 $425,920 $429,879 $433,878 $437,917

VII Net Revenue $0 $0 $0 $0 $0

1. This program has no new revenues or expenses.  
2. All budget allocated to the existing Physical Education Teacher Preparation program will be reallocated from 
the option/submajor in the BS-Kinesiology program to the BS-Phys Ed, both within the Department of Kinesiology.
3. An estimate of 6.0 FTE faculty and instructional academic staff and 1.0 FTE administrative support staff is based on estimates of
proportional contributions of 11 faculty/academic staff and 5 administrative support staff who contribute to the program. 
4.  Faculty and Instructional Academic Staff salaries are estimated from actual salaries; projection is for a 1% salary increase per year.
5.  Administration Staff salaries are estimated from actual salaries; projection is for a 1% annual salary increase.  

a  - Number of students enrolled
b  - To be based on 12 credits at the undergraduate level and 7 credits at the graduate level.  The majority of students will be full-time. 
c  - Number of faculty/instructional staff providing significant teaching and advising for the program
d  - Number of other staff providing significant services for the program

Signature by th   the Provost ___________________________________
Date: ____________________________________

Projections

Narrative:  Explanation of the Numbers and Other Ongoing Commitments that will Benefit the Proposed Program

University of Wisconsin-Madison
Cost and Revenue Projections for the B.S. in Physical Education





04/11/2014               Agenda Item I.1.a.(3) 
 
 

Program Authorization (Implementation) 
M.S. in Computer Science at 

UW-River Falls 
 
 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.a.(3) 
 

That, upon the recommendation of the Chancellor of the University 
of Wisconsin-River Falls, as well as the President of the University 
of Wisconsin System, the Chancellor be authorized to implement 
the M.S. in Computer Science. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 
April 11, 2014  Agenda Item I.1.a.(3) 
 

NEW PROGRAM AUTHORIZATION  
MASTER OF SCIENCE IN COMPUTER SCIENCE 

UNIVERSITY OF WISCONSIN-RIVER FALLS 
 

BACKGROUND 
 

This proposal is presented in accordance with the procedures outlined in Academic 
Planning and Program Review (ACIS 1.0, Revised August 2012, available at 
http://www.uwsa.edu/acss/planning/).  The new program proposal for a Master of Science in 
Computer Science at the University of Wisconsin-River Falls is presented to the Board of 
Regents for consideration.  The institution has submitted the authorization document and a letter 
of institutional commitment from the university’s Provost.   

 
REQUESTED ACTION 
 
 Approval of Resolution I.1.a.(3), authorizing the implementation of the Master of Science 
in Computer Science degree program at the University of Wisconsin-River Falls. 
 
DISCUSSION 
 

The University of Wisconsin-River Falls proposes to establish a Master of Science in 
Computer Science.  This program responds to the strategic direction of the university, to student 
and alumni interest, and to employer and employee interest in the metropolitan St. Croix River 
Valley region.   

 
Establishing the program will provide students with a high-quality, professionally-

oriented graduate degree that can sustain career advancement and provide a deeper intellectual 
foundation to practitioners in computer science and related fields.  The goal of the program will 
be to provide students with the skill and knowledge sets required to work in solution-oriented 
contexts.  Graduates will be better equipped to function as middle level and advanced managers 
and to manage technology more effectively.   

 
The program will be comprised of 30 credits, which will include 24 credits in computer 

science and six credits in management and leadership drawn from UW-River Falls’ Master in 
Business Administration program.  Full-time students will be able to complete the program in 
one to two years, depending on how many credits they take. 
 
RECOMMENDATION 
 

The University of Wisconsin System recommends approval of I.1.a.(3), authorizing the 
implementation of the Master of Science in Computer Science at the University of Wisconsin-
River Falls. 
 
 
 
 

http://www.uwsa.edu/acss/planning/
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RELATED REGENT AND UW SYSTEM POLICIES 
 
Regent Policy 4-12:  Academic Program Planning, Review, and Approval in the University of 
Wisconsin System. 
 
Academic Information Series #1 (ACIS-1.0; revised August 2012):  Statement of the UW 
System Policy on Academic Planning and Program Review. 
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REQUEST FOR AUTHORIZATION TO IMPLEMENT A  
MASTER OF SCIENCE IN COMPUTER SCIENCE 

AT UW-RIVER FALLS 
PREPARED BY UW-RIVER FALLS 

 
ABSTRACT 

 
The University of Wisconsin-River Falls proposes to establish a Master of Science (M.S.) 

in Computer Science.  This program responds to the strategic direction of the university, to 
student and alumni interest, and to employer and employee interest in the metropolitan St. Croix 
River Valley region.  Establishing the program will provide students with a high-quality, 
professionally-oriented graduate degree that can sustain career advancement and provide a 
deeper intellectual foundation to practitioners in computer science and related fields.  The goal of 
the program will be to provide students with the skill and knowledge sets required to work in 
solution-oriented contexts.  Graduates will be better equipped to function as middle level and 
advanced managers and manage technology more effectively.  The program will be comprised of 
30 credits, which will include 24 credits in computer science and six credits in management and 
leadership drawn from the existing UW-River Falls’ Master in Business Administration 
(M.B.A.) program.  
 
PROGRAM IDENTIFICATION 
 
Institution Name  
University of Wisconsin-River Falls 
 
Title of Proposed Program 
Computer Science 
 
Degree/Major Designations 
Master of Science 
 
Mode of Delivery 
 Single institution; combining face-to-face, hybrid (low residency), and online instruction.  
It is anticipated that most courses will be offered face-to-face and in hybrid format delivered at 
the university’s Hudson Center.  Some courses, particularly those offered during the compressed 
sessions in the summer, will be online.  The use of multiple approaches is aimed at serving the 
primary clientele for the program, who are typically working professionals who are apt to seek 
programs and courses beyond the traditional daytime format. 
 
Projected Enrollments by Year Five 

Year Implementation 
Year 

2nd year 3rd year 4th year 5th year 

New students 
admitted 

25 25 25 25 25 

Continuing students  20 20 20 20 
Total enrollment 25 45 45 45 45 
Graduating students  15 25 30 30 



2 
 

 The table above identifies the projected enrollment patterns for the program.  The 
curricular model allows for students to complete all degree requirements in one calendar year.  
However, the computer science department believes that most students will be enrolled less than 
full-time and will likely take two full calendar years.  UW-River Falls anticipates a relatively low 
attrition rate of students, given the nature of the program and the screening process for 
admissions.  As the university’s M.B.A. program has relatively strong retention rates, a retention 
rate above 75 percent for the program is projected, given the pool of students from which the 
program will be recruiting. 
 
Tuition Structure 
 UW-River Falls has used standard tuition pricing and revenue to calculate the tuition 
structure for the new program.  However, UW-River Falls anticipates the forthcoming UW 
System and Regents’ discussion on graduate tuition pricing and may in the future request those 
flexibilities in pricing and revenue. 

 
 For 2013-14, Wisconsin resident graduate tuition is $424.27 per credit.  The presumption 
is that the program will have a mix of full-time and part-time students.  Forecasting fully met 
headcount targets, but fewer than full-time enrollments, yields a model of six credits per student 
and semester ($2,546.82) and, exclusive of any fully online course fees, student fees of $449.98 
per semester.  This is currently the standard published tuition fee rate and does not include a 
model of summer enrollments (which could occur in the future). 

 
Department or Functional Equivalent 
The proposed program will reside within the Department of Computer Science.  
 
College, School, or Functional Equivalent 
The proposed program will be housed within the College of Business and Economics. 

 
Proposed Date of Implementation 
September 2015 (fall admission cycle) 
 
INTRODUCTION 
 
Rationale and Relation to Mission 

The graduate program fits neatly into the focused mission statement of UW-River Falls: 
“to help prepare students to be productive, creative, ethical, engaged citizens and leaders with an 
informed global perspective.”  The select mission statement allows UW-River Falls to offer 
“graduate programs in education, agriculture, and other areas clearly associated with its 
mission.”  Computer science has long been a viable undergraduate program and, like its sibling 
programs in the College of Business and Economics, aids the university in fulfilling its mission 
to serve the St. Croix Valley region's economic and workforce development.  The university’s 
mission statement clearly affirms the centrality of business administration, and the institution has 
construed its role to support business and business development more broadly.  In doing so, “the 
university continues to develop inter-institutional relationships in cooperative research, graduate 
training, and undergraduate programs within the state, region, and world.”  The proposed 
graduate program in computer science will certainly support the university’s mission to promote 
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“interstate cooperation,” particularly as the program will connect to businesses and agencies on 
both sides of the border. 

 
Within the construct of Goal One of the UW-River Falls’ strategic plan, which focuses on 

building distinctive academic programs, the computer science department has demonstrated its 
connection to professional opportunities and has emerged in the upper tier of undergraduate 
programs through the university’s first program prioritization process (completed in 2010).  The 
program also connects to strategic plan goals of global engagement and education and 
developing partnerships.  Because of the program’s potential for partnerships with large and 
small businesses, UW-River Falls anticipates that the program will support the university’s 
mission and its expressed purpose to “promote interstate cooperation.”  
 
Need as Suggested by Current Student Demand 

Development of the graduate program was encouraged by the strong and consistent 
student demand for the undergraduate computer science program.  In October 2012, e-mail 
solicitations were sent to 428 alumni; 186 alumni responded, which represents a response rate of 
29 percent.  When asked what type of program would best meet their needs, 87 respondents (47 
percent) indicated interest in enrolling in a graduate program containing a broad focus on 
technical computer science topics, along with managerial and entrepreneurial coursework.  Fifty-
eight respondents (approximately 31 percent) were potentially interested in a graduate computer 
science program at UW-River Falls with technical content alone, and the rest indicated that they 
did not anticipate enrolling in a graduate program.  The responses reflect the nature of the 
program and the cost differential associated with other local and regional programs (such as 
similar programs offered at the University of Minnesota and University of St. Thomas).  UW-
River Falls offers significant cost savings compared to such programs. 

 
 The local demand in the Twin Cities metropolitan statistical area appears to track the 
national demand for and interest in graduate computer science programs, which is largely the 
result of baccalaureate degree holders who have completed studies in this or similar fields.  
Hanover Research, a global information and research firm that provides analysis to for-profit and 
non-profit organizations, reported a near six percent increase in graduate degrees from 2007 
through 2011.  While international demand has been harder to measure, this will be an important 
target market for the program (and the two international student recruiters UW-River Falls 
employs). 
 
Need as Suggested by Market Demand 

The technology industry is experiencing an increasing shortage of graduates in computer 
science and especially those with advanced degrees.  Technology is one of the fastest growing 
fields, with the result that there is an increasing demand for highly trained professionals.  The 
Yale Daily News reports that applications for their M.S. in Computer Science degree grew by 45 
percent from 2011 to 2012, no doubt drawn by the prospects for professional advancement 
among those already employed in the field.  InfoWorld reported that there was a 72 percent 
increase in job openings in the computer science field in the United States from January 2010 to 
October 2011.  A graduate program in computer science could be attractive to computer science 
professionals seeking to move into management.  As the U.S. Bureau of Labor Statistics notes, 
“many computer and information systems managers also have a graduate degree” and job growth 
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in the area “is projected to grow 15 percent from 2012 to 2022.” 
(http://www.bls.gov/ooh/management/computer-and-information-systems-managers.htm). 

 
The report prepared for UW-River Falls by Hanover Research in August 2012, shows 

that demand for computer science-related fields has been projected to grow 6.9 percent in 
Wisconsin from 2010 to 2018, and 14.4 percent in Minnesota from 2010 to 2020.  For computer 
science positions that require graduate-level training, the Wisconsin and Minnesota projections 
are given below:  

 
Wisconsin Long-Term Employment Projections for Occupations Related to Computer Science, 
2008-2018 
Occupation Title Percent Change 
Software Developers, Applications      18.2 
Computer Systems Analysts       9.3 
Network and Computer Systems 
Administrators 

      7.1 

 
West Central Wisconsin Employment Projections for Occupations Related to Computer Science, 
2008-2018 
Occupation Title Percent Change 
Computer and Information System Managers       6.5 
Computer Systems Analysts       8.7 
Network and Computer Systems 
Administrators 

      5.7 

 
Minnesota Long-Term Employment Projections for Occupations Related to Computer Science, 
2010-2020 
Occupation Title Percent Change 
Computer and Information Systems Managers      13.9 
Computer Systems Analysts      14.9 
Network and Computer Systems 
Administrators 

      18.5 

Source:  Hanover Research Report “Program Demand for a M.S. in Computer Science” (August 2012) 
 

 
DESCRIPTION OF PROGRAM 
 
General Structure 
 This will be a career-oriented, 30-credit hour program with a mix of appropriate 
graduate-level computer science courses (21 credits), business administration courses (six 
credits), and a practicum experience (three credits). 
 
Institutional Program Array 

The program will fit well with other technological and science-related programs at UW- 
River Falls.  There is no overlap with other graduate programs, but the graduate program in 
computer science will share space, faculty, and library resources with both the undergraduate 
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computer science major and the computer science concentration in the Bachelor of Applied 
Science degree.  There will be no defined impact on any other programs.  

 
Other Programs in the University of Wisconsin System 
Institution Degree Field Notes 
UW-Madison P.S.M./ 

Ph.D. 
Computer Science  

UW-Milwaukee M.S. Computer Science  
UW-Milwaukee Graduate 

Certificate 
Advanced Computational Imaging 15 credits 

minimum  
required (12 of 
those at UWM) 

UW-Milwaukee Concentration Artificial Intelligence In computer 
science program 

UW-Milwaukee Concentration Computer Networks In computer 
science program 

UW-Milwaukee Concentration Computer Science In Ph.D. in 
Engineering 
program 

UW-Milwaukee Concentration Computer Systems In computer 
science program 

UW-Milwaukee Concentration Data Security In computer 
science program 

UW-Milwaukee Concentration Electrical and Computer Engineering  
UW-Milwaukee Concentration Software Engineering In computer 

science program 
UW-Oshkosh Concentration Technology Leadership Cohort  
UW-Platteville M.S. Computer Science Joint degree 
UW-Parkside M.S. Computer & Information Systems  
UW-La Crosse M.S. Software Engineering  
UW-Stout M.S. Information & Communication 

Technologies 
Can be 
completed 
completely on-
line 

 
With the exception of UW-Stout, whose graduate degree has a different program focus, 

the other UW institutions are not within 100 miles of UW-River Falls. 
 

In Minnesota, the University of Minnesota and St. Cloud State offer M.S in Computer 
Science degrees, and several other universities (e.g., Metro State University, University of St. 
Thomas, and St. Mary’s University of Minnesota) offer degrees in similar fields. 
 
Collaborative Nature of the Program 
 There are currently no plans for collaborations with other institutions. 
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Diversity 
The faculty members of the department already represent a rich diversity and actively 

work to assure student diversity through recruitment efforts, both domestic and international.  
The curriculum is largely technical.  However, the curricular elements in management from the 
M.B.A. program also contribute directly to broad intellectual conceptions of diversity and 
effectively managing personnel, resources, and processes in a diverse and changing work 
environment. 

 
Student Learning Outcomes  

A Computer Science graduate will be able to develop solutions in the specific and 
specialized computer science areas in the curriculum.  Further, a graduate will have generalized 
knowledge and skills in the management of technology as they relate to the specialized areas in 
the curriculum.  All graduates will have the knowledge and skills to perform effectively as 
middle managers or above in positions related to the specialized areas in the curriculum. 
 
Program Objective  

Graduates of the M.S. in Computer Science program will be able to advance their careers 
and function effectively in a business/professional environment with significant network, 
database, and technology demands. 

 
Assessment of Objectives 

This program will use the existing general assessment plan in place for the department.  
The plan incorporates direct and indirect measures and a well-defined feedback loop for program 
improvement.  Each course is assessed using direct measures.  While these vary, they are most 
often course-level measures, such as embedded questions or activities within each class.  These 
are determined by the faculty member(s) teaching the course prior to scheduling the course and 
then approved by the department faculty.  At the end of the semester, the data is analyzed and a 
report generated.  By the end of the next semester, the department will have decided on a course 
of action, if necessary, to address issues brought to light by the data, by the report, and/or by 
discussion within the department.  This data is also used at the program level by matching 
program goals and learning outcomes with specific questions in the course.  

The department also has a program-level assessment that uses indirect measures 
(provided by a nationally-known third party).  Each year, UW-River Falls conducts a graduate 
survey which asks graduates if their experience matches with the program goals and learning 
outcomes.  A similar interaction with internship hosts and employers occurs.  Their feedback is 
then used by the department to make pedagogical or curricular changes. 

Program-level assessment is rolled into college-level assessment and then into the 
university-level assessment.  An example of a way in which assessment is used at the program, 
college, and university levels is the Program Audit and Review process, in which the assessment 
of student learning and professional development outcomes plays a significant role.  As the 
program matures, the department will seek to align the outcomes and assessments, and pursue 
external accreditation as a benchmark measure of program quality and assurance. 
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Program Curriculum 
The program requires a minimum of 30 credits, including 24 credits of required 

coursework in computer science and six credits of elective coursework.  All courses listed below 
under “M.B.A. Electives” are part of the existing M.B.A. program. 

 
Required Courses (24 credits): 

CSIS 730 Enterprise and Cloud Computing    3 credits 
CSIS 731  Distributed and Mobile Computing    3 credits 
CSIS 732  Information Security      3 credits 
CSIS 733  Data Science & Big Data Analysis    3 credits 
CSIS 734 Software Engineering & Design Patterns   3 credits 
CSIS 735 Knowledge Discovery & Machine Learning   3 credits 
CSIS 736 Technology Innovation & New Product Development 3 credits 
CSIS 738 Practicum       3 credits 

M.B.A. Electives (6 credits): 
 MNGT 700 Organizational Theory and Behavior    3 credits 
 MNGT 701 Leadership and Ethics      3 credits 
 MNGT 702 Strategic Marketing Management    3 credits 
 MNGT 703 Human Resource Management    3 credits 
 MNGT 705 Operations and Project Management    3 credits 
 MNGT 706 Financial Management     3 credits 
 

Admission to the program will require a bachelor’s degree in a computer science-related 
major with an overall undergraduate Grade Point Average (G.P.A.) of at least 2.75 / 4.0, or a 
major G.P.A. of at least 3.0 / 4.0, or a G.P.A. of at least 3.0 / 4.0 for no fewer than nine semester 
credits of graduate study at another accredited graduate institution.  International students whose 
competency falls below 78 on the Test of English as a Foreign Language (TOEFL) and below 
6.0 on the International English Language Testing System (IELTS) exam will be referred to 
UW-River Falls’ English Language Transition program to develop the required English 
proficiency. 

 
Projected Time to Degree   

The projected time to degree for full-time students is one to two years and two to three 
years for part-time students. 
 
Program Review Process  

The program will be reviewed every six years, and annual performance data, including 
enrollment, revenue, and costs, will be uploaded into the university’s program prioritization 
process and system.  The assessment and review process examines professional outcomes (such 
as job promotion or acquisition), course-embedded assessments, performance on capstone 
projects, and the feedback on student and program quality provided by external stakeholders 
(such as employers and external advisory members from the professional field). 
 
Institutional Review 

The courses and the program have been reviewed by the Strategic Plan Progress 
Committees (as the proposed program began as a strategic plan initiative), the College of 
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Business and Economics Curriculum Committee, the Graduate Curriculum Committee, the 
Academic Program and Policies Committee, the Deans’ Council, and the Faculty Senate.  The 
final proposal was reviewed and approved by both the Chancellor and the Provost.  The stages of 
programmatic and curricular development are consistent with UW-River Falls’ governance and 
review process.  Subsequent reviews of the program, approximately five years after 
implementation, will also be conducted at these levels.  
 
Accreditation  

As the program has evolved and resources are allocated to the undergraduate and 
graduate programs, ABET accreditation will likely be pursued as the logical next step, once the 
program is operational and has graduated students (as required for candidacy for accreditation). 
 
 



Items
20 15 20 16 2017 20 18 2019
Year 1 Year 2 Year 3 Year 4 Year 5

I Enrollment (New Student) Headcount 25 25 25 25 25
Enrollment (Continuing Student) Headcount 20 20 20 20
Enrollment (New Student) FTE 25 25 25 25 25
Enrollment (Continuing Student) FTE 20 20 20 20

II Total New Credit Hours (# new sections x credits per section) 24 24 24 24 24
Existing Credit Hours 18 18 18 18 18

III FTE of New Faculty/Instructional Staff 1 1.5 1.5 1.5 1.5
FTE of Current Fac/IAS 3 3 3 3 3
FTE of New Admin Staff 0.5 0.5 0.5 0.5 0.5
FTE Current Admin Staff

V New Revenues
    From Tuition (new credit hours x FTE) $381,900 $687,420 $687,420 $687,420 $687,420
    From Fees
   Program Revenue - Grants
  Program Revenue - Other $30,000 $0 $0 $0 $0
   Reallocation
Total New Revenue $411,900 $687,420 $687,420 $687,420 $687,420

VI New Expenses .
Salaries plus Fringes
    Faculty/Instructional Staff $94,200 $141,300 $141,300 $141,300 $141,300
    Other Staff $27,000 $27,000 $27,000 $27,000 $27,000
Other Expenses
    Facilities $25,000 $0 $0 $25,000 $0
    Equipment $120,000 $60,000 $65,000 $120,000 $60,000
    Other:
Total Expenses $266,200 $228,300 $233,300 $313,300 $228,300

VII Net Revenue $145,700 $459,120 $454,120 $347,120 $459,120

Calculations based on current WI resident and tution rates and calculated on an average semester credit load of 6 credits per student
There may be additional course fees if a course is taught in fully online mode.
Depending on other program growth needs, additional faculty may be needed by year three, adding $94,200 in expenses.
UWRF may seek differential tuition if graduate tuition policy will be revised by the Board of Regents.

a  - Number of students enrolled
b  - To be based on 12 credits at the undergraduate level and 7 credits at the graduate level
c  - Number of faculty/instructional staff providing significant teaching and advising for the program
d  - Number of other staff providing significant services for the program

Signature by th   the Provost
24-Feb-14

Projections

Narrative:  Explanation of the Numbers and Other Ongoing Commitments that will Benefit the Proposed Program

University of Wisconsin System 
Cost and Revenue Projections For Newly Proposed Program: M.S. in Computer Science at UW-River Falls
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       Office of the Provost and Vice Chancellor for Academic Affairs • 116 North Hall • (715) 425-3700 • Fax (715) 425-3304 

 
 
February 15, 2014 
 
 
Ray Cross., Ph.D., President  
University of Wisconsin System 
1720 Van Hise Hall 
1220 Linden Ave 
Madison, WI 53706-1559 
 
Dear Dr. Cross, 
 
I am sending the letter as the cover letter supporting the proposed new degree program Computer 
Science. I apologize for the delay in forwarding this request to you—we had anticipated sending 
this forward for Fall 2014 consideration. However, as we have now overcome our budget cuts 
and prioritized our forthcoming budget allocations I feel much stronger about the prospects for 
the MS in Computer Science. 
 
Over the summer and fall I have consulted with several external faculty members to assess the 
program. We have had two concrete responses from Dr. Chris Veltsos of MSU Mankato and Dr. 
Ken Takata of Hamline University. I appreciate those responses, and those of external advisory 
groups, and I feel confident that the Department of Computer Science and Information Systems 
has done a very thorough job of integrating the applied and theoretical components appropriate 
for the program. Nevertheless, we will keep those comments and continue to assess the learning 
and professional outcomes as the program moves through its first five years of implementation. 
 
In terms of the proposal and its resources. In waiting through the budget cutting process we have 
emerged even stronger. We are finishing one hire in computer science as we speak and will 
prepare for a second search either this spring or next fall. In the end we hope to have two 
additional tenure-track computer science faculty members by the time we deploy this program 
(we anticipated the first entering class of students in the Fall 2015 semester). We are 
confident we have the spaces and equipment to support the program in terms of labs and 
equipment, particularly as it utilizes resources and spaces outside of the normal times that are 
used by our undergraduate computer science students. 
 
As the proposal indicates, the MS in Computer Science was identified as one of the first 
curricular/programmatic initiatives in our current strategic plan (Pathway to Distinction) and is 
directly connected to our ongoing efforts to build high-quality, distinctive academic programs 
that address our opportunities to meet the professional needs of prospective students and 
employers in our region. The analytical and developmental work that has gone into this program 
has reinforced our original estimate that this program would be a prudent and appropriate 
direction to take. 
 
 

 



University of Wisconsin - River Falls • 410 S. Third Street • River Falls, WI 54022 • USA 

We respectfully ask that the UWSA and the Board of Regents affirmatively consider this 
program for placement on the Board agenda for April as UW-River Falls is hosting the Regents’ 
meeting at that time. Presuming we receive approval for this program we will begin advertising 
and then recruiting in anticipation of a Fall 2015 admission for the first entering class. 
 
 
Sincerely, 
 
 
 
Fernando Delgado 
Provost and Vice Chancellor for Academic Affairs 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



04/11/2014               Agenda Item I.1.a.(4) 
 
 

Program Authorization (Implementation) 
B.S. in Elementary Education at 

UW-Parkside 
 
 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.a.(4) 
 

That, upon the recommendation of the Chancellor of the University 
of Wisconsin-Parkside, as well as the President of the University 
of Wisconsin System, the Chancellor be authorized to implement 
the B.S. in Elementary Education. 
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NEW PROGRAM AUTHORIZATION  
BACHELOR OF SCIENCE IN ELEMENTARY EDUCATION 

UNIVERSITY OF WISCONSIN-PARKSIDE 
 

BACKGROUND 
 

This proposal is presented in accordance with the procedures outlined in Academic 
Planning and Program Review (ACIS 1.0, Revised August 2012, available at 
http://www.uwsa.edu/acss/planning/).  The new program proposal for a Bachelor of Science in 
Elementary Education at the University of Wisconsin-Parkside is presented to the Board of 
Regents for consideration.  The institution has submitted the authorization document and a letter 
of institutional commitment from the university’s Provost.   

 
REQUESTED ACTION 
 
 Approval of Resolution I.1.a.(4), authorizing the implementation of the Bachelor of 
Science in Elementary Education degree program at the University of Wisconsin-Parkside. 
 
DISCUSSION 
 

The University of Wisconsin-Parkside proposes to establish a Bachelor of Science (B.S) 
in Elementary Education.  At present, UW-Parkside is approved by the Department of Public 
Instruction (DPI) to offer courses for nine Early Adolescence-Adolescence (grade 6-12) 
pathways to licensure.  Prior to UW-Parkside's dissolution of its entire education program in 
2010, the university was authorized to offer a B.A. in Liberal Arts for Teachers.  This former 
major prepared early childhood, elementary, and middle school teachers.  The Faculty Senate 
and UW-Parkside Administration eliminated this program in 2010 and created a completely new 
educator development program, including the proposed B.S. in Elementary Education.  Upon 
Board approval, UW-Parkside will seek approval for the Middle Childhood to Early-
Adolescence (MC-EA) licensure pathway from DPI.   

 
If approved, the re-designed degree program in Elementary Education will be housed in 

the UW-Parkside Institute of Professional Educator Development (IPED).  The B.S. in 
Elementary Education responds to the strategic direction of UW-Parkside, its commitment to 
high-quality programs infused by community participation and collaboration, and high student 
and employer demand in the southeast Wisconsin region.  The Kenosha and Racine districts have 
indicated a high need for elementary teachers, and this need is reflected in local support for the 
new UW-Parkside program.  State and national market projections for the Elementary Education 
occupation also indicate demand.   

 
The proposed program will enroll about 60 students per year and provide students with a 

high-quality, professional undergraduate degree that will prepare them for all program and MC-
EA licensure requirements needed to become a teacher of elementary education.  The B.S. in 
Elementary Education will serve a UW-Parkside student population that is diverse, primarily 
first-generation, and place-bound due to financial and family commitments.  The goal of the 128-
credit program will be to provide students with the skill and knowledge required to succeed in a 

http://www.uwsa.edu/acss/planning/
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wide variety of schools and institutions.  Three fundamental differences distinguish UW-
Parkside’s program from similar programs at UW institutions:  (1) its developmental clinical and 
co-teaching model; (2) its advising and supervising model of teacher candidates; and (3) its 
educational support which continues after graduation through advanced professional 
development for practicing teachers, including support for professional development planning.   

 
The program's content courses provide teacher candidates with a solid theoretical base 

and the methods necessary to be successful teachers of elementary or middle school students.  
The proposed major requirements include fundamental preparation courses (7 credits), upper-
level elementary content/pedagogy specific courses (44 credits), minor course requirements (18 
credits), and elementary clinical courses (23 credits).  In addition to these 92 credits, UW-
Parkside requires 36 credits of general education, as well as fulfillment of the foreign language 
and ethnic diversity requirements.   

 
IPED’s programs will be reviewed by DPI in 2016, after two sets of students have 

completed their student teaching.  Upon receiving full program approval, the educator 
preparation programs will take part in the continuous review process conducted by DPI.  
Following full program approval, IPED will begin the process of seeking national accreditation.  
 
RECOMMENDATION 
 

The University of Wisconsin System recommends approval of I.1.a.(4), authorizing the 
implementation of the Bachelor of Science in Elementary Education at the University of 
Wisconsin-Parkside. 
 
 
RELATED REGENT AND UW SYSTEM POLICIES 
 
Regent Policy 4-12:  Academic Program Planning, Review, and Approval in the University of 
Wisconsin System. 
 
Academic Information Series #1 (ACIS-1.0; revised August 2012):  Statement of the UW 
System Policy on Academic Planning and Program Review. 



April 11, 2014                            Agenda Item I.1.a.(4)                                 
 

REQUEST FOR AUTHORIZATION TO IMPLEMENT A  
BACHELOR OF SCIENCE IN ELEMENTARY EDUCATION 

AT THE UNIVERSITY OF WISCONSIN-PARKSIDE 
PREPARED BY UW-PARKSIDE 

 
ABSTRACT 

 
The University of Wisconsin-Parkside proposes to establish a Bachelor of Science (B.S.) 

in Elementary Education.  The development of this 128-credit major will respond to both student 
and market demand across Southeastern Wisconsin for elementary classroom teachers.  The B.S. 
in Elementary Education will provide students, within both the college classroom and in 
elementary classroom settings, opportunities to build a solid foundation of skills required to 
become effective elementary teachers.  Graduates will demonstrate core knowledge in the area of 
content pedagogy, reflective practices, student and civic engagement, technology and 
developmentally-appropriate curriculum and design, and diversity and culture within the 
educational context.  The core program curriculum will be grounded in theories of child 
development, learning in social and cultural contexts, curricular design, assessment and data-
driven decision making, and subject-specific pedagogy.  Students will be prepared to 
successfully pass all program and licensure requirements to earn a license to teach elementary 
aged children.  
 
PROGRAM IDENTIFICATION 
 
Institution Name   
University of Wisconsin-Parkside 
 
Title of Proposed Program 
Elementary Education 
 
Degree/Major Designations 
Bachelor of Science  
 
Mode of Delivery 
Face-to-face instructional delivery.  During the residency semester (student teaching), teacher 
candidates will participate in an 18-week student teaching placement at a school located in a 
district in Southeastern Wisconsin.  The Institute of Professional Educator Development will also 
offer a cohort model of learning for non-traditional age students pursuing a major in elementary 
education.  
 
Single Institution or Collaboration 
Single institution.  UW-Parkside will collaborate with other UW, WTCS, and school district 
partners in efforts to offer add-on licensure or degree completion programs. 
 
Projected Enrollments by Year Five 
228 students at a variety of stages within the program, with approximately 50 students 
graduating by the end of year five of implementation.  
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Tuition Structure 
Standard tuition structure will be used.  Based on academic year 2013-2014 tuition rates, the 
estimated tuition cost will be at $262 per credit (in-state) or $3657.96 per semester if the student 
is enrolled full-time for 12-18 credits.  Segregated fees will be $55.08 per student.   Students also 
pay a $200.00 per semester textbook rental fee.  Additional fees, specific to the major- or state-
mandated, in the amount of $1,239 will be assessed to the student enrolled in the B.S. in 
Elementary Education program.   
 
Department or Functional Equivalent 
Institute of Professional Educator Development (IPED) 
 
College, School, or Functional Equivalent 
The College of Social Sciences and Professional Studies 

 
Proposed Date of Implementation 
Fall, 2014 
 
INTRODUCTION 
 
Rationale and Relation to Mission 

UW-Parkside proposes to establish a B.S. in Elementary Education for students interested 
in the profession of teaching at the elementary level.  Prior to UW-Parkside’s discontinuation of 
the education program in 2010, the university was authorized to offer a Bachelor of Arts in 
Liberal Arts for Teachers.  The former major prepared early childhood, elementary, and middle 
school teachers and was certified by the Department of Public Instruction (DPI).  The UW-
Parkside Faculty Senate and UW-Parkside Administration eliminated the program in 2010, and 
began work to update and re-create an educator development program that will incorporate new 
faculty, curricula, and pedagogical strategies.   

 
The Institute of Professional Educator Development (IPED) was opened in September 

2013.  IPED was designed in collaboration with regional communities and faculty from sister 
UW institutions, and is home to undergraduate educator development programs and advanced 
professional development for practicing teachers.  At present, UW-Parkside is approved by DPI 
to offer nine Early Adolescence-Adolescence (grade 6-12) pathways to licensure; however, the 
institution does not have a specific degree program in elementary education. 
 

The mission of the proposed B.S. in Elementary Education within IPED reads as follows: 
"Through collaboration with community partners we prepare knowledgeable, responsive 
educators committed to teaching all learners in our diverse and dynamic world."  The proposed 
program supports UW-Parkside’s academic plan, Aiming High and Making Excellence Inclusive, 
goal 2.2, to “build opportunities for career knowledge and planning into the curricula of every 
major, forging closer connections between classroom and professional practice.”   

 
The proposed B.S. in Elementary Education takes a sociocultural and ecological 

approach to prepare teacher candidates to become professional educators.  From the first 
semester to the last, teacher candidates will explore, broaden, and problematize their notions 
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about teaching and learning during their clinical placements.  Through each placement, teacher 
candidates will confront real world professional issues that they have read about and discussed 
within the university environment.   

 
The program also supports goal 2.3 of the academic plan to “identify and respond to the 

current and future demands for professions and occupations in the region.”  According to the 
data presented earlier in this document, the projected need for elementary teachers in Southeast 
Wisconsin and across the state over the next decade indicate a high need area.   

 
Common themes within the mission and goals of IPED, UW-Parkside’s select mission, 

and UW-Parkside’s academic plan emphasize collaboration, diversity, and community 
partnerships.  The proposed B.S. in Elementary Education will fulfill these missions by: 

 
• Collaborating within UW-Parkside and with other UW institutions, community 

organizations, and school district partners to serve the occupational needs of the region; 
• Offering quality teacher preparation programs and degrees;  
• Preparing students to be successful in their professions and benefit their communities 

through increased opportunities for teacher candidates to expand their learning 
experiences throughout Southeastern Wisconsin and beyond, particularly in high needs 
areas within urban and rural school districts; 

• Utilizing emerging practices in teaching and learning through a comprehensive 
curriculum focused on increasing content knowledge, pedagogical skills, and an 
awareness of the complex integration between context, culture, and learning, including a 
clinically-based program to provide teacher candidates with trained mentors. 
 
The University of Wisconsin-Parkside’s mission and strategic plan focus on providing 

students with high quality learning experiences which prepare them to become change agents in 
their local, national, and global communities.  The proposed B.S. in Elementary Education is an 
essential next step towards the institution’s goal to develop effective teacher leaders across all 
grade levels.  These teachers will provide high quality teaching and learning experiences to all 
Wisconsin learners.  The B.S. in Elementary Education will contribute to the UW System 
Growth Agenda for Wisconsin to produce more graduates and stronger communities.   

 
According to DPI data from 2003-2012, 90% of teacher candidates who completed the 

former UW-Parkside licensure programs currently work in Wisconsin, and 88% of those 
completers are working in Racine, Kenosha, and Milwaukee counties. 
 
Need as Suggested by Current Student Demand 

Although educator preparation licensure programs have only been available to current 
UW-Parkside students as of September 2013, IPED has contributed significantly to enrollment 
growth and students intent to continue their education at UW-Parkside.  As of January 2014, 137 
currently enrolled UW-Parkside students have expressed interest in teacher education.  Of those 
137 students, 75 have expressed a desire to complete a major in elementary education if offered 
on the campus.  The program expects to admit 60 students per year and projects that 10% in each 
cohort will leave the program without graduating.  This is reflected in Table 1. 
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Need as Suggested by Market Demand 

Over the next ten years, there will be a number of driving forces that may lead to a 
regional, state, and national demand for elementary teachers.  These forces include legislation to 
create smaller class sizes in K-3 to support emergent and early reading; an anticipated 2.2% 
increase in student enrollment, and projected attrition and retirement of faculty in Wisconsin.  
 

While the production of new teachers may exceed demand in some parts of the state, 
Kenosha and Racine Counties have indicated a high need for elementary teachers, and this need 
is reflected in local support for the new UW-Parkside program.  Ten regional leaders and district 
administrators, including those of the two largest districts, Kenosha and Racine, and the Racine 
County Executive, have expressed written support for the authorization of a UW-Parkside B.S. in 
Elementary Education and expansion of teacher preparation programs to offer pathways to 
middle childhood and early-adolescence licensure. 

 
Hiring and vacancy data collected from area school districts and the area’s Cooperative 

Educational Service Agencies (CESA) indicates strong market demand.  According to data 
shared by the district human resource coordinator, for the school year beginning in September, 
2013, the Kenosha Unified School District hired 153 new elementary teachers.  The largest 
hiring categories included teachers for grades 1 through 8 (51), special education teachers (33), 
and multi-age teachers (24).  The district expects similar needs for elementary school educators, 
annually, in the foreseeable future.  Other regional districts articulate similar needs, 
proportionate to their sizes.  Information provided by the Chief of Human Capital in the Racine 
Unified School District in December 2013 indicates that over the past three years, the district 
increased the number of elementary teachers hired by 22 percent.  Finally, data provided by 
CESA 1 and 2 show that, as of January 2014, of the 372 current vacancies in K-12,101 of those 
vacancies are in elementary general education classrooms. 
 

State and national market projections for the Elementary Education occupation also 
indicate demand.  According to the 2004-2014 Department of Workforce Development (DWD) 
Office of Economic Advisors (OEA), projected occupational growth for Elementary teachers is 
projected to increase 8.6% (http://dwd.wisconsin.gov/dwd/publications/oea/oea-9009-p.pdf).  
Furthermore, within the period of 2010-2020, DWD OEA projections estimate an average of 970 
annual job openings in elementary education.  The 8.6% projected increase is attributed to a 
2.2% increase in students, smaller class sizes, and annual net replacements 
(http://worknet.wisconsin.gov/worknet/downloads.aspx?menuselection=da&pgm=occprj).   

Table 1: Elementary Education Program Enrollment Projections  

Year Number of Enrolled Students Number of Graduates 
2014-15 60 0 
2015-16 114 0 
2016-17 164 0 
2017-18 208 20 
2018-19 228 30 
2019-20 198 54 
2020-21 198 54 

http://dwd.wisconsin.gov/dwd/publications/oea/oea-9009-p.pdf
http://worknet.wisconsin.gov/worknet/downloads.aspx?menuselection=da&pgm=occprj
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Finally, the U.S. Bureau of Labor Statistics 2012-2022 occupational projections include 
Elementary Teachers as one of the occupations with the largest projected number of job 
openings, with a 12.6% increase annually in elementary teachers, due to growth and replacement 
needs between the years 2012-2022.  
 
Emerging Knowledge and Advancing New Directions 

The proposed B.S. in Elementary Education will incorporate current knowledge of the 
effective preparation of professional educators by its experiential, community, and classroom 
focus, providing students with frequent feedback on their progress and opportunities to assess, 
reflect on, and direct their emerging careers.  UW-Parkside’s Educator Preparation Programs 
provide developmental experiences to support a teacher candidate's transition from a novice to a 
teacher trained as an adaptive classroom expert (Hatano and Inagaki, 1986; Bransford, Brown, 
and Cocking, 1999).  Modern learning theory implies that teachers must be diagnosticians, 
knowledge organizers, and skilled coaches who have the ability to adapt and innovate routines 
and curricula to support student learning (Darling-Hammond, 2013).   Furthermore, 
undergraduate teacher candidates will be linked with a professional community of educators.  
Through professional development workshops hosted by the advanced professional development 
program within IPED, teacher candidates have an opportunity to learn alongside seasoned master 
teachers.  These mentor/mentee relationships will provide support across the early career of a 
novice teacher. 
 

The B.S. in Elementary Education will incorporate the “10 Design Principles for 
Clinically Based Preparation” outlined in, Transforming Teacher Education Through Clinical 
Practice: A National Strategy to Prepare Effective Teachers (NCATE, November 2010).  UW-
Parkside’s developmentally-structured clinical model provides the analytical and critical thinking 
skills required to meet the increasing complexity of teaching elementary-aged children, 
particularly in the areas of reading and mathematics.  
 

Finally, the program will incorporate a co-teaching model pioneered at St. Cloud State 
University in Minnesota (Cook and Friend 2004).  The model is defined as two teachers working 
strategically together in planning, organization, delivery, and assessment of instruction.  The B.S. 
in Elementary Education will incorporate a developmental co-teaching model to support teacher 
candidate preparedness and self-efficacy throughout their clinical experiences, not simply during 
student teaching.  (See Clinical Development of Educators for Southeastern Wisconsin: Creating 
the 21st Century Knowledge Community Together.) 
 
DESCRIPTION OF PROGRAM 
 
General Structure 

The proposed B.S. in Elementary Education is a 128-credit program that is designed for 
UW-Parkside students who desire to teach elementary and middle school students. 
 
Institutional Program Array 

The UW-Parkside program array includes programs in the liberal arts and sciences, pre-
professional programs, and undergraduate and master's level professional programs, including 
teacher preparation at the middle school through high school levels.  Traditionally, the campus 

http://www.uwp.edu/departments/teacher.preparation/documents/ClinicalProgramProspectus04.22.2013.pdf
http://www.uwp.edu/departments/teacher.preparation/documents/ClinicalProgramProspectus04.22.2013.pdf
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has prepared students for teaching at the elementary level, and a B.S. in Elementary Education 
would fit well within this program array. 
 
Other Programs in the University of Wisconsin System 

UW-Parkside is located in Southeastern Wisconsin between two of the four largest school 
districts in the state, Racine and Kenosha.  The proposed B.S. in Elementary Education major 
will serve a UW-Parkside student population that is diverse, primarily first-generation, and 
place-bound due to financial and family commitments.  Eighty-five percent of the students 
interested in pursuing elementary education originate from Racine and Kenosha counties.  The 
other fifteen percent primarily originate in Milwaukee county and northern Illinois.  Of the 
thirteen UW institutions, 11 support an elementary education major; UW-Parkside and UW-
Stout are the only two that do not.  
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
The vast majority of UW-Parkside students originate from Southeastern Wisconsin. 

Table 2 illustrates the Wisconsin colleges and universities within a sixty-mile radius of UW-
Parkside that support an elementary education major.  The closest elementary education program 
is located at Carthage College in Kenosha, but is cost prohibitive to most UW-Parkside students.  
UW-Milwaukee and UW-Whitewater offer majors in education and elementary education, 
respectively.  These two UW institutions may not be an option for some UW-Parkside students 
due to place-bound concerns, such as family obligations, university residency requirements, 
tuition differences, or lack of transportation and commuting options.   
 

Although similarities exist between UW-Parkside’s proposed B.S. in Elementary 
Education program and those of other Southeastern Wisconsin sister campuses, three 
fundamental differences distinguish UW-Parkside’s program from the other programs.  
(1) Developmental Clinical and Co-teaching model  
(2) Advising and supervising model of teacher candidates  
(3) Educational support which continues after graduation:  advanced professional development 
for practicing teachers, including support for professional development planning.   

Table 2: 4-year Colleges and Universities within a 60-mile Radius of UW-Parkside 

College or University 

Miles 
from 
UW-
Parkside 

Offers an 
Elementary 
Education   
Major 

2013-2014 
Published 
Tuition 

Tuition 
Differential 
from UW-
Parkside 

UW-Parkside  No $7,293  
UW-Milwaukee 40 Yes $9,438      $2,145 
UW-Whitewater 59 Yes $7,708     $415 
Alverno College 34 Yes $15,168       $7,875 
Carthage College 2 Yes $36,750       $29,457 
Cardinal Stritch 46 Yes $24,800       $17,507 
Carroll College 53 Yes $27,304       $20,011 
Marquette University 38 Yes $35,480       $28,187 
Mount Mary University 45 Yes $24,598       $17,305 
Wisconsin Lutheran College 42 Yes $24,770       $17,470 
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Collaborative Nature of the Program 

The UW-Parkside and IPED missions guide the innovative work done by faculty and 
academic staff.  Institutional values are rooted in the belief that collaboration with university and 
community partners is essential to preparing successful teacher candidates.  UW-Parkside has 
initiated collaborations with UW System, Wisconsin Technical College System institutions, and 
local school districts, in order to utilize existing expertise and resources.  
 

Faculty from UW-Milwaukee’s Department of Curriculum and Instruction and faculty 
from UW-Parkside’s Institute of Professional Educator Development will work to ensure that the 
core curriculum design of the proposed B.S. in Elementary Education provides opportunities for 
UW-Parkside students who earn an B.S. in Elementary Education from UW-Parkside to easily 
transition to UW-Milwaukee in order to earn additional post-baccalaureate licenses or master’s 
degrees in the following areas:  Reading Teacher, Reading Specialist, English as a Second 
Language, and Exceptional Education.  All of these licensure areas are considered high needs 
areas in Southeastern Wisconsin. 
 

The Institute for Professional Educator Development has partnered with Gateway 
Technical College to offer an alternative route program that will lead to an early childhood-
adolescence license for technology and pre-engineering.  If UW-Parkside will be authorized to 
offer the B.S. in Elementary Education, the institution will expand this partnership to include a 
program that leads to an early-childhood to middle childhood license.  Teacher candidates who 
complete this program will be prepared to fill two high needs areas in our region:  preschool and 
kindergarten teachers.  
 

Finally, IPED is partnering with the Racine Unified School District to develop a “grow 
your own” educator licensure program for educational assistants employed within the district 
who desire to become teachers.  In addition to program course work, IPED will provide a support 
system for these non-traditional students that includes assistance with the application process, 
test preparation, and tutoring and mentoring.  Courses will be offered at times convenient for 
these educational assistants to continue their work within the district.  IPED anticipates an initial 
cohort of twenty who will seek an elementary education degree.  This collaborative initiative is 
based on a project completed in 2008 which provided two years of college to 62 educational 
assistants so they could meet the “highly qualified” designation required by the Wisconsin 
Department of Instruction's PI 34.  The intent of the program (in 2008 and now) is to move many 
of the participants into a degree and licensure program.  The majority of these educational 
assistants will be seeking an elementary education degree.  
 
Diversity 

Sensitivity to ethnically diverse and economically disadvantaged populations is 
emphasized in this proposed program.  According to the State of Wisconsin Department of 
Public Instruction’s website, the proportion of children from underserved racial/ethnic groups in 
the major school districts to be served by UW-Parkside’s B.S. in Elementary Education is far 
higher than those proportions in the state as a whole.  Whereas in 2013-14 10% of students in 
Wisconsin are African American and 11% of children are Hispanic students, African American 
children make up 15%, and Hispanic children make up 26% of the student population served by 
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Kenosha Unified.  Also, African American children make up 26%, and Hispanic children make 
up 25% of the population served by Racine Unified.  Students who are economically 
disadvantaged make up 52% of Kenosha Unified students, and 65% of Racine Unified students, 
compared to 42% of students in the State of Wisconsin as a whole.   
 

UW-Parkside students are the most racially and ethnically diverse, compared to other 
UW campuses.  Over 25% of students identify as underrepresented students of color, more than 
twice the UW System average.  Over 40% of UW-Parkside students receive Pell Grants, 
indicating these students are from low income households.  Most UW-Parkside students come 
from the same areas and school districts described above, and share similar demographic 
characteristics.  Many students plan to remain in this region after graduation.   

 
The curriculum of the B.S. in Elementary Education program emphasizes and provides 

students with experiences and coursework that is designed to develop sophisticated 
understanding and sensitivity to race/ethnicity and economic diversity.  Besides the UW System 
requirement of one 3-credit course dealing with issues of race and ethnicity within the United 
States, advisors in the new program will strongly encourage teacher candidates to complete a 
minimum of 18 credits of designated diversity courses (all of which can serve as general 
education courses as well).  These courses will provide UW-Parkside teacher candidates with a 
solid foundation to engage with a comprehensive, developmental model of culturally responsive 
teaching: a pedagogy that “crosses disciplines and cultures to engage learners while respecting 
their cultural integrity” (Wlodkowski and Ginsberg, 1995).  Furthermore, the diversity of the 
UW-Parkside student population complements and enriches the academic experience for all UW-
Parkside students.  This model allows teacher candidates to develop a cross-cultural competence 
that enables them to teach and respond to the needs of diverse students in their classrooms.  
 
Student Learning Outcomes 

Consistent with a view of teaching as an integration of art and science, the coursework 
required as part of the B.S. in Elementary Education will support the following program-level 
learning outcomes. 
 
Conceptual Understanding of Core Knowledge:  Teacher candidates will demonstrate: 

• Ability to communicate and solve problems while working with the central concepts, 
tools of inquiry, and structures of multiple disciplines; 

• Effective strategies to interact with learners and model effective communication and 
problem solving; 

• Knowledge of content pedagogy that supports development of a student’s conceptual 
understanding of core knowledge; 

• Ability to engage students in multiple ways of knowing; 
• Ability to embed knowledge of home, school, and community into teaching; and 
• Standards-based practice that aligns with the Common Core and Wisconsin Teacher 

Standards. 
 
Reflective Practice: Teacher candidates will demonstrate: 

• Ability to analyze and critique the experiences that make up teaching and learning from 
multiple perspectives that impact of these experiences and contexts; 
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• Teaching as an inquiry process, collecting and analyzing data about students’ learning 
and making curricular decisions, and planning instruction based on the data to support 
student understanding;  

• Use of appropriate formative and summative assessments appropriate to learning 
outcomes; 

• Self-assessment from multiple perspectives; and 
• Engagement in personal inquiry to build content and pedagogical knowledge. 

 
Civic Engagement and Empowerment: Teacher candidates will demonstrate: 

• Ability to initiate change in the classroom or other educational settings to improve 
teaching and learning; 

• Ability to work collaboratively with other educators, family members, specialists, and 
members of the larger community to support student success; 

• Equitable access by engaging all learners with meaningful learning opportunities;  
• Inquiry, by providing all learners with authentic opportunities to solve community 

problems; and 
• Ability to act as a change agent in the classroom, in the school and in their community. 

 
Technology and Developmentally Appropriate Curriculum and Design: Teacher candidates will 
demonstrate: 

• Ability to plan, select, and design developmentally appropriate learning activities, 
materials, digital technologies, and assessments to support student success; 

• Ability to identify meaningful learning outcomes consistent with state and national 
standards, and design curriculum that integrates standards with student backgrounds and 
learning styles; 

• Ability to critically analyze multiple contexts for learning within the classroom or other 
educational settings in light of current educational research and theory; and 

• Ability to apply principles of best practice and use of technology in a PK-12 classroom. 
 
Diversity, Culture, and Context: Teacher candidates will demonstrate: 

• Awareness of the sociocultural forces that impact the in-school and out-of-school lives of 
the PK-12 student;  

• Ability to value and to teach about diversity, inclusivity, and equity; 
• Understanding of the diverse social and cultural factors that influence and challenge daily 

life at school; these include, but are not limited to: social, political, economic, cultural, 
linguistic, and geographic; 

• Ability to identify characteristics of the educational community and explain how these 
characteristics impact the teaching and learning environment; 

• Growth toward cultural competency and culturally-responsive teaching; and 
• Strength-based approaches to engage students and challenge deficit perspectives. 

 
Upon completion of the Educator Preparation Program at the University of Wisconsin-

Parkside, teacher candidates must show evidence of fulfilling these program level learning 
outcomes, as demonstrated in their e-folio.  The e-folio requires teacher candidates to 
demonstrate their growth over time with regard to leadership, decision-making ability, critical 
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thinking, cultural competency, collaborative engagement, and commitment to civic engagement. 
Each portfolio entry will address one or more of the Wisconsin Teacher Standards as well as the 
Interstate New Teachers Assessment and Support Consortium (INTASC) standards that focus 
more specifically around the knowledge, skills, and dispositions for the ten teacher standards. 
This document can be found at: 
http://tepdl.dpi.wi.gov/files/tepdl/Licensing/intasc_10teachstds.pdf 
 
Assessment of Objectives 

The learning objectives listed above will be continuously assessed within course work 
utilizing an assessment plan developed by IPED faculty.  The Institute for Educator 
Development programs are clinically-based, thus, the learning objectives will also be assessed 
during clinical placements using performance rubrics based on Danielson’s Framework for 
Teaching Evaluation Instrument (2013).  The program assessment structure is located on the 
IPED website, http://www.uwp.edu/departments/teacher.preparation/assessment.cfm   
 

Throughout their program, teacher candidates develop an e-folio to document their 
growth toward the Wisconsin Teacher and INTASC Standards.  The e-folio process encourages a 
clear focus on standards and course outcomes, and the development of high-quality work.  
 

UW-Parkside students who complete the components for the proposed major and at least 
one content minor will be prepared to pass their Praxis II exam and the edTPA (Teacher 
Performance Assessment). 
 
Program Curriculum 

The proposed B.S. in Elementary Education is a 128-credit program that is designed for 
UW-Parkside students who desire to teach elementary and middle school students.  The content 
courses listed provide teacher candidates with a solid theoretical base and the methods necessary 
to be successful teachers of elementary or middle school students.  The proposed major 
requirements include fundamental preparation courses (7 credits), upper-level elementary 
content/pedagogy specific courses (44 credits), minor course requirements (18 credits), and 
elementary clinical courses (23 credits).  In addition to these 92 credits, UW-Parkside requires 36 
credits of general education, as well as fulfillment of the foreign language and ethnic diversity 
requirement.  
 
Fundamental Preparation Courses (7 credits) 
Must be successfully completed before a student is accepted into the Educator Development 
Program. 

• Exploring Children’s Worlds in Classroom, Context and Community (1 cr) 
• Human Development and Learning (3 cr). 
• Geometry and Statistics for Teachers (3 cr.) 

 
Upper-level Elementary Content/Pedagogy Specific Courses (44 credits) 
All special methods courses integrate planning instruction, delivery, assessment, and reflection 
to support the development towards professional educator. 

• Culturally Responsive Education (3 cr.) 
• Educational Alternatives for Students with Special Needs (3 cr.) 

http://tepdl.dpi.wi.gov/files/tepdl/Licensing/intasc_10teachstds.pdf
http://www.uwp.edu/departments/teacher.preparation/assessment.cfm
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• Curriculum, Instruction, and Assessment in School Settings  (3 cr.) 
• Acquisition of Reading (3 cr.) 
• Materials for Teaching Reading (3 cr.) 
• Special Methods Music/Art (3 cr.) 
• Special Methods of Teaching in the Elementary School K-3  (10 cr.) 

 (Includes, Math, Literacy, Science, Physical Education/Health) 
• Introduction to Second Language Acquisition and Cross Cultural Communication (3 cr.) 
• Special Methods of Teaching in Elementary School 4-8 (10 cr.) 

 (Includes Math, Literacy, Social Studies, and Environmental Ed.) 
• Methods of Teaching English as a Second Language (3 cr.) 

 
Minor Course Requirement (18 credits) 
To support the elementary major, teacher candidates will be required to minor in at least one 
18-credit content area: math, science, language arts, or social studies.     

• English Language Arts (18 cr.) 
• Broad Field Social Studies (18 cr.) 
• Math (18 cr.) 
• Broad Field Science (18 cr.) 

 
Elementary Seminar and Clinical Courses (23 credits) 

• Exploring Children’s Classroom Context and Culture (1 cr.) 
• Creating Family and Community Partnerships (1 cr.) 
• Classroom Management: It’s More than Behavior (1 cr.) 
• Culturally Responsive Teaching: An Internship with Read America (1 cr.) 
• Teacher Candidate as Action Researcher (2 cr.) 
• Teacher Candidate as Action Research II (3 cr.) 
• Children and Society (2 cr.) 
• Residency (12 cr.) 

 
 

Projected Time to Degree   
Full-time students will be able to complete the requirements of this proposed major in 

eight semesters.  
 
Program Review Process 

Currently, the Institute for Professional Educator Development (IPED) has received 
conditional approval from the Department of Public Instruction to offer courses which lead to 
licensure.  According to Paul Trilling, UW-Parkside’s liaison to DPI, IPED’s programs will be 
reviewed in 2016, after two sets of students have completed their student teaching.  Upon 
receiving full program approval, the educator preparation programs will take part in the 
continuous review process conducted by DPI.  Following full program approval, IPED will begin 
the process of seeking CAEP accreditation.  
 
Institutional Review 

Consistent with UW-Parkside policy, the proposed B.S. in Elementary Education will 
undergo a program review every seven years.  UW-Parkside’s Committee on Academic Planning 
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will conduct the program review.  This committee – comprised of six elected faculty members, 
the Vice Chancellor or designee, one elected academic staff, and one student – reviews all 
proposed programs with respect to demand and need, resources required, and implementation 
plans.  The committee also ensures academic programs are in compliance with the institution’s 
Academic Plan.  The program review will utilize data obtained from UW-Parkside’s Office of 
Institutional Effectiveness, a comprehensive report written by the faculty comprising the major, 
and an external review.  The program will also be reviewed annually by DPI as part of the 
Continual Review Process.  
 
Accreditation  

No additional accreditation will be needed to operate this program.  However, the 
Department of Public Instruction must approve the initial Middle Childhood to Early 
Adolescence (MC-EA) licensure pathway. 
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Items
Year 1 Year 2 Year 3 Year 4 Year 5

I Enrollment (New Student) Headcount 60 60 60 60 60
Enrollment (Continuing Student) Headcount 0 54 104 148 168
Enrollment (New Student) FTE 60 60 60 60 60
Enrollment (Continuing Student) FTE 0 54 104 148 168

II Total New Credit Hours (# new sections x credits per section) 26 52 58 0 0
Existing Credit Hours 4 30 82 82 82

II FTE of New Faculty/Instructional Staff 2 2 1 1 0
FTE of Current Fac/IAS 2 4 6 7 7
FTE of New Admin Staff 2 1 0 0 0
FTE Current Admin Staff 1 3 4 4 4

V  Revenues
    From New Tuition (# new of students x credit hours x tuition revenue [$210/cr]) $327,600 $655,200 $730,800 $0 $0
    From Cont.Tuition (# of continuing students x credit hours x tuition revenue [$210/cr]) $4,200 $340,200 $1,790,880 $2,548,560 $2,892,960
    From Fees $0 $0 $0 $0 $0
   Program Revenue - Grants $0 $0 $0 $0 $0
  Program Revenue - Other $0 $0 $0 $0 $0
   Reallocation $60,000 $0 $0 $0 $0

VI Total Revenue $391,800 $995,400 $2,521,680 $2,548,560 $2,892,960
Expenses
Salaries plus Fringes
New Faculty/Instructional Staff $165,600 $165,600 $82,800 $82,800 $0
New Other Staff  (Clinical Coordinator-yr 1/USPA-yr 1/Recruitment Coord-yr 2) $123,570 $52,440 $0 $0 $0
Continuing Faculty/Instructional Staff $165,600 $165,600 $331,200 $414,000 $496,800
Continuing Other Staff $123,570 $123,570 $176,010 $176,010 $176,010
Other Expenses
    Facilities $0 $0 $0 $0 $0
    Equipment $25,000 $10,000 $5,000 $0 $0
    Other:$1,200 S&E support per FTE $2,400 $2,400 $1,200 $1,200 $0
Total Expenses $605,740 $519,610 $596,210 $674,010 $672,810

VII Net Revenue -$213,940 $475,790 $1,925,470 $1,874,550 $2,220,150
No other comments.

Projections

University of Wisconsin-Parkside
Cost and Revenue Projections for the B.S. in Elementary Education
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    Request to Trustees of the  
William F. Vilas Trust Estate  

 
 
 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.a.(5): 
 
  That, upon recommendation of the Chancellors of the University of  

Wisconsin-Madison and the University of Wisconsin-Milwaukee and the 
President of the University of Wisconsin System, the Board of Regents approves 
the request to the Trustees of the William F. Vilas Trust Estate for $7,104,020 for 
fiscal year July 1, 2014, to June 30, 2015, subject to availability, as provided by 
the terms of the William F. Vilas Trust, for Support of Scholarships, Fellowships, 
Professorships, and Special Programs in Arts and Humanities, Social Sciences, 
Biological Sciences, Physical Sciences, and Music.   
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 APPROVAL OF REQUESTS TO 

TRUSTEES OF THE WILLIAM F. VILAS TRUST ESTATE 
FOR SUPPORT OF SCHOLARSHIPS, FELLOWSHIPS, PROFESSORSHIPS, AND 
SPECIAL PROGRAMS IN ARTS AND HUMANITIES, SOCIAL SCIENCES AND 

MUSIC 
 
BACKGROUND 
 
 The terms of the Deed of Gift and Conveyance of the estate of William F. Vilas, 
subsequently validated and accepted by an act of the Legislature of Wisconsin, provide in part 
that the trustees of the estate may proffer in writing to the Board of Regents funds for the 
maintenance of scholarships, fellowships and professorships, with their respective auxiliary 
allowances, and other like endowments specifically enumerated, defined, and provided for by the 
Deed. 
 
 At the beginning of each calendar year, the trustees of the William F. Vilas Trust Estate 
formally request that the President of the UW System ask the Chancellors of UW-Madison and 
UW-Milwaukee to determine from the Vilas Professors the amounts they will request for special 
project allowances for the ensuing academic year, and to obtain from the Chairs of the UW-
Madison and UW-Milwaukee music departments their programs and requests for the next year.  
In addition, the Chancellor of UW-Madison is asked to determine the number of scholarships, 
fellowships, Vilas Associates, and any other initiatives to be requested.  
 
 The proffer is made following receipt by the trustees of a certificate or warrant from the 
Board of Regents showing how the funds will be expended.  This request and Resolution 
I.1.a.(5) constitute that warrant.   
 
 Following approval of this resolution, President Cross will send a formal request to the 
trustees, who will determine the amount of income that will be available for the various awards 
(particularly for music, which varies with the value of the trust) and respond with a proffer of 
funds.  The value of the proffer will then be reported to the Board of Regents. 
 
REQUESTED ACTION 
 
 Approval of Resolution I.1.a.(5), a request to the trustees of the William F. Vilas Trust 
Estate for $7,104,020 for fiscal year 2014-2015 for the support of scholarships, fellowships, 
professorships, and special programs in Arts and Humanities, Social Sciences, Biological 
Sciences, Physical Sciences, and Music.  
 
DISCUSSION 
  
 The attached documents contain the responses to the trustees' request and detail how the 
proposed funds will be expended.  They have five components:  (a) continuation of trustee-
approved programs, UW-Madison ($3,147,251); (b) one-time program allocations, UW-Madison 
($3,836,000); (c) support for the Presenting a Community of Music Learners, at the Peck School 
of the Arts Department of Music, UW-Milwaukee ($58,269); (d) request to fund research support 
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and the salary of Kumkum Sangari, Vilas Research Professor in the Department of English, UW-
Milwaukee ($60,000); and (e) continuation of the standard retirement benefit in support of Vilas 
Professor Emeritus Ihab Hassan, UW-Milwaukee ($2,500). 
 
RECOMMENDATION 
 

The University of Wisconsin System recommends approval of Resolution I.1.a.(5), 
authorizing the request to the trustees of the William F. Vilas Trust Estate for $ 7,104,020 for 
fiscal year 2014-2015. 
 



  

 

 

 

 
 

 

          

 March 12, 2014 

 

President Ray Cross 

University of Wisconsin System 

1720 Van Hise Hall 

CAMPUS 

 

Dear President Cross: 

 

In this memo, I enumerate the request for funds from the Vilas Trust Estate for fiscal year July 1, 2014 to 

June 30, 2015 for the University of Wisconsin-Madison. 

 

Our request is framed in careful accordance with both the terms of the Vilas Trust and the needs we have 

to fulfill the strategic goals aimed at supporting the mission of the campus as a research and teaching 

campus of the highest rank.  We are especially mindful of the gaps in our ability to attract, retain, and 

support the highest quality scholars to our faculty exacerbated by recent budget cuts; and the difficulty 

many students have in paying for undergraduate or graduate education here because of rising tuition and 

increasing challenges in finding need-based aid.  Our total request for 2014-2015 is: $6,983,251. 

 

The programs for which we are requesting funding follow. 

 

A.    CONTINUATION OF APPROVED PROGRAMS 
 

1. Continuation of 10 Vilas Undergraduate Scholarships   4,000 

 at $400 each 

 

2.  Continuation of 10 Vilas Graduate Fellowships: 

 a.   5 at $600 each       3,000 

 b.   5 Traveling Fellowships at $1,500 each    7,500   10,500 

      

3. Continuation of 15 Vilas Research Professors    900,000 

 at $10,000 salary plus $50,000 auxiliary allowances each  

   

4. a.  Continuation of 50 additional undergraduate    20,000 

      scholarships at $400 each 

 b.  Continuation of 50 additional graduate    30,000 50,000   

      fellowships at $600 each       

 

5. Continuation of eighty (80) additional undergraduate     32,000   

 scholarships at $400 each under the provisions of 

 Paragraph (3), Article 4 of the Deed of Gift and 

 Conveyance by the Trustees of the Estate of William F. 

 Vilas 

 

6. Retirement benefits for nine (9) Vilas Professors:    22,500    

 Berkowitz, Bird, Brock, Hauser, Hermand, Keisler,   

 Mueller, Vansina, and Weinbrot at $2,500 each 



  

 - 2 -  

 

7. Continuation of support for encouragement of merit and    30,000    

 talent or to promote appreciation of and taste for the art of 

 music at UW-Madison for 2014-15.   

 

8.  14 Vilas Associates in the Arts and Humanities               487,714        533,385   

  

 9.  11 Vilas Associates in the Social Sciences     466,579    

 

10.  17 Vilas Associates in the Physical Sciences    788,320    

     

11.  11 Vilas Associates in the Biological Sciences     355,638    

                              

 

Total Continuation Request:          $ 3,147,251 

 

 

B.    ONE-TIME PROGRAM ALLOCATIONS 

 

1. College of Engineering Start-up Package Funds, used to support new   850,000 

  faculty hired for its Trans-disciplinary Institute initiative 

  (in collaboration with the Grainger Foundation). Funds in the start-up 

  package would need to be spent within two years and may be used for any 

  legitimate professional research expense, per UW-Madison rules,  

  except that they may not be used for summer salary support of the professor.        

   

 

2. Vilas Professor Gregg Mitman’s Liberia Film Project entitled  154,000 

 A Film Never Made, with the Center for Culture, History and the 

 Environment (CHE). This Center provides a place where a community 

 of scholars from a variety of disciplines and backgrounds can share 

 insights and explore the past and present. 

        

3. Vilas Distinguished Achievement Professorships,                     800,000    

         Sixteen (16) at $50,000 per professorship.  

 

4. Vilas Life Cycle Professorship Program     372,000 

 

5. Vilas Research Investigator Awards (up to $30,000 per award).  60,000  

 Pursuant to and consistent with the intent of Article 4, Section E 

 of the Deed of Gift and Conveyance. These would go to faculty mentors  

 of graduate students who are research assistants or project assistants.  

 

6. Vilas Faculty Young/Mid-Career Investigator Awards                       1,000,000               

These awards will not exceed $50,000 per year (or, in the case of awardees 

who receive a two-year award up to $100,000 total) in flexible research funds. 

They will assist in the critical area of research investment in best faculty: 

start-up research when recruiting best faculty early in their careers (“Vilas 

Faculty Young Investigator”); or timely research boost when retaining best 

Faculty in mid-career (“Vilas Faculty Mid-Career Investigator”).              

  

7. Continuation of 1998 and 2002 Expansion of Approved Programs:    300,000 

 a.   750 additional undergraduate scholarships at $400  

      each, pursuant to Article 4, Sections A and E of the Deed of Gift 

      and Conveyance 
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 b.  400 additional fellowships at the $600 level, pursuant to   240,000 

  Article 4, Sections A and E of the Deed of Gift and Conveyance 

 

 c. Fifty (50) Traveling Graduate Fellowships at $1,200 each, pursuant  60,000 

  to Article 4, Section A, paragraph 3 of the Deed of Gift and Conveyance 

  (regarding two-fellowship salary for travel/study in other states or  

  Foreign countries). 

    

 

  

Total of One-time Part B. Program Allocations:    $3,836,000     

 

 

Total of Part A and Part B:       $6,983,251  

 

 

The list of Vilas Research Professors and Vilas 

Distinguished Achievement Professors is attached. 

 

Please let me know if you have any questions. 

 

       Sincerely,             

        

 

        

       Rebecca M. Blank 

       Chancellor 

 

Attachments 

 

xc: Provost Paul M. DeLuca, Jr. 

 Vice Chancellor Darrell Bazzell 

 Dean Martin Cadwallader 

 Asst. Vice Chancellor Tim Norris 

 Vice Provost Steve Stern 

 Cynthia Paine, Office of the Provost 
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 Vilas Research Professors 

 

 Vernon Barger - Vilas Research Professor 

 of Physics, College of Letters and Science  

 

 David Bethea - Vilas Research Professor 

 of Slavic Languages, College of Letters and Science 

 

 Susan Coppersmith – Vilas Research Professor 

 of Physics, College of Letters and Science 

 

 William Cronon – Vilas Research Professor 

 of History and Geography, College of Letters and 

 Science, and Gaylord Nelson Institute for  

 Environmental Studies 

 

 Richard Davidson - Vilas Research Professor 

 of Psychology and Psychiatry, College of Letters and 

 Science and School of Medicine and Public Health 

 

 Steven Durlauf – Vilas Research Professor 

 of Economics, College of Letters and Science 

 

 Morton Gernsbacher – Vilas Research Professor 

 of Psychology, College of Letters and Science 

 

 Judith Kimble - Vilas Research Professor     

 of Biochemistry and Medical Genetics, College of 

 Agricultural and Life Sciences and School of 

 Medicine and Public Health 

 

 Ching Kung - Vilas Research Professor 

 of Genetics, College of Agricultural and Life Sciences 

 

 Gregg Mitman  - Vilas Research Professor 

 of History of Science, College of Letters and Science 

  

 Emiko Ohnuki-Tierney - Vilas Research Professor 

 of Anthropology, College of Letters and Science 

 

 Elliott Sober - Vilas Research Professor 

 of Philosophy, College of Letters and Science 

 

 Karen Strier  - Vilas Research Professor 

 of Anthropology, College of Letters and Science 

 

 Erik Olin Wright - Vilas Research Professor 

 of Sociology, College of Letters and Science 

 

 Sau Lan Wu - Vilas Research Professor 

 of Physics, College of Letters and Science 
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Vilas Distinguished Achievement Professors, 2011-12 Cohort 

 

Clifton Conrad –Educational Leadership and Policy Analysis, School of Education 

 

Michael Culbertson – Lab of Genetics, College of Agricultural and Life Sciences 

 

Cynthia Czajkowski – Neuroscience, School of Medicine and Public Health 

 

Suzanne Desan – Department of History, College of Letters and Science 

 

Wei Dong – Design Studies, School of Human Ecology 

 

John Kao – School of Pharmacy 

 

Melanie Manion – Political Science, College of Letters & Science 

 

Mark Markel – School of Veterinary Medicine 

 

Jonathan Martin – Atmospheric & Oceanic Sciences, College of Letters & Science 

 

Beth Meyerand – Biomedical Engineering, College of Engineering 

 

Lynn Nyhart – History of Science, College of Letters & Science 

 

Amy Stambach – Educational Policy Studies, School of Education 

 

James Sweet –History, College of Letters & Science 

 

Clifford Thurber – Vilas Distinguished Achievement Professor 

Geoscience, College of Letters & Science 

 

Justin Williams – Biomedical Engineering, College of Engineering 

 

Susan Zahner –Nursing 

 

Vilas Distinguished Achievement Professors,  2012-13 Cohort 

 

Michael Bell – Community and Environmental Sociology, College of Agricultural 

and Life Sciences 

 

Cynthia Carlsson – Geriatrics, School of Medicine & Public Health 

 

Lew Friedland – Journalism and Mass Communication, College of Letters and Science 

 

Jerlando Jackson –Educational Leadership & Policy Analysis, School of Education 

 

Hongrui Jiang – Electrical and Computer Engineering, College of Engineering 

 

Clark Johnson – Geoscience, College of Letters and Science 

 

Jack Ma – Electrical and Computer Engineering, College of Engineering 

 

Anna Huttenlocher – Pediatrics, School of Medicine & Public Health 
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Wei Xu – Oncology, School of Medicine & Public Health 

 

Robert Mathieu – Astronomy, Letters & Science 

 

Naomi Chesler – Biomedical Engineering, Engineering 

 

Vilas Distinguished Achievement Professors, 2013-14 Cohort 

 

Manon van de Water – Theatre and Drama, Letters & Science 

 

Sean Palecek – Chemical and Biological Engineering, Engineering 

 

Michael Graham – Chemical and Biological Engineering, Engineering 

 

Hussain Bahia – Civil and Environmental Engineering, Engineering 

 

Michael Fiore – Medicine, School of Medicine & Public Health 

 

Jordan Ellenberg – Mathematics, Letters & Science 

 

Matthew Turner – Geography, Letters & Science 

 

Anna Gade – Religious Studies/ Lang. & Cultures of Asia, Letters & Science 

 

John Hawks – Anthropology, Letters & Science 

 

Three more to award from this cohort. 

 

 

 

 

 

 

 

 

 

 

 

 



























































































 
 

              
 
March 14, 2014 
 
TO:  Ray Cross, President 
  The University of Wisconsin System 
 
FROM: Johannes Britz 
  Provost and Vice Chancellor 
 
RE:  UW-Milwaukee 2014-15 Vilas Trust Support  
 
 
Please find requests for three proposals that UW-Milwaukee is submitting for the 
2014-15 Vilas Trust Funds: 
 

1. Vilas Research Professor Kumkum Sangari, Department of English.  
Total Request:  $60,000.00 ($50,000 for Research Support and 
$10,000 for Salary Support) 
 

2. Department of Music, Peck School of the Arts.  “Bringing UWM 
Music to Wisconsin”.    Total Request:  $58,269 (see attached 
proposal). 

 
3. Continuation of the standard retirement benefit of $2,500 in support of 

Vilas Emeritus Ihab Hassan. 
 

Thank you for your continued consideration and support of these activities.  Both the 
Departments of English and Music are appreciative of this opportunity to gain 
funding for these activities.  The proposal from the Music Department is attached. 
 
Should you have any questions, please do not hesitate to contact me, or Associate 
Vice Chancellor Dev Venugopalan (229-5561). 
 
c: Michael Lovell, Chancellor 
 Dev Venugopalan, Associate Vice Chancellor 
 Rodney Swain, Dean, College of Letters & Science 
 Scott Emmons, Dean, Peck School of the Arts 
 

Academic Affairs 
Chapman Hall 230 

P.O. Box 413 
Milwaukee  WI 53201-0413 

414-229-4503 phone 
414-229-4929 fax 

www3.uwm.edu/dept/acad_aff/ 
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UNIVERSITY OF WISCONSIN SYSTEM 
PROGRAM PLANNING AND REVIEW 

2012-13 ANNUAL REPORT 
 

INTRODUCTION 
Program planning and review reports are prepared each year by the University of 

Wisconsin System Administration (UWSA) Office of Academic, Faculty, and Global Programs 
(AFGP), housed in the Office of Academic and Student Affairs.  They are submitted to the 
Education Committee and the full Board of the University of Wisconsin System for discussion.  
Because these reports also function as a vehicle for analysis of current policies around the 
academic array and emerging trends, they can be used for planning purposes as well as for the 
modification of existing policies and the formulation of new policies or practices.  Annual 
reports summarize activity related to the UW System program array, including the pre-
authorization for planning, authorization, implementation, review, elimination, and suspension of 
academic programs across the UW System.  Also included in the report is related information on 
initiatives undertaken by AFGP. 

At its April 2014 meeting, the Education Committee of the Board of Regents will review 
the Program Planning and Review 2012-2013 Annual Report that covers the period July 1, 2012, 
through June 30, 2013, and reflects only program planning actions completed during that 
timeframe.  Actions that have occurred since July 1, 2013 will be presented in the 2013-14 
report.  The current 2012-13 report includes the following sections:  

• Background on the policy structuring Program Planning and Review in the UW 
System; 

• Five-Year Summary of Program Planning and Review Activity Systemwide; 
• Summary of Institutional Program Planning and Review Activity for 2012-13;  
• Changes in the UW Systemwide Academic Array; 
• Degrees Conferred, by Level and Institution; 
• UW System Array Management of Professional Doctorates;  
• Projected AFGP Planning for 2013-14; and 
• Key Summary Points and Conclusions. 

 
 

BACKGROUND ON THE POLICY STRUCTURING PROGRAM PLANNING AND 
REVIEW IN THE UW SYSTEM 
 

Wis. Stats. Section 36 and Regent Policy Document (RPD) 4-12 – Academic Program 
Planning, Review, and Approval in the University of Wisconsin System – codify responsibilities 
for systemwide array management, including monitoring academic quality, establishing and 
maintaining access to high quality educational programs, and setting effective procedures for all 
actions related to academic program planning, delivery, approval, and review. 

 
 UW System policy ACIS 1.0 elaborates on RPD 4-12 and represents the principal policy 
guiding the UW System Administration and UW institutions in operationalizing all activities 
related to systemwide academic array management.  The goals of systemwide array management 
include providing appropriate academic programs to meet student, community, state, and 
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employer needs; minimizing unnecessary duplication in the offering of programs; and offering 
programs in the most efficient way.  ACIS 1.0 provides detailed guidance on array management 
actions, including approvals of program delivery options, and individual and lateral program 
reviews, as well as other required reporting and approval items at the Board- or System-level 
(e.g., revisions to missions, establishment of new colleges or schools, and the extension of 
programs to remote sites). 
 
 The steps involved in the Program Planning and Review process include: (1) a Notice of 
Intent submitted by the institution’s provost to other provosts within the UW System and UW 
System Administration and (2) an Authorization proposal submitted for review and approval by 
AFGP, the President, and the Board of Regents.  Once approved, institutions have five years to 
implement a degree program.  Approximately five years after implementation, the institution 
submits a summary of its institutional degree program review and any accreditation reviews that 
occurred during that timeframe to AGFP (see Appendix A for program planning and review 
procedures and Appendix D for program review and accreditation summaries). 

 
 
SUMMARY OF FIVE-YEAR PROGRAM PLANNING AND REVIEW ACTIVITY 
SYSTEMWIDE 
 
 Adjustments to the systemwide program array occur because of several factors, including 
changes in long-range planning by institutions, changes in supply and demand of academic 
programs, and major changes in the educational landscape at the state, national, and global 
levels.  The distinctive institutional missions set by the Board of Regents guide all changes in an 
institution’s array, and each proposed degree is reviewed for mission congruence and other 
variables.  
 
 In 2012-13, fourteen programs were pre-authorized for initial institutional planning by 
AFGP.  The President of the UW System recommended eighteen new degree programs to the 
Board of Regents for approval, and the Board approved these programs unanimously.  Also in 
2012-13, seventeen new programs were implemented across the UW System.  In addition, 
systemwide, the institutions themselves eliminated eight programs and suspended six (see Table 
1).  Hence, for 2012-13, the net addition of programs to the UW System array of programs was 
three. 
 
 Of the programs implemented in 2012-13, baccalaureate degrees outnumbered graduate 
degrees.  Within the baccalaureate category, Bachelor of Science degrees outnumbered Bachelor 
of Arts and other professional baccalaureate degrees.  Among the graduate degree 
implementations, master’s-level programs, particularly in career-oriented disciplines, 
outnumbered doctoral programs.   
 

Table 1 shows summary data for the last five academic years (from July 1, 2008, to June 
30, 2013) on the number of programs entitled or pre-authorized for planning, the number of 
programs authorized for implementation, and the number of programs implemented systemwide.  
During this five-year period, 75 programs received entitlements/pre-authorizations to plan from 
AFGP, 86 programs were authorized by the Board of Regents, 81 programs were implemented 
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by the institutions, 30 programs were discontinued, and 18 were suspended systemwide.  During 
this five-year period, there was a net addition of 32 programs.  Of the 81 programs implemented, 
there were 49 baccalaureate, 17 master’s, five professional doctorates, and 10 Ph.D.s. 

 
 A summary of entitlements/pre-authorizations to plan, authorizations, implementations, 
suspensions, and eliminations by individual institutions for 2012-13 is available in Appendix B.  
Appendix C provides program planning actions by institution, including the intentions of 
institutions to request approval for new academic programs in the future.   
 
Table 1:  Program Planning Activity over the Past Five Years Systemwide. 
Planning Activity Number by Academic Year Total 
 2008-09 2009-10 2010-11 2011-12 2012-13  
Pre-Auth*/Entitled 14 15 19 13 14 75 
Authorized 23 14 16 15 18 86 
Implemented 16 19 15 13 17 81 
Eliminated 5 3 8 6 8 30 
Suspended* - 5 3 4 6 18 

*The name change from Entitlements to Pre-Authorizations took place in 2012-13. 
**Formal Recording of Suspensions began in 2009-10. 
 

As the numbers presented in Table 1 show, the number of pre-authorizations for planning 
of new degree programs has remained quite stable over the years.  Authorizations seem to be on 
an upward trend, but still well below the peak of 2008-09.  Implementations have also remained 
at a relatively stable level, upward from a dip in 2011-12.  The number of eliminations and 
suspensions appears to be on an upward trend, with 2012-13 presenting the highest total number 
of suspensions and eliminations within this five-year period.  It is important to note that while 81 
new degree programs were added during the five-year period (2008-13) discussed, the combined 
suspensions and eliminations of degree programs were 48, resulting in a net addition of 32 
degree programs to the system’s array. 
 
 
CHANGES IN THE UW SYSTEMWIDE ACADEMIC ARRAY 
 
Changes and Trends in the Array 
 

The UW System’s academic array consists of associate, baccalaureate, master’s, doctoral, 
and professional degrees.  The Associate of Arts and Sciences degrees are conferred 
predominantly by the University of Wisconsin Colleges (UW Colleges) via its 13 two-year 
institutions located in various parts of the state.  Several comprehensive universities within the 
UW System also confer Associate of Science and Associate of Arts degrees.  

 
As of June 30, 2013, the systemwide array consisted of 1,214 bachelor’s, master’s, 

doctoral, and professional degree programs offered by the two doctoral and 11 comprehensive 
universities.  Excluding associate degree programs, bachelor’s degrees accounted for 60 percent 
of the entire array, whereas master’s and doctoral degrees accounted for 28 percent and 12 
percent, respectively (see Figure 1).   
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In terms of trends in degree program availability, the total number of degree programs 
offered systemwide declined from 1,188 in 1983-84 to 1,100 in 1998-99 and then increased to 
1,214 in 2012-13 (Figure 2).  The number of bachelor’s degree programs displayed a pattern 
similar to the total array.  In 1983-84, the UW System offered 697 distinct bachelor’s degree 
programs.  That number declined in the period between the 1980s and 1990s to 646 degrees, and 
then increased again in the 2000s.  By 2012-13, the number had reached 726, which is 29 more 
distinct bachelor’s degrees offered now than were offered 30 years ago (Figure 3). 
 
Figure 1:  Distribution of UW System Degree Programs Offerings in 2012-13. 

 
 

Figure 2:  Thirty-Year Trend in Total Degree Offerings in the UW System. 
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Figure 3:  Thirty-Year Trend in Total Bachelor’s Degree Offerings in the UW System. 

 
 

The number of graduate degree programs, including master’s, doctoral, and professional 
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gradually to 488 in 2012-13.  However, the number of master’s, doctoral, and professional 
degree programs offered is still below (less than one percent) the total number offered thirty 
years ago, despite the gradual increase in recent years (Figure 4).     
 
Figure 4:  Thirty-Year Trend in Master’s, Doctoral, and Professional Degree Offerings in the 
UW System. 
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Minimizing Unnecessary Duplication in the Array 
 

Among the critical array management functions of AFGP and the Board of Regents is the 
review of the System’s academic array for inefficient or unnecessary duplications.  Proposed 
programs must demonstrate market need and sound budgets before they are forwarded to the 
Board for approval.  If a program proposal cannot demonstrate specific student demand and 
market need, or does not appear to be cost-effective, it is not recommended by the president for 
approval.  Some programs are turned down by UW System Administration.  This process of 
checks and balances saves taxpayers, students, and parents money. 

 
An analysis of the total number of degree programs offered in 2012-13 shows that about 

58 percent of the baccalaureate degree programs were offered by no more than one institution, 18 
percent of the bachelor’s programs were offered by no more than two institutions, and eight 
percent of bachelor’s programs were offered by four to six institutions.  Five percent of high-
demand bachelor’s programs were offered by the majority (10-12) of institutions and only one 
bachelor’s degree program (the Psychology major) was offered by 100 percent of the institutions 
(Figure 5).  This outcome from efforts to minimize unnecessary duplication noteworthy. 
 
Figure 5:  Frequency of Bachelor’s Degree Programs Offered in 2012-13. 

 
 
STEM, Health, and Business Array 
 

Science, technology, engineering, and mathematics (STEM) programs remain a 
significant part of the UW System’s academic array.  In 2012-13, STEM fields accounted for 26 
percent of the entire array.  Health programs and business programs tied at nine percent each of 
the array, and all other programs constituted 56 percent of the array (see Figure 6). 
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Figure 6:  UW System Array Distribution by Program Area in 2012-13. 

 
 
DEGREES CONFERRED, BY LEVEL AND INSTITUTION 
 
 During the 2012-13 academic year, 36,323 associate, bachelor’s, master’s, and doctoral 
degrees were awarded.  About 74 percent of the degrees were bachelor’s degrees.  Master’s 
degrees accounted for about 16 percent, associate degrees for about five percent, and doctorates 
for about five percent (Figure 7). 
 
 In the 2012-13 academic year, 1,850 associate degrees were conferred by eight 
University of Wisconsin institutions.  The UW Colleges conferred 1,719, or 93 percent, of the 
total associate degrees conferred.  The second largest number of associate degrees, i.e., 58, or 3 
percent, was conferred by UW-Whitewater (see Figure 8). 
 
Figure 7:  Distribution of Degrees Conferred by Level in 2012-13.

 
 

STEM, 26%

Health , 9%

Business, 9%

Other Programs, 
56%

Associate, 5% 

Bachelor's, 74% 

Master's, 16% 

Doctorate-
Research, 3% 

Doctorate-
Professional 
Practice, 2% 



 

8 
 

Figure 8:  Share of Associate Degrees Conferred by Institution in 2012-13. 

 
 
 
UW SYSTEM ARRAY MANAGEMENT OF PROFESSIONAL DOCTORATES 
 

Prior to 2010, by Board and UW System Administration policy, comprehensive 
institutions were not authorized by the Board of Regents to confer professional doctorates 
independently.  Policy did allow collaborative doctoral degree program delivery and degree 
conferral in cooperation with UW-Madison or UW-Milwaukee.  In 2010, a change in practice 
approved by the Board of Regents made it possible for the comprehensive institutions to 
independently confer certain professional/clinical doctorates, provided the proposing institution 
met certain conditions, such as proven market demand.  Nevertheless, UW-Milwaukee and UW-
Madison continued to be the only universities within the UW System to offer Ph.D.’s, which are 
typically research degrees and not professional practice degrees.  

 
As of 2012-13, UW-Eau Claire, UW-Oshkosh, UW-La Crosse, UW-Stout and UW-

Whitewater were granting clinical or professional doctoral degrees.  In 2012-13, the 
collaborative Doctor in Physical Therapy, previously offered jointly by UW-Milwaukee and 
UW-La Crosse, was dissolved by the Board of Regents at the request of the two institutions.  
Both universities now offer this clinical doctorate independently.  UW-Stout received pre-
authorization to plan an Ed.D. in Career and Technical Education and UW-Whitewater was pre-
authorized to plan a Doctor of Business Administration.  The Board of Regents’ approval of the 
Ed.D.s at UW-Stout and UW-Whitewater that has occurred in the meantime will be reported in 
the 2013-14 Annual Report. 
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PROJECTED AFGP PLANNING FOR 2013-14 
 

As a general practice, the Office of Academic, Faculty and Global Programs undertakes 
major initiatives aimed at keeping policies and various guidelines relevant and current (see 
Appendix E for list of Program Planning and Review Team).  These efforts include assessments 
of the effectiveness of various policies and procedures.  The following items will be addressed 
during the 2012-14 academic years:  

 
a. The last review of the entire undergraduate array for productivity and duplication 

concerns occurred in 2009.  As this type of review is to be conducted every five 
years, planning for the review will start in 2014. 

b. In an effort to increase access to more degree programs, institutions are adding online 
programs and converting some of their face-to-face degree programs to online degree 
programs.  The approval process for converting face-to-face degree programs to 
online and other distance education degree programs has been finalized and takes into 
account some of the Higher Learning Commission policies on online education.  
These processes will have to be examined annually, given the rapid pace of changes 
in the online learning environment.  AFGP will keep monitoring the impact of the 
increase in distance delivery options on tuition cost.  Generally, UW System 
institutions can charge customized tuition for distance education, which can be 
substantially higher than the undergraduate and graduate tuition levels set by the 
Regents for the delivery of face-to-face programs.  Consequently, AFGP will need to 
monitor the impact that discontinuation of on-campus programs in favor of more 
revenue-producing distance education programs has on access for students who wish 
to experience campus culture and traditional undergraduate student life.   

c. The implementation of a new process for program planning and review in 2012 has 
resulted in an ongoing review of ACIS 1.0 for consistency.  This revision of ACIS 1.0 
is currently under way and will be completed in the summer of 2014.  In addition, an 
examination of the new program planning and review process is currently underway 
and will be completed by of the summer of 2014. 

d. As part of the array management role of UW System Administration, AFGP will 
conduct a survey regarding the plans of the comprehensive institutions to develop 
professional doctorates.  Data obtained from this survey will be used for planning 
purposes and to obtain a better understanding of the array at the professional 
doctorate level. 

 
 
KEY SUMMARY POINTS AND CONCLUSIONS 
 

As the numbers presented in Table 1 show, pre-authorizations for planning of new degree 
programs has remained quite stable over the years.  Authorizations seem to be on an upward 
trend, but still well below the peak of 2008-09.  Implementations have also remained at a 
relatively stable level, upward from a decline in 2011-12.  The number of eliminations and 
suspensions appears to be on an upward trend, with 2012-13 presenting the highest total number 
of suspensions and eliminations. 
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As indicated earlier in this report, changes in the array occur due to several variables.  
Programs are eliminated when the need or the outlook for demand drops significantly, and new 
programs are added in response to demand and the emerging needs of society.  These changes 
keep the UW System’s offerings relevant and UW institutions competitive.  Consequently, since 
the mid-1980’s, the System’s baccalaureate offerings of degrees programs increased from 697 
programs to 726 programs.  During the same period, graduate degree offerings as a whole 
declined dramatically, started to rebound in 1999-2000, and remained slightly below the 491 
programs that were offered in the mid-1980s.  This overall decline presents an opportunity to add 
new graduate programs, particularly professional programs, as needed. 
 

The UW System’s array, as a whole, (excluding associate degrees) has increased by only 
two percent when compared to the number of programs that were available in 1983-84.  This is a 
modest increase that can be attributed to the efficient use of resources by the institutions. 
 

The analysis of the array shows that UW System has paid serious attention to concerns 
about duplication of academic programs.  Only five percent of baccalaureate degrees are offered 
by the majority (10 -12) of institutions, and only one bachelor’s program (Psychology) is offered 
by all UW institutions.  All of these programs are in high demand by our students, and some 
form an integral part of the general education curriculum which students must take for degree 
completion at all UW institutions. 

 
In recent years, there have been concerns around the nation’s production of individuals 

with STEM (Science, Technology, Engineering, and Mathematics) degrees.  Similar concerns 
have been expressed in Wisconsin.  Hence, from a program array standpoint, AFGP, during the 
last three years, has monitored the availability or change in the array of programs that produce 
these kinds of graduates.  So far, the availability of STEM programs remains substantial and very 
stable.  Currently, STEM programs account for 26 percent or about a quarter of the entire 
academic array. 
 

In terms of degrees produced by the academic array, 74 percent or about three quarters 
(26,879) of all the degrees conferred in 2012-13 systemwide were bachelor’s degrees.  
Consistent with its mission, UW Colleges was responsible for conferring 93 percent (1,719) of 
all associate degrees systemwide. 
 

With a change in board policy in 2010 allowing comprehensive institutions in the UW 
System to offer professional/clinical doctorates independently of the two research doctoral 
instiutions, there has been a slight change in professional/clinical offerings across the System.  
UW-Stevens Point remains the only comprehensive offering a clinical doctorate in collaboration 
with one of the two research doctoral institutions (UW-Madison).  UW-Eau Claire, UW-La 
Crosse, UW-Oshkosh, UW-Stout, and UW-Whitewater now offer a single professional or 
clinical doctorate independently.  In 2013-14, a survey will be conducted to gauge the interest of 
the comprehensives in adding new professional/clinical doctorates to their academic arrays.   
  



 

11 
 

APPENDIX A 
PROCESS FOR PROGRAM PLANNING, REVIEW, AND APPROVAL IN  

THE UW SYSTEM 
 
Following approval by the Board of Regents in August 2012, the process detailed below 
replaces the previous process contained in ACIS 1.0 (Revised June 2010), the UW System’s 
policy statement on academic program planning, review, and approval. 
 

Each University of Wisconsin System institution has its own internal processes for 
developing, approving, and reviewing new degree programs.  The policies outlined in this 
document are intended to guide degree program approval as determined by the UW System on 
behalf of the System Board of Regents. 

The process for program approval includes:  1) a pre-authorization phase in which the 
institution submits a Notice of Intent; 2) an authorization phase in which the institution submits a 
brief proposal and a Letter of Commitment from the proposing institution’s Chancellor, Provost, 
or specified designees to the UW System President for BOR approval; and 3) an implementation 
phase in which the institution will notify the Associate Vice President (AVP)  of the UW System 
Administration Office of Academic, Faculty, and Global Programs or its successor when it will 
implement the new program. 

Good practice dictates that UW institutional leaders informally update the AFGP about 
nascent and emerging ideas for new programs before planning is well advanced to allow for 
consultation and exchange of information that may be relevant to the early planning process.  
Provosts or specified designees will have an opportunity to provide this information in the annual 
program planning report that is provided to UW System Administration.  Alternatively, at any 
time, provosts or specified designees are invited to consult informally with AFGP on new 
program planning. 

 

I. Pre-Authorization: Notice of Intent 
 

Audience 
The intended audience for the Notice of Intent is UW chancellors, provosts and 

their staff members, as well as UWSA administrators and staff. 
  

Content/Structure of the Notice of Intent 
 This public document should be no longer than two pages and include the 
following information: 

A. Name of proposed degree, institutional setting, mode of delivery, and institutional 
contact information.  Information on other required approvals to offer the program 
beyond the BOR (such as accreditation bodies, including the Higher Learning 
Commission) should be included. 

B. Clear statement on how the program fits with institutional mission, strategic plan, 
and existing program array. 

C. Program description. 
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D. Need for program (brief description of programs in the context of local, regional 
and systemwide programs). 

 
Process 

A. After completing preliminary institutional planning processes, as required, the 
proposing institution’s Chancellor, Provost, or specified designees will send the 
Notice of Intent to the AVP of AFGP and to the provosts or specified designees at 
all UW System institutions. 

B. Institutions will have 10 working days to review the Notice of Intent and respond 
to the proposing institution’s Provost or specified designees with the following: 
1. Opportunities for potential collaboration. 
2. Serious concerns, including questions of duplication. 
3. General comments regarding other aspects, such as the compatibility of 

the proposed program with the institution’s mission. 

C. Institutions may request from the proposing institution’s Provost or specified 
designees additional time to respond, typically no longer than 10 working days.  
Concurrent with the institutional review, the AVP of AFGP will have 10 working 
days to conduct a review of the Notice of Intent focusing on overall systemwide 
program array and other matters in accordance with BOR and UWSA policy (see 
attached “Components of UWSA Program Array Management”).  A response to 
the Notice of Intent will be shared with the proposing institution’s Provost or 
specified designees and the Senior Vice President of the UW System Office of 
Academic and Student Affairs. 

D. At the end of the comment period, the proposing institution’s Provost or specified 
designees will compile all responses and forward them to the AVP of AFGP and 
to the provosts or specified designees at all UW institutions. 
1. If an institution has not responded with comments or concerns by the end 

of the comment period, this will be interpreted to mean that it has no 
serious concerns or issues. 

2. If there are concerns, issues, or opportunities for collaboration, within 20 
working days, the proposing institution’s Provost or specified designees 
will consult with those institutions raising them, and submit a document to 
the AVP of AFGP that outlines how the concerns, issues, or opportunities 
for collaboration will be addressed. 
a. If any institution judges that the concerns, issues, or opportunities 

for collaboration are not adequately addressed, that party will 
notify the proposing institution’s Provost or specified designees 
and the AVP of AFGP, and request mediation by the AVP of 
AFGP.  The issue will be resolved within 10 working days. 

 
E. If no mediation is requested, or after the mediation period, the AVP of AFGP will 

approve or deny the request for pre-authorization within 10 working days, 
following receipt of comments.  The pre-authorization will expire after five years.  
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1. In the event that a request for pre-authorization is denied, the institution 
may appeal to the Senior Vice President of the UW System Office of 
Academic and Student Affairs.  The decision of the Senior Vice President 
is final. 

II. Authorization 
 

Audience 
The intended audience for the Authorization is the members of the BOR, 

administrators, and other interested parties.  The use of technical jargon should be 
minimized and acronyms should be avoided.  The proposing institution’s Provost or 
specified designees will submit the authorization document to the AVP of AFGP for 
review. 

 
Content/Structure 

The proposal, no longer than 10 pages in length, will address foundational 
elements:  who, what, where, when, and why.  The document should be clearly written to 
convey the purpose and need for the proposed program; the benefits of the program to the 
institution; the ability of the institution to carry out the program; and the likely value to, 
and impact on, students and the residents of Wisconsin. 

 
A. Abstract: A description of the proposed program in 50 words or less. 

 
B. Program Identification: 

1. Institution name 
2. Title of proposed program 
3. Degree/major designation 
4. Mode of delivery 
5. Single institution or collaboration 
6. Projected enrollment by year five of the program 
7. Tuition structure (i.e., standard tuition, differential tuition, etc.) 
8. Department or functional equivalent 
9. College, School, or functional equivalent 
10. Proposed date of implementation 
 

C. Introduction:  
1. Why is the program being proposed?  What is its relation to the 

institution’s mission? 
2. How does it fit into the institution’s overall strategic plan? 
3. Do current students need or want the program? 
4. Does market research indicate demand? 
5. How does the program represent emerging knowledge, or new directions 

in professions and disciplines? 
 

D. Description of Program:  
1. Describe the general structure of the program, including:  
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a. The ways in which the program fits into the institutional program 
array and academic plan. 

b. The extent to which the program is duplicative of existing 
programs in the University of Wisconsin System. 

c. The collaborative nature of the program, if appropriate, including 
specific institutional responsibilities. 

d. The ways in which the program prepares students through diverse 
elements in the curriculum for an integrated and multicultural 
society (may include inclusion of diversity issues in the curriculum 
or other approaches). 

2. Explain briefly the program’s plan for assessing student learning 
outcomes, including: 
a. Specifying what students will know and be able to do as a result of 

completing the program. 
b. How the program will continuously assess (using both direct and 

indirect assessment measures) the extent to which the learning 
outcomes are accomplished. 

3. Describe the programmatic curriculum, including: 
a. How the curriculum is structured (include web links to courses, 

prerequisites, and other programmatic components). 
b. Projected time to degree  

4. Summarize the program review process, including: 
a. How and when the program will be reviewed by the institution. 
b. A discussion of what aspects will be evaluated to determine the 

quality of the program. 
c. How the review will provide consideration to equity and inclusive 

excellence, as appropriate. 
d. Need for external accreditation. 

 
E. Institutional Commitment:   

A Letter of Commitment submitted with all accompanying documents (i.e., the 
authorization materials) from the proposing institution’s or institutions’ Provost(s) 
to the President of the UW System should affirm that: 
 
1. the program has been designed to meet the institution’s definition and 

standards of quality and to make a meaningful contribution to the 
institution’s overall academic plan and program array. 

2. there is institution-wide support for the program, including faculty 
governance approval. 

3. the necessary financial and human resources are in place and/or have been 
committed to implement and sustain the program. 

4. program evaluations are in place.  
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Recommendation 
The AVP of AFGP will notify the proposing institution’s Provost and Chancellor 

of the President’s decision whether or not to recommend the proposed program to the 
BOR for approval. 

 
 Approval 

A. The BOR will decide whether or not to authorize the program.  The BOR’s 
policies can be found at http://www.wisconsin.edu/bor/policies/rpd 

 
III. Implementation Process 

The proposing institution’s Provost will notify the AVP of AFGP of the 
implementation date for the approved program.  Authorizations will expire five years 
after the date of BOR approval. 
 

IV. Institutional Quality Control 
The UW faculty, with oversight by deans, provosts, chancellors, and higher 

education accreditation agencies, are responsible for developing, implementing, and 
reviewing high‐quality degree offerings in ways that leverage academic strengths and 
respond to emerging workplace and societal needs.  Institutions will assist the BOR in 
meeting its statutory requirement for assuring academic quality by demonstrating 
commitment to the following practices: 

A. Establish and maintain a website with the institution's definitions of and 
standards for quality in academic programming; and the program planning 
and review process, including general information on how program 
evaluation and assessment of student learning are conducted (where 
applicable, through evaluation by external accreditation agencies). 

B. Submit a brief report to the AVP of AFGP about the results of the first 
institutional or external review of new academic programs.  This report is 
provided in the context of the annual institutional report on program 
review to UWSA.   If the external or institutional review bodies identify 
areas of concern, the AVP of AFGP will review the institution's action 
plan for addressing them. 

 

Approved by Board of Regents, August 24, 2012 

  

http://www.wisconsin.edu/bor/policies/rpd
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APPENDIX B 
SUMMARY OF PRE-AUTHORIZATIONS, AUTHORIZATIONS, 
IMPLEMENTATIONS, SUSPENSIONS, AND ELIMINATIONS 

IN 2012-13 BY INSTITUTION 
 

 Pre-
Authorized Authorized Implemented Eliminated Suspended 

UW Colleges      
UW-Eau Claire      
UW-Green Bay      
UW-La Crosse  1    
UW-Madison 1 2 2 6 5 
UW-Milwaukee 2 2 2   
UW-Oshkosh 1 3 1 1  
UW-Parkside 2 1    
UW-Platteville   1   
UW-River Falls  2 1   
UW-Stevens Point  2    
UW-Stout 4 4 5 1 1 
UW-Superior 1     
UW-Whitewater 3  3   
Collaborative Degree in 
Health Information 
Management and 
Technology, Online 
(Offered by  
GBY,PKS,STP,EXT)  

 1 

  

Collaborative Degree in 
Sustainable 
Management, Online 
(Offered by 
GBY,OSH,PKS,STO, 
SUP,EXT)  

1 1 

  

TOTALS 14 18 17 8 6 
 
 

 In 2012-13, as in previous years, UW-Madison eliminated and suspended the most degree 
programs.  Few programs were eliminated or suspended at comprehensive institutions.  UW-Stout and 
UW-Whitewater led the UW System in the implementation of new degree programs. 
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APPENDIX C 
SUMMARY OF PROGRAM PLANNING ACTIVITIES AND PLANS FOR THE 

FUTURE REPORTED IN 2012-13 BY INSTITUTION 
 

UW Colleges 
Program Name Degree Action Date 
No academic program activities to report for 
2012-13    

 
UW-Eau Claire 
Program Name Degree Action Date 
No academic program activities to report for 
2012-13 

   

New academic programs in the initial planning stage or under consideration for the future: 
Actuarial Science 

 
UW-Green Bay 
Program Name Degree Action Date 
No academic program activities to report for 
2012-13 

   

 
UW-La Crosse 
Program Name Degree Action Date 
Fine Arts B.F.A. Entitlement 

Extended 
5/17/2013 

Statistics B.S. Authorized 6/7/2013 
Sports Administration, Online Master’s Reactivated Winterim 2013 
New academic programs in the initial planning stage or under consideration for the future: 

B.S. – Anthropology 
M.A. – Clinical Counseling/Mental Health 
M.S. – Microbiology 
M.A. – Reading 
M.A. – Special Education 
Ed.D. – Student Affairs Administration 

 
UW-Madison 
Program Name Degree Action Date 
Physical Education B.S. Pre-Authorized 3/26/2013 
Athletic Training B.S. Authorized     

Implemented 
8/24/2014         
Fall 2012 

Pharmaceutical Sciences B.S. Authorized 4/5/2013 
Epidemiology M.S. & 

Ph.D. 
Implemented Fall 2012 

Business: Information Systems M.B.A. & 
M.S. 

Eliminated Spring 2013 

Education and Math M.S. Eliminated Summer 2012 
Family and Consumer Journalism M.S. Eliminated Spring 2013 
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Geophysics Master’s & 
Ph.D. 

Eliminated Fall 2012 

Science Education M.S. Eliminated Summer 2012 
Therapeutic Science M.S. Eliminated Summer 2012 
Consumer Affairs B.S. Suspended Spring2013 
Earth Science B.S.E. Suspended Spring 2013 
Family Consumer and Communication 
Education 

B.S. Suspended Spring 2013 

Natural Science B.S.E. Suspended Spring 2013 
Social Studies B.S.E. Suspended Spring 2013 
New academic programs in the initial planning stage or under consideration for the future: 

Ph.D. – Evolutionary Biology 
M.L.A. – Landscape Architecture 

 
UW-Milwaukee 
Program Name Degree Action Date 
Healthcare Administration M.H.A. Pre-Authorized 3/19/2013 
Prosthetics and Orthotics M.P.O. & 

D.P.O. 
Pre-Authorized 9/6/2012 

Teaching the Arts M.A. Entitlement 
Expired 

Spring 2013 

Architecture M.S. Authorized 6/7/2013 
Sustainable Peacebuilding M.S.P. Authorized 6/7/2013 
Nutritional Sciences B.S. Implemented Fall 2012 
Public Health, Community and Behavioral 
Health Promotion 

Ph.D. Implemented Fall 2012 

New academic programs in the initial planning stage or under consideration for the future: 
M.A. – Africology 
B.A. – American Indian Studies 
B.A. – Ancient Mediterranean Studies 
B.S. – Applied Math, Business and Economics 
Ph.D. – Civil Engineering 
Ph.D. – Computer Science 
Ph.D. – Electrical Engineering 
Ph.D. – Industrial Engineering 
M.S. – Informational Sciences and Technology 
Ph.D. – Materials Engineering 
Ph.D. – Mechanical Engineering 
M.S./Ph.D. – Neuropsychology 
B.S. – Software Engineering 
Ph.D. – Public Health Administration and Policy 

 
UW-Oshkosh 
Program Name Degree Action Date 
Management (05062 Major Code) B.B.A. Pre-Authorized   

Authorized 
11/30/2012   

6/7/2013 
Radiologic Science B.S. Authorized 

Implemented 
8/24/2012  
Fall 2012 
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Transnational Human Service Leadership, 
Online 

M.S. Authorized 6/7/2013 

Management (05151 Major Code) B.B.A. Eliminated Spring 2013 
New academic programs in the initial planning stage or under consideration for the future: 

M.S. E. – Childhood Studies 
Director of Pupil Services 
Bachelor – Insurance 

 
UW-Parkside 
Program Name Degree Action Date 
Marketing B.S. Pre-Authorized 6/11/2013 
Accounting B.S. Pre-Authorized 

Authorized 
11/30/2012     

2/8/2013 
New academic programs in the initial planning stage or under consideration for the future: 

M.S. – Applied Psychology 
M.S. – Exercise Science and Sports Management 
B.A. – General Studies (flex option degree completion) 
M.A. – Music Education 

 
UW-Platteville 
Program Name Degree Action Date 
Sustainable and Renewable Energy Systems B.S. Implemented Fall 2012 

 
UW-River Falls 
Program Name Degree Action Date 
Applied Science B.A.S. Authorized 10/5/2012 
Clinical Exercise Physiology M.S. Authorized 

Implemented 
8/24/2012   

Spring 2013 
New academic programs in the initial planning stage or under consideration for the future: 

M.S. – Biomedicine (with UW-Stout, Marshfield Clinic, River Falls Hospital, and the 
University of Minnesota 

B.S. – Criminology 
M.S. – Computer Science 
B.S. – Digital Film and Television 

 
UW-Stevens Point 
Program Name Degree Action Date 
Nursing B.S.N. Authorized 2/8/2013 
BSN@Home (added to collaboration of 
EAU,GBY,MSN,MIL,OSH) 

B.S.N. Authorized 2/8/2013 

New academic programs in the initial planning stage or under consideration for the future: 
B.A.S. – Applied Studies 
B.S. – Environmental Engineering 
B.A. – Food and Nutrition 
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UW-Stout 
Program Name Degree Action Date 
Conservation Biology, Online P.S.M. Pre-Authorized 4/23/2013 
Packaging Science, Online M.S. Pre-Authorized 5/28/2013 
Career and Technical Education Ed.D. Pre-Authorized 

Authorized 
9/6/2012     
2/8/2013 

Environmental Science B.S. Pre-Authorized 
Authorized 

12/18/2012     
4/5/2013 

Construction Management, Online M.S. Authorized 4/5/2013 
Industrial and Applied Mathematics P.S.M. Authorized 10/5/2012 
Design M.F.A. Implemented Fall 2012 
Entertainment Design B.F.A. Implemented Summer 2012 
Graphic Design and Interactive Media B.F.A. Implemented Summer 2012 
Industrial Design B.F.A. Implemented Summer 2012 
Interior Design B.F.A. Implemented Summer 2012 
Hospitality and Tourism M.S. Reactivated Fall 2012 
Family Studies and Human Development M.S. Eliminated Summer 2012 
Cognitive Science B.S. Suspended Spring 2013 
New academic programs in the initial planning stage or under consideration for the future: 

B.S. – Criminal Justice and Rehabilitation 
 
UW-Superior 
Program Name Degree Action Date 
Writing B.A. Pre-Authorized 5/2/2013 
New academic programs in the initial planning stage or under consideration for the future: 

Ed.D. – Educational Administration 
 
UW-Whitewater 
Program Name Degree Action Date 
Applied Economics M.S. Pre-Authorized 3/11/2013 
Business Administration D.B.A. Pre-Authorized 1/28/2013 
Criminology B.A./B.S. Pre-Authorized 1/8/2013 
Computer Science B.A./B.S. Implemented Fall 2012 
Environmental Science B.A./B.S. Implemented Fall 2012 
International Business B.B.A. Implemented Fall 2012 
New academic programs in the initial planning stage or under consideration for the future: 

M.S. – Computer Science 
B.F.A. – Graphic Design 
B.S. – NanoScience/Nanotechnology 
B.S.E. – Non-Licensure 
M.S.W. – Social Work 

 
Collaborative Degrees 
Program Name Degree Action Date 
Health Information Management and 
Technology, Online (GBY,PKS,STP,EXT) 

B.S. Implemented Fall 2012 

Sustainable Management, Online (GBY 
OSH,PKS,STO,SUP,EXT) 

M.S. Authorized  
Implemented 

8/24/2012   
Spring 2013 
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APPENDIX D 
INSTITUTIONAL REVIEWS AND REPORTS ON ACCREDITATION 

IN 2012-13 BY INSTITUTION 
 
UW Colleges   

Program Accreditations:  Two programs underwent review; one was accredited and one 
was re-accredited. 

Institutional Reviews:  Thirteen programs underwent review; six were completed and 
seven are in process.  Six programs are scheduled for review in 2013-14. 
 
UW-Eau Claire   

Program Accreditations:  Five programs underwent review; two were accredited, one was 
licensed, one was certified, and one is in process. 

Institutional Reviews:  Eight programs underwent review; all were recommended for 
continuation.  Five programs are scheduled for review in 2013-14. 
 
UW-Green Bay 

Program Accreditations:  No accreditations occurred in 2012-13. 
Institutional Reviews:  Ten programs underwent review; nine were recommended for 

continuation and one was recommended for conditional continuation.  Six programs are 
scheduled for review in 2013-14. 
 
UW-La Crosse 

Program Accreditations:  Three programs underwent review; all were accredited. 
Institutional Reviews:  Seven programs underwent review; six were recommended for 

continuation and one is in process.  Seven programs that were in process at the end of 2011-12 
are still in process.  Sixteen programs are scheduled for review in 2013-14. 
 
UW-Madison: 

Program Accreditations:  Nineteen programs underwent review; three were accredited 
and sixteen are in process. 

Institutional Reviews:  Sixty-two programs underwent review; two were eliminated, 
fifteen were recommended for continuation, and forty-five are in process.  Twenty-one programs 
are scheduled for review in 2013-14. 
 
UW-Milwaukee 

Program Accreditations:  Twenty-six programs underwent review; all were accredited. 
Institutional Reviews:  Eighteen programs were reviewed; all were recommended for 

continuation.  Five programs are in process.    
 
UW-Oshkosh 

Program Accreditations:  One program underwent review; it was accredited. 
Institutional Reviews:  Eleven programs underwent review; three were recommended for 

continuation and eight are in process.  Seven reviews were approved for an extension.  Nine 
programs are scheduled for review in 2013-14. 
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UW-Parkside  
Program Accreditations:  Five programs underwent review; four were accredited and one 

was approved. 
Institutional Reviews: Ten programs underwent review; all were recommended for 

continuation.  One review was approved for an extension.  Two programs are scheduled for 
review in 2013-14. 
 
UW-Platteville 

Program Accreditations:  Six programs underwent review; all are in process. 
Institutional Reviews:  No programs underwent review in 2012-13.  Eight programs are 

scheduled for review in 2013-14. 
 
UW-River Falls 

Program Accreditations:  One program underwent review; it was accredited. 
Institutional Reviews: Six programs underwent review; all were recommended for 

continuation.  Two reviews were approved for an extension.  Ten programs are scheduled for 
review in 2013-14. 
 
UW-Stevens Point 

Program Accreditations:  Two programs underwent review; both were accredited. 
Institutional Reviews:  Four programs underwent review; three were recommended for 

continuation and one is in process.  Three reviews were approved for an extension.  Four 
programs are scheduled for review in 2013-14. 

 
UW-Stout 

Program Accreditations:  Eleven programs underwent review; three were re-accredited, 
five were newly accredited, and three are in process. 

Institutional Reviews:  Ten programs underwent review; nine were recommended for 
continuation and one was recommended for conditional continuation.  Eight programs are 
scheduled for review in 2013-14. 
 
UW-Superior 

Program Accreditations:  Two programs underwent review; both are in process. 
Institutional Reviews:  Three programs underwent review; two were recommended for 

continuation and one is in process.  One review was approved for an extension.  Two are 
scheduled for review in 2013-14. 
 
UW-Whitewater 

Program Accreditations:  One program underwent review; it is in process.  One review 
was approved for an extension. 

Institutional Reviews:  Fourteen programs underwent review; two were recommended for 
continuation, ten were recommended for continuation with minor concerns, one was 
recommended for continuation with major concerns, and one was closed to new enrollment.  One 
review was approved for an extension.  Fifteen programs are scheduled to be reviewed in 2013-
14. 
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 APPENDIX E 
PROGRAM PLANNING AND REVIEW TEAM 

 
Program Planning and Review at the System level requires the combined efforts of 

dedicated individuals in various offices in Academic and Student Affairs and Business and 
Finance.  The Office of Academic, Faculty, and Global Programs relies on its colleagues in the 
Business and Finance division to help address questions regarding institutional costs for 
establishing new degree programs and proposed costs to students.  The table below lists the core 
program planning and review team during the year under review. 
 

Name Role System Office 
 

Dr. Stephen H. Kolison, Jr. Associate Vice President AFGP 
 

Ms. Gail Bergman Senior Policy and Planning 
Analyst and Director of OPAR 
(retired) 
 

Policy Analysis and Research 

Dr. Laura Anderson Senior Academic Planner AFGP (since July, 2013) 
 

Ms. Yufeng Duan Senior Institutional Planner Policy Analysis and Research 
 

Dr. Carmen Faymonville 
 

Special Assistant to the Senior 
Vice President, and Academic 
Planner 
 

Academic and Student Affairs 
& AFGP 

Dr. Diane Treis Rusk Director of Undergraduate 
Education 
 

AFGP 
 

Ms. Ann Fisher Program Associate AFGP 
 

   
 
 For part of the 2012-13 year, Senior Special Assistant to the Senior Vice President of 
Academic and Student Affairs Terry Brown and Interim Assistant Vice President of Academic 
and Student Affairs Janice Sheppard (now retired), also served on the team.   
 



 
04/11/14                                                      Agenda Item I.1.d.(1) 
 
 
 

The University of Wisconsin-Milwaukee  
Charter School Contract Renewal 

Urban Day School 
 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.d.(1): 
 

That, upon recommendation of the Chancellor of the University of 
Wisconsin-Milwaukee and the President of the University of Wisconsin 
System, the Board of Regents approves the renewal of the charter school 
contract with Urban Day School, Inc., maintaining a charter school known 
as the Urban Day School. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



April 11, 2014  Agenda Item I.1.d. (1) 

UNIVERSITY OF WISCONSIN-MILWAUKEE 
OFFICE OF CHARTER SCHOOLS 

URBAN DAY SCHOOL 
CHARTER RENEWAL 

 
BACKGROUND 
 
 In 1997, the Wisconsin Legislature authorized the University of Wisconsin-Milwaukee 
(UWM) to grant charters under Wis. Stats. section 118. 40 (2) (r).  A school so authorized and 
approved by the UW System Board of Regents is eligible to receive public funds to operate a 
public charter school.  These public schools, frequently referred to as 2r, based on the legislation 
section that defines them, are independent schools with their own board of directors and are not 
charters associated with public school districts.  In addition to the 2r charters, Wis. Stats. section 
118 also authorizes school districts to grant charters, which comprise the vast majority of the 243 
charter schools in Wisconsin.   
 
 UWM charters are required to participate in the statewide assessment system, submit 
annual audits, report enrollment and fiscal claims information to the Department of Public 
Instruction, are eligible to participate in the wide array of federal programs, and must report data 
as required by these programs.  To be eligible to apply for a charter, the organization must be 
incorporated in Wisconsin and eligible for not-for-profit status with the Internal Revenue 
Service.  By statute, charter contracts are for a period of time not to exceed five years, and in 
practice, a contract renewal recommendation of less than five years represents an expression of 
concern about the school's progress in attaining its goals. 
 
 UWM charter school applicants are required to submit substantial application information 
in a two-stage process: stage 1, Prospectus and stage 2, Full Application.  At each stage, these 
documents are reviewed by a team of faculty and community members to determine eligibility.  
Over the past 14 years, 80 individuals or organizations have applied, 16 were granted charter 
status; today 12 schools are operational.  Three schools were closed or withdrew from the 
charter, and one decided not to open.  
 
 The UWM Office of Charter Schools is responsible for review of applications, charter 
oversight, accountability as prescribed in the contract, and contract reviews and renewals.  
Additionally, the Charter School Office maintains a significant set of data and accountability 
measures that are reviewed yearly, and utilized at the time of a contract renewal application.  The 
Office is funded by an administrative fee paid by the charter school and the fee is tied to the 
enrollment of the schools.  Currently, the fee varies from 1.25% to 1.50% of a school’s budget. 

 
The initial charter for Urban Day School (UDS) was granted in 2010 under a contract 

with Urban Day School, Inc., a Wisconsin, non-stock, not-for-profit corporation in good standing 
under Wis. Stats. section 118. 40 (2) (r) and 501(c) (3) of the Internal Revenue Code.  UDS has 
one campus located on 1441 N. 24th Street, within the city of Milwaukee.  The UW-Milwaukee 
Office of Charter Schools undertook an extensive review process that began with the submission 
of a renewal application by UDS in October of 2013, and a Charter School evaluation team site 
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visit and assessment, in November of 2013.  The results of this review are detailed in the 
discussion below. 

 
 The Office of Charter Schools at UW-Milwaukee, Provost Britz, and Chancellor Lovell 
recommend Urban Day School, Inc., be granted a contract renewal for four years, effective July 
1, 2014 to July 1, 2018, to operate a public school known as Urban Day School. 
 
REQUESTED ACTION 
 
 Approval of Resolution I.1.d.(1) approving the charter school contract with Urban Day 
School, Inc., to operate a public school known as Urban Day School, effective July 1, 2014. 

DISCUSSION 
 
School Profile and Design 
 
 UDS was founded as an independent school in 1967, to serve inner city students.  It was 
the first school to participate in what is now known as the school voucher program, and applied 
to become a UWM Charter school in 2010.  A charter was approved by the Board of Regents in 
April of 2010, with a start date of July 1, 2010.  In 2010, UDS had two campuses in Milwaukee:  
one at 3827 N. 112th Street and another at 1441 N. 24th Street.  Enrollment at both campuses was 
at approximately 630 students.  Since its inception as a charter school, UDS has experienced 
some significant organizational changes.  Among the main changes are: 
 

1) The school program has consolidated into one site, the 24th Street location, with an 
enrollment of 511 students.  This consolidation was the result of the loss of Head Start 
Programs that were operated by UDS at both campuses as a subcontractor with the 
Milwaukee Social Development Commission.  The Social Development Commission lost 
the Head Start contract.  The loss of the Head Start program meant that the school had 
excess space and it was determined that only one campus would be needed. 

2) As part of the reorganization to a charter school, UDS also sought new leadership for the 
positions of President and Principal.  These changes, contemplated as part of the charter 
conversion, have brought new changes to the school. 

3) Leadership has adopted the Success for All (SFA) reading program developed at Johns 
Hopkins University by Dr. Robert Slavin.  SFA is a curricular program that focuses on 
inner city youth and has been used more extensively on the east coast.  This is the second 
year for the program and teachers are currently receiving coaching on implementing the 
program. 

4) Also new to the program was a revised social behavior program to create both structure 
and behavioral expectations in the school. 

 
 UDS has established a goal to be known as a 90/90/90 school.  This means that its 
population will be 90% African American, 90% free and reduced lunch, and 90% proficient in 
reading and math.  The first two 90s have been achieved for some time and now the commitment 
to achieve the last 90 is underway.  The mission statement for UDS is as follows: 
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The Mission of Urban Day is to provide students, pre-kindergarten through eighth grade 
with a learning experience that emphasizes academic excellence and personal 
achievement, enabling the students to make a successful transition into higher education 
and to become value-creating leaders of society. 

 
Student Recruitment and Demographics 
 
 UDS's student population for 2013-14 is reported at 511 students, with 95.7% being 
African-American, and the remaining 4.3% being Pacific Islanders, Asian, Hispanic, or students 
of two or more races.  This demographic is further bolstered by 90.6% of the students qualifying 
for a free lunch, 1.56% for reduced lunch, and 7.8% not in need.  Like most of the UWM’s other 
charters, this school has a very high percentage of students from poverty backgrounds.  Table 1 
below depicts the minority and low income percentages for comparable MPS schools, showing a 
higher percentage of minority school children, but slightly lower percentages of low income 
students, compared to selected MPS schools. 
 
Table 1:  Minority and low income percentages for each comparable neighborhood school 

  UDS Bethune Brown Carver Siefert 
Percent Minority 100.00% 96.90% 98.30% 96.20% 98.40% 
Percent Low Income 92.30% 98.00% 97.70% Not Known 95.80% 

 
 Table 2 below shows the number of students enrolled in each grade, starting with to grade 
eight, totaling 629 students with 593.8 F.T.E. allocated. 
  
Table 2:  Student Enrollment by Grade (DPI September 2012 Count) 

Grade 4K 5K 1 2 3 4 5 6 7 8 Total 
# 88 105 96 76 64 48 48 42 34 28 629 
F.T.E. 52.8 105 96 76 64 48 48 42 34 28 593.8 

 
 Student mobility, that is, students not returning for reasons other than graduation, has 
been in the 30% to 40% range.  This is a point of concern for both the school leadership as well 
as the Evaluation Site Team.  The significant drop in class head count from 1st grade to 8th grade 
is also of concern.   
 

Attendance at UDS has been consistently in the upper 80 or low 90 percent.  Preferred 
rates in the 94-96% range should become a goal of the school.  Table 3 below shows the average 
daily attendance rates of students for the three most recent academic years, indicating a 
moderately high attendance rate. 

 
Table 3:  Percentage of Average Daily Attendance 

Year 2010-11 2011-12 2012-13 
Percent 86.0% 91.4% 91.2% 

 
 Table 4 below shows the enrollment of special education students, which has steadily 
increased between 2011 and 2013.  
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Table 4:  Special Education Enrollment 

Year TOTAL 
2010-11 35 
2011-12 40 
2012-13 54 

 
Educational Program  
 
 UDS exists to provide students in Milwaukee’s inner city neighborhoods with an 
education characterized by academic rigor, relationships that are healthy, and performance 
opportunities that fully engage students in learning and challenge them to demonstrate 
knowledge by using it in real world situations.  In addition to a liberal arts education (reading, 
writing, math, science, and social studies), UDS offers physical education, computer 
technology, music, and art once per week. 
 
 UDS is designed around the 3 R’s of Relationships, Rigor, and Relevance.  The 
distinctive 3 R’s approach devotes significant resources to standing up for the child, even when 
that means standing up to the system.  With Child and Family Advocacy at the heart of UDS’ 
educational program, the school’s original mission is reaffirmed and expanded because UDS 
does what it takes to start children learning early and keep students in school day after day, year 
after year.  The school day has been extended, based on the work of Geoffrey Canada at the 
Harlem Children’s Zone (HCZ), which indicates that a longer school day helps children to 
achieve more.  All students receive reading intervention (K-5 for 90 minutes and 6-8 for 60 
minutes) in small groups using a research based reading curriculum, Success for All (SFA), with 
the support of Title 1 teachers and additional support staff.  The Success for All curriculum and 
instructional strategies were developed at Johns Hopkins University with a special focus on 
central city youth.  These services are provided in the classroom rather than as pull-out-services.  
All students receive in-class math interventions in the classroom, which is supported by the Title 
1 teachers and additional support staff, as well.  

  
 Math Connects is the math curricular resource, whereas Interactive Science is the science 
curricular resource.  Houghton Mifflin Harcourt text is the Social Studies curricular resource.  
Teachers’ lesson plans are based on the common core standards.  UDS curriculum is only one 
resource that teachers use to ensure that students receive instruction based on the common core 
standards.   
 
 Engaging families is a major focus based on the work of Knowledge is Power Program 
(KIPP).  UDS provides early childhood and elementary families the opportunity to participate in 
informative, fun family nights each quarter.  Parents serve as decision makers in the development 
of the Title 1 plan, the Family Handbook, and in other areas of school operations.  The Advocacy 
Department works closely with families with the goal of supporting students and parents. 
 
Faculty and Staff 
 
 UDS employs a President (Executive Director), a Principal, a Dean of Students, two SFA 
coaches, and 31 teachers including two special education teachers, an art teacher, and a physical 
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education teacher.  The school also employs 12 paraprofessionals, a parent coordinator, and a 
Musician in Residence.  The racial composition of the staff is 89% white and 11% Black; 63% of 
the staff is female.  Services, such as speech and language and physical therapy/occupational 
therapy, are contracted through CESA.  
 
Governance and Leadership 
 
 UDS is an established school with strong governance through its parent organization and 
leadership provided by a Board.  The school is a Local Education Agency (LEA) for federal 
purposes and will act as its own school district.  
 
 Table 5 below lists the curent18 board members by name position, and professional 
associations and affiliations. 
 
Table 5:  Current Board Members 

Board Member Board Position Other Affiliation 
John D Ridley, MD Chairman Retired Ophthalmologist 
Dennis Filtzpatrick, JD Vice Chair Northwestern Mutual Life 
Daniel Corry Treasurer Rosalie Manor  
Eva Roberson Secretary We Energies 
Margaret Laughlin Member Community Volunteer 
Dr. Jo Anne Caldwell Member Cardinal Stritch University 
Richard D. Cudahy Member Robert W. Baird & Co 
Judge M. Joseph Donald Member Milwaukee County Circuit Court 
Peter W Bruce Member Davis & Kuelthao 
Steven Gorzek Member M & I Bank 
Emery K. Harlan Member Gonzalez, Saggio & Harlan 
Jackie Herd-Barber Member Milwaukee Downtown Rotary Club President 
Ms. Toni Holland Member Time Warner Cable 
Naomi Dolohanty Member Aurora Health Care 
Donald  A. Shane Member Rosalie Manor 
Tom Spero Member Deloitte & Touche (ret.) 
John F. Steinmiller Member Milwaukee Buck 
Frank Thometz Member Morgan Stanley & Co., Inc 

 

 Table 6 below lists UDS's five administrative team members, including the president and 
the principal by name.  

Table 6:  Administrative Team Members    

Administrator Administrative Position 
James Feil President 
Lucas Thuecks Principal 
Deb Dobyns PI 34 Coordinator/Full Time Mentor 
Jennifer Finch Learning Coordinator 
Lindsey Heinen Success For All (SFA) Facilitator 
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Financial Condition and Compliance 
 
 UDS is in compliance with its audits and remains financially sound.  A major challenge 
to the finances of UDS has been teacher salaries, which are low compared to other charters and 
Milwaukee Public Schools.  The board and leadership have established a goal to increase salaries 
to become more competitive in both recruitment and retention of staff.  The establishment of 
charter status has helped address some of the school’s fiscal issues.  UDS has been in compliance 
with all contract provisions for the past three years and submits accountability reports, as 
required by the contract.  Audits have been reported as “clean,” and have been completed and 
filed in a timely manner.  UDS is in full compliance with the contract, state and federal 
regulations. 
 
Proficiency 
 
 Achievement at UDS will be compared below to MPS, Wisconsin, MPS schools that are 
similar to Urban Day School in terms of their location and demographic composition, and other 
UWM authorized K-8 schools.  UDS is the seventh highest performing UWM charter school in 
reading (8.9%) and the lowest performing UWM charter school in math (15.3%).   
 
 As figures 1 and 2 below show, UDS has shown increasing academic performance in 
both reading and mathematics over the last three years; however, it still lags behind both MPS 
and the state. Figure 1 below shows achievement in Reading results for grades 3-8, as compared 
to MPS and the state.  Academic performance in Reading at UDS generally trails that of MPS 
and the state, except in comparison to only African American students (which is the primary 
demographic at UDS), as shown in Figure 3 below.   
 
Figure 1:  Three-year comparison of combined (grades 3-8) WKCE Reading results for UDS, 
MPS, and the State. 
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Figure 2 below shows academic performance in Math at UDS, which generally trails that of MPS 
and the state, except in comparison to only African American students (which is the primary 
demographic at UDS), shown in Figure 4 below.   
 
Figure 2:  Three-year comparison of combined (grades 3-8) WKCE Mathematics results for 
UDS, MPS, and the State.  

  
 Comparing the data from UDS, MPS, and the state for African American students, the 
academic performance of UDS in Reading and Mathematics nearly reaches the academic 
performance of the state, and exceeds the academic performance of MPS African American 
students. 
 
Figure 3:  Three-year comparison of combined (grades 3-8) WKCE Reading results for African 
American students in UDS, MPS, and the State. 
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Figure 4:  Three-year comparison of combined (grades 3-8) WKCE Mathematics results for 
African American students in UDS, MPS, and the State.  

 
 

 Comparing the data from UDS, MPS, and the state for economically-disadvantaged 
students in Figures 5 and 6 below, shows that the academic performance of UDS in Reading and 
Mathematics steadily increased over three years, nearly reaching the academic performance of 
MPS, while still falling short of the academic performance of all economically-disadvantaged 
students in the state.  
 
Figure 5:  Three-year comparison of combined (grades 3-8) WKCE Reading results for 
Economically Disadvantaged students in UDS, MPS, and the State.  
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Figure 6:  Three-year comparison of combined (grades 3-8) WKCE Mathematics results for 
Economically Disadvantaged students in UDS, MPS, and the State.  

 
 

 Comparing UDS students' achievement in Reading in grades 3-8 with the achievement of 
students in demographically-comparable MPS schools, as depicted in Figure 7 below, shows that 
UDS outpaces the results of these other schools. 
 
Figure 7:  Comparison of combined (grades 3-8) WKCE Reading results for UDS and 
neighborhood/demographically comparable MPS schools.   
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UDS outpaces the results of most of these schools, with the exception of Siefert school. 
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Figure 8:  Comparison of combined (grades 3-8) WKCE Mathematics results for UDS and 
neighborhood/demographically comparable MPS schools.  

 
 
Recommendations 
 
 The Office of Charter Schools evaluation team visited the school in December of 2013 
and conducted an evaluation per the UWM Charter School Office Guidelines.  The team 
reviewed the school’s self-evaluation, visited classrooms, and interviewed teachers, students, 
parents as well as school leadership.  The team summarized their findings below: 
 

1. UDS has made some significant changes in addressing its achievement and student 
performance outcomes, these include: 

a. Changes in administrative leadership 
b. Implementing the Success for All curriculum developed at Johns Hopkins 
c. Developed a more defined socio-behavioral  expectation program, and 
d. Improved levels of technology in the classroom and use of Smart Boards. 

2. Moved the program from two sites to one which will allow for more consistent staff 
practices and implementation of programs.  This action did reduce enrollment by 125 
students. 

3. UDS is just beginning to use MAP testing results to impact their curricular decisions.  
This will be an area of continuing development for the school. 

4. Teachers report greater agreement on the mission of the school and disciplinary practices. 
5. Leadership and staff are in agreement that they must improve on their efforts and 

strategies to increase academic performance at the school. 
6. Daily attendance and student retention must be improved from current levels. 
7. Teachers report that there is obvious improvement and that there is room for more 

improvement. 
8. Data and observations are clear that UDS must begin a significant effort to improve both 

instruction and performance in math. 
9. Guidance for 8th grade students transitioning to high school should be increased with an 

effort to get students to apply to better high schools. 
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10. The evaluation team felt strongly that another site review should be conducted in two 
years to more closely monitor progress, and that as part of the annual accountability plan, 
UDS should outline the steps they will take to achieve the “Meets Expectations” report 
card category of DPI ratings. 

 
The team made the following recommendations: 

1. Continue Success for All reading initiative and expand the coaching opportunities under 
the Success for All model.  For new teachers this coaching should provide necessary 
support. 

2. Conduct a review of math instruction strategies and curricular pace with an emphasis on 
primary grades.  This should be a priority for 2014-15 school year. 

3. Define and develop a student retention plan with a goal of at least 80% of students 
returning each year save for the graduating class.  Returning students help sustain a 
developing culture. 

4. Set attendance standards for each class and develop a motivation program to increase 
attendance.  Stress attendance at all levels. 

5. Staff and leadership of the school must establish a plan that will move the school into the 
“Meets Expectations” category as defined by DPI.  The plan should be submitted as part 
of the Charter School Office Accountability Report for 2014-15 school year. 

6. Staff retention should be a top priority with definite strategies put in place to encourage 
staff to stay at UDS. 

7. In the 2015-16 school year, another review team evaluation should be conducted by the 
UWM Charter School Office. 

 
RECOMMENDATION 
 

The four-year contract recommendation from the Charter Schools evaluation team 
indicates that the team expressed concerns over the academic progress and the impact of staff 
turnover at the school during the 2012-13 school year.  UDS had demonstrated improvement in 
developing a curriculum to fit the needs of its students and had made significant changes in 
leadership since the granting of the contract in 2010.  The evaluation team felt that more time 
was necessary to allow the change process to work.  Additionally, the evaluation team 
recommended an additional review at the end of the 2015-16 school year to monitor progress. 

 
Based on the findings and recommendation of the Charter Schools evaluation team and 

the recommendation of the UWM-Charter School Office, recommends that Urban Day, Inc., be 
approved by the Regents for a four-year contract renewal beginning on July 1, 2014.  There will 
be an additional review by the UWM-Charter School Office at the end of the 2015-16 school 
year.  UDS should address the recommendations made in this report and continue to comply with 
all legal and contractual requirements.  The charter contract for Urban Day, Inc. may be found at 
the link below: 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271951_1-t_P6louQxB 
 
RELATED REGENT POLICIES 
 
Regent Resolution 7905 (May 7, 1999) 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271951_1-t_P6louQxB
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 EDUCATION COMMITTEE 
 
  Resolution I.1.d.(2): 
 

That, upon recommendation of the Chancellor of the University of 
Wisconsin-Milwaukee and the President of the University of Wisconsin 
System, the Board of Regents approves the charter school contract with 
the Milwaukee College Preparatory School of Wisconsin, Inc., 
establishing a charter school known as the Milwaukee College Preparatory 
School-North Campus, effective July 1, 2014. 
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UNIVERSITY OF WISCONSIN-MILWAUKEE 
OFFICE OF CHARTER SCHOOLS 

MILWAUKEE COLLEGE PREPARATORY SCHOOL-NORTH CAMPUS 
 

BACKGROUND 

 As explained in more detail under Agenda Item I.1.d.(1), charter schools are intended to 
offer quality education services to children through the creation of alternative public schools that 
would provide some flexibility regarding some of the rules and regulations in effect for most 
school districts.  The charter school movement seeks to expand public school options in 
Wisconsin and the rest of the nation. 
 
 In 1997, Wisconsin law was modified to allow the University of Wisconsin-Milwaukee 
(UWM) to charter public schools in the city of Milwaukee.  Since then, the UW System Board of 
Regents and the Chancellor of UW-Milwaukee have approved 16 charter schools, involving a 
variety of public and private partnerships working to improve educational opportunity and 
achievement for Milwaukee school children.  Currently, UW-Milwaukee has charter contracts 
with 12 schools. 

 
Milwaukee College Preparatory School of Wisconsin, Inc., (MCP, Inc.) began operating 

the Milwaukee College Preparatory School (MCP) as a private school within the Parent School 
Choice Program in Milwaukee, in 1996.  It received a charter from UWM in 2002, and has twice 
been renewed for five-year contracts, following the UW-Milwaukee Charter School Office 
evaluation and accountability process. 

 
In addition to its current UWM charter school, MCP, Inc., operates two other schools 

under charter from Milwaukee Public Schools (MPS).  These schools are known as MCP-38th 
Street and MCP-Lloyd Street.  These charters are, respectively, in their fourth and third of 
operation and are demonstrating excellent growth in both academics and culture.  The proposed 
MCP-North Campus will be located at located at 1350 W. North Avenue, Milwaukee, and will 
have a minimum initial enrollment of approximately 400 students. 

 
The proposal for the MCP-North Campus charter school is different from other requests 

for a charter from UWM because it has been operated as a charter school, called Young Leaders 
Academy (YLA), under the aegis of the YMCA of Metropolitan Milwaukee.  This YMCA 
facility first opened in 2002, and includes a pool; fitness, meeting, and community activity space 
and a school section that could accommodate 500 students.  YLA has operated at the North 
Avenue location for 12 years and has been successful in meeting its academic and youth 
development mission.   

 
The YMCA of Metropolitan Milwaukee made a decision to discontinue operation of the 

YLA in 2013.  The YMCA's decision to exit its contract is a result of the YMCA's review of its 
core mission, eventually leading to the realization that it was the only YMCA in the nation 
operating a charter school.  The YMCA Board and school leadership recognized that to 
effectively exit the contract, a transition partner would be essential to afford continuity for both 
students and parents, and the continued success of the school.  The YMCA began a dialog with 
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MCP, Inc., in spring of 2013, and reached an agreement regarding the future ownership of the 
proposed school's building and facilities.  MCP, Inc., has agreed to purchase the building and 
lease space back to the YMCA for its neighborhood programs, which include traditional YMCA 
programs, a health clinic, and a daycare center. 

 
The UWM Charter School Office Application Review Committee, Chancellor Lovell, 

and Provost Britz have reviewed the application from MCP, Inc., for a new charter for MCP–
North Campus, and recommends approval of an initial five-year contract, beginning in July 1, 
2014.  

 
REQUESTED ACTION 
 
 Approval of Resolution I.1.d.(2), approving the charter school contract with Milwaukee 
College Preparatory School, Inc., to operate a public school known as Milwaukee College 
Preparatory School-North Campus, effective July 1, 2014. 

 
DISCUSSION 

 
School Profile and Design 
 
 The proposed MCP-North Campus will serve approximately 400 students in grades K 4-
8.  Its mission is to have excellent learning taking place in every classroom throughout the school 
and to have a nurturing and safe climate permeate the building for the benefit of students and 
their families.  It will operate under the model of instruction that is deployed in the other MCP, 
Inc., charter schools, called "the MCP Way."  This model will demonstrate high engagement in 
instruction and learning, a structured learning environment, a character development program, 
and strong staff development programs that stress continuity in style and execution of 
instruction.   
 
 Additionally, MCP, Inc., has successfully executed the Response to Intervention program 
(RTI), and has made significant efforts at modeling the curriculum around the Common Core.  
MCP-North Campus will have a low students-to-teacher ratio.  Classroom size will be 
approximately 24 students with a teacher and an Educational Assistant assigned to each room 
through 2nd grade. 
 
Curriculum 

 
 The K4-8th educational program will focus on positive affirmation and critical thinking 
skills.  Students will be praised for good choices or academic endeavors, and pushed to make 
connections, inferences, or comparisons in a Socratic way.   
 
 For its math instruction, the school will use the Engage New York Math curriculum in 
grades K-8.  This curriculum was adopted to implement instruction to the Common Core Math 
Standards. 
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 For Reading instruction in the primary grades, the school will use a phonics-based 
reading curriculum with a variety of phonetic readers.  In grades 2-8 the school will teach a mix 
of literary and information text to implement all of the Common Core Reading Standards. 
 
 For writing instruction, in the primary grades the school will use the Lucy Caulkins 
writing curriculum.  In grades 2-8, writing instruction will be aligned to the Common 
Core Writing Standards.  A program called The Write Source will be the primary writing 
curriculum.   
 
 For history instruction, in grades K5-3rd the school will use TCI’s Social Studies Alive, 
and grades 5-8will teach curriculum developed by McGraw-Hill to address the social studies 
standards.   
 
 For science instruction, in grades K5-6th teachers will teach the Delta Science Modules, 
and grades 7-8 will teach the FOSS science units.   
 
 In addition, all students will have one Art, Music, Physical Education and Information 
Technology class each week. 

 
 MCP-North Campus will use a proactive discipline system that increases time-on-task in 
the classroom.  The school's focus is on results and its vision is that students will substantially 
outpace district achievement averages.  Students with disabilities will continue to be served by 
educators that all hold applicable DPI licenses.  

 
Student Recruitment Plan and Demographics 
 
 MCP-North Campus will achieve a racial and ethnic balance among its students that is 
reflective of the District population, and will employ a blind admissions policy.  In its first year 
of contract, MCP-North Campus will give enrollment preference for 2014-15 for students 
enrolled during the 2013-2014 academic year at the predecessor school, the YMCA’s Youth 
Leadership Academy, and to any siblings applying for admission.  Only students who reside in 
Milwaukee County or an adjacent county may attend the school. 

 
Assessment 
 
 MCP-North Campus will administer the Measures of Academic Progress testing program 
developed by the Northwest Evaluation Association (NWEA), or other assessments, which may 
include participating in statewide assessments, meeting the state adequate yearly progress 
definition, meeting public and parent reporting requirements, implementing school sanctions if 
the school is identified for school improvement, and meeting the highly-qualified teachers DPI 
requirements.  
 
 The UWM Charter School Office will evaluate the performance of MCP-North Campus 
in the areas of leadership, strategic planning, student, stakeholder, and market focus, information 
and analysis, process management, and organizational performance results, as set forth in the 
Educational Criteria for Performance Excellence of the Baldrige National Quality Program.   
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Governance and Staffing 
 
 MCP-North Campus will have a principal, two deans of students, an academic dean, and 
an operations director.  Like other charters operated by MCP, Inc., MCP-North campus will be 
overseen by the MCP, Inc., Board of Directors.  The Board of Directors has15 members, whose 
primary functions are to approve general policies, oversee the finances of MCP-North Campus, 
and plan for its future.  The MCP-North Campus Leadership Council will serve as the parental 
voice in support of the school. 
 
The MCP-North Campus Contract 
 
 The contract negotiated with MCP, Inc., meets all requirements of the UW-Milwaukee 
model charter school contract.  MCP, Inc., is prepared to operate MCP-North Campus in 
accordance with all applicable state and federal requirements for charter schools.  The full 
contract is available at the web link below: 
 
 https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271949_1-t_vjJfGUd6 
 
RECOMMENDATION 
 
 The Office of Charter Schools at UW-Milwaukee, Chancellor Lovell, and Provost Britz 
believe that MCP-North Campus has the potential to make a positive difference in the 
educational lives of Milwaukee's children and is worthy of UW-Milwaukee charter status. 
 
RELATED REGENT POLICIES 
 
 Regent Resolution 7905 (May 7, 1999) 
 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271949_1-t_vjJfGUd6


The University of Wisconsin-Milwaukee  
Charter School Contract Approval 

For Three Seeds of Health, Inc. Charter Schools:  
 

1. Seeds of Health Elementary School 
2. Tenor High School 

3. Veritas High School 
 

 
 
 
 
 
 
 EDUCATION COMMITTEE 
 
  Resolution I.1.d.(3): 
 

That, upon recommendation of the Chancellor of the University of 
Wisconsin-Milwaukee and the President of the University of Wisconsin 
System, the Board of Regents approves the charter school contract with 
Seeds of Health, Inc., to continue to operate under one contract three 
charter schools known as Seeds of Health Elementary School, Tenor High 
School, and Veritas High School, effective July 1, 2014. 
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UNIVERSITY OF WISCONSIN-MILWAUKEE 
OFFICE OF CHARTER SCHOOLS 

SEEDS OF HEALTH, INC.  
SINGLE CONTRACT FOR 

 
SEEDS OF HEALTH ELEMENTARY SCHOOL 

TENOR HIGH SCHOOL 
VERITAS HIGHSCHOOL 

 
BACKGROUND 
 
 As explained in more detail in Agenda Item I.1.d.(1), In 1997, the Wisconsin Legislature 
authorized the University of Wisconsin-Milwaukee (UWM)  to grant charters under Wis. Stats. 
section 118. 40 (2) (r).  A school so authorized and approved by the UW System Board of 
Regents is eligible to receive public funds to operate a public charter school.  UWM charters are 
required to participate in the statewide assessment system, submit annual audits, and report 
enrollment and fiscal claims information to the Department of Public Instruction. 
 
 The UWM Office of Charter Schools reviewed and approved the application of Seeds of 
Health, Inc., (SOH, Inc.) to continue to operate under a single contract, three independent 
schools:  Seeds of Health Elementary (SOHE), Tenor High School (Tenor), and Veritas High 
School (Veritas).  The contract was reviewed by UW System legal counsel and recommended to 
the President for approval.  Chancellor Lovell and Provost Britz concur with the 
recommendation of a single UWM contract charter for the above-named three schools to be 
operated by SOH, Inc. 
 
REQUESTED ACTION 
 
 Approval of Resolution I.1.d.(3), approving one charter school contract with Seeds of 
Health, Inc., to operate three public charter schools known as Seeds of Health Elementary 
School, Tenor High School, and Veritas High School, effective July 1, 2014. 
 
DISCUSSION 
 
Profile of Seeds of Health, Inc. 
 
 SOH, Inc., an education and health services management company located in Milwaukee, 
Wisconsin, is a 501 (c)(3) organization, and currently has three independent charter contracts 
with UWM.  In 1983, SOH, Inc., was founded as a Women and Infant Care (WIC) program.  
Based on experiences derived from that service, SOH, Inc., identified a local community need 
for an alternative high school program for at-risk students.  In 1988, it developed, in partnership 
with Milwaukee Public Schools (MPS), an alternative secondary education program as a 
Partnership School.  This experience further led SOH, Inc., to develop in 1993 a contract 
elementary program, a K-5 called Seeds of Health Elementary (SOHE) with MPS, and in 2001, 
to develop an MPS charter high school called Veritas.  Both SOHE and Veritas were designed to 
be traditional elementary and secondary programs.  
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 In 2005, SOH, Inc., opened its third high school program, Tenor, as a UWM charter.  The 
charter for Tenor was renewed by the Regents in 2010, and would be up for renewal in 2015.  
After leaving MPS in 2006, SOHE applied to UWM for an independent charter.  This charter 
was renewed by the Regents in 2011.  
 
 The three UWM-SOH, Inc., charters have an enrollment of 865 students, and including 
the MPS contract schools, SOH, Inc., serves approximately 1200 students (K4-12) in 
Milwaukee.  In the evaluation and accountability reporting required by contract, the 
organization's schools have been shown to be in full compliance with effective organization and 
management of the UWM charters they operate.  Academic progress and success for these 
schools are documented in the detailed reports and school profiles available in Appendix A for 
SOHE, Appendix B for Tenor, and Appendix C for Veritas.   
 
The Seeds of Health, Inc., Contract 
 
 There are several reasons why SOH, Inc., has expressed a desire to have a single contract 
with UWM rather than three separate contracts.  Although the contract is new, the three charter 
schools included in the contract are pre-existing.  While this approach to a charter organization is 
new to Wisconsin, the single or unified contract practice exists in other states.  The rationale in 
favor of a single contract includes the following points:  
 

1.  SOH, Inc., could operate as a K-12 school organization rather than a single K-8 school 
and two 9-12 schools.  The K-12 designation would allow students who enroll in SOHE to 
progress through to the 12th grade in an aligned curriculum.  
 

2. SOH, Inc., would also operate more like a school district than a single, independent 
school.  The single contract facilitates management aspects of chartering.   
 
3. Currently, admission to Veritas and Tenor is by lottery because of the separate contracts.  
Admission criteria could be aligned with students' needs for continuity. 
 
4.  SOH, Inc., would receive one check for state aid, and could then allocate those monies to 
the charters, as opposed to receiving three checks for state reimbursement.   

 
 Any future expansion would require the approval of a new school in the standard fashion 
and, if approved by the Board of Regents, would then be added to the existing contract.  
Financial audits would encompass the parent organization, but would also be required to show an 
expenditure statement for each of the schools chartered through UWM.  Contract evaluations 
would continue with each school being evaluated on its own merits and reported out accordingly. 
 
 To facilitate this request, and to create a common timeline for all three SOH, Inc., schools 
for inclusion in the single contract , the UWM Charter School Office initiated three site team 
evaluations in fall, 2013, and has prepared reports on each of the schools.  The results from these 
evaluation visits are summarized in three appendices accompanying this executive summary. 
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RECOMMENDATION 
 
 Based on the site reviews by the UWM Charter School Office’s evaluation teams, and the 
overall good performance of all three schools, the office recommends that SOH, Inc., be granted 
a charter contract for five years to operate three charter schools:  Seeds of Health Elementary, 
Tenor High School and Veritas High School.  The President, Chancellor Lovell, and Provost 
Britz, concur with this recommendation and request the Board of Regents to authorize a five-
year contract for SOH, Inc., to operate three charter schools, beginning July 1, 2014.  The 
complete contract is available at:  
 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271950_1-t_90CYON0v 
 
RELATED REGENT POLICIES 
 
 Regent Resolution 7905 (May 7, 1999) 
 
  

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38271950_1-t_90CYON0v
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APPENDIX A         Agenda Item I.1.d.(3) 
 

UNIVERSITY OF WISCONSIN-MILWAUKEE 
OFFICE OF CHARTER SCHOOLS 

SEEDS OF HEALTH ELEMENTARY SCHOOL 
  
BACKGROUND 

School Profile and Design 

 Seeds of Health Elementary School (SOHE), a unit of Seeds of Health, Inc., is a 4K-
grade 8 school located on the near south side of Milwaukee, with two locations:  (1) Windlake 
Elementary, which is located at 2433 S. 15th Street and serves grades 4K-grade 4; and (2) 
Windlake Academy, which is located at 1445 S. 32nd Street and serves grades 5-8.  Each school 
has its own principal.  Seeds of Health, Inc., runs a daily shuttle between both sites to 
accommodate parents, who may have students enrolled in both buildings, with a common pick-
up and drop-off location. 
 
 SOHE started in 1993 as a contract school with MPS and was granted a UWM charter by 
the Board of Regents in February, 2007.  The school’s contract was renewed by the Board of 
Regents in 2012 for a five-year period.  Inclusion of SOHE in the request for one contract 
presents an earlier-than-required Regent approval of continuation for SOHE (i.e. in 2014, not in 
2017). 
 
 SOHE's educational emphasis is to cultivate the full potential of urban children in mind, 
body, and character through research-based best practices that develop the knowledge, skills, 
and dispositions important to academic, social, and economic success.  SOHE works with 
parents and the community to provide the students with an educational experience that prepares 
them to be lifelong learners and positive contributors to society. 

 
Students at SOHE  
 
 In the 2013-14 school year, SOHE has been providing educational services to 435 
students at its two sites.  SOHE's enrollment history is presented in Table 1 below, and shows 
that enrollment has steadily increased over the last four years, as the program was expanded, in 
compliance with the initial charter agreement, from 4K-Grade 5 to 4K-Grade 8. 

 
Table 1:  SOHE student enrollment history 

2010-11 2011-12 2012-13 2013-14 
389 399 408 435 

 
 The student body of SOHE is predominantly Latino/a, reflecting the demographics of the 
immediate neighborhood.  The ethnic makeup of the school is 90% Latino/a, five percent white, 
and five percent African American.  Ninety-nine percent of the students qualified for free and/or 
reduced lunches in 2012-13.   
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 Compared to similar schools in its geographic area, SOHE serves the second highest 
percentage of minority students, and the highest percentage of low income students, as shown in 
Table 2 below. 

Table 2:  Percent of minority and low income students at SOHE and comparable schools  

  SOHE 
Vieau 

Elementary 

Lincoln 
Avenue 

Elementary 
Mitchell 

Elementary 

Percent Minority 95.40% 97.80% 88.40% 94.30% 

Percent Low Income 98.50% 95.20% 96.70% 96.00% 

 
 The 2011-12 attendance rate was at 94.4%.  Only two students were suspended during the 
2011-12 school year.  No students have ever been expelled from the school.  Year to year, 
approximately 88% of the students who attended SOHE the previous year return to the school 
the next year. 
 
Special Education 
 
 SOHE serves as the Local Education Agency (LEA).  As the LEA, it adheres to all 
federal laws, allocates resources, purchases services from private consultants and CESA, or 
collaborates with existing special education staff at other SOH, Inc., schools. 
 
 SOHE ensures that a free and appropriate public education is made available to children 
with disabilities.  Each child receives an individualized program of specialized instruction and 
support services that is appropriate to his or her unique needs.  The intent is to educate the child, 
using the general education curriculum in the regular classroom.  However, each decision of how 
to educate the child is made on a case-by-case basis.  SOHE has a full time special education 
teacher and contracts for the services of a Speech and Language teacher, as well as other 
services, from CESA 1. 
 
 During the 2010-11 school year, a DPI special education audit was conducted.  SOHE 
received final feedback in late October of 2011, verifying the school was in compliance, and has 
implemented all necessary steps to complete the process successfully.  

 
Focus of SOHE's Education Plan 
 
 SOHE is strongly committed to excellence in helping urban children become successful 
members of society and positive community stewards.  Through relationships with families and 
the community, the school provides a research-based, developmentally-appropriate program that 
allows each child's physical, emotional, social, and intellectual needs to be developed to his/her 
full potential.  SOHE's child-centered approach enhances creativity, self-esteem, skills, and 
relationships needed to lead a life of promise and purpose in stewardship to oneself, family, and 
community. 
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 Further, the focus of SOHE is to prepare students academically to be successful in life.  This 
is accomplished through a traditionally-based academic program that emphasizes reading, writing 
and mathematics, presented in a concept-based approach, and ensconced in a relationship based 
learning environment that includes family and community.  SOHE leaders believe that it is important 
to educate the whole child, and that it is essential to teach children in a holistic manner that helps 
them to view the interconnectedness of the world.  The practice of concept-based education relies, in 
part, on the work of Lynn Erikson, “Concept Based Curriculum and Instruction;” Joseph Novak's 
and Robert Gowin's, “Learning How to Learn;” and the work of John Bransford, et al., “How 
People Learn: Brain, Mind, Experience and School.”  Student progress is monitored through 
ongoing assessments that provide teachers with feedback on individual students and groups, and 
allow for adjustments to help ensure success for all students. 
 
 A key component of the program is family involvement.  Family involvement in creating 
the best learning environment for all children is the expectation.  Research indicates that when 
parents are involved, student academic achievement increases.  The program embraces six tenets 
of parent involvement:  the school is welcoming to parents and visitors, establishes regular 
communication between school and home, creates a partnership in student learning, works with 
parent volunteers, functions as a resource for parents, and treats parents a decision makers.  To 
facilitate involvement, SOHE also provides the traditional avenues to families such as 
parent/teacher conferences, concerts, class parties, weekly classroom folders, and a monthly 
newsletter.  In addition, SOHE also provides opportunities for families to visit classrooms on a 
regular basis and participate in lessons with their child.   
 
 The school conducts periodic parent education seminars that present information on 
parenting, children and adolescents, and coaching for success.  Oral and written communications 
are in both Spanish and English to increase the comfort level for all families.  The Parent Council 
meets quarterly to review the program and student progress and review avenues for creating 
improvement.  Finally, the SOHE has classes for parents based upon an interest inventory that 
include: computer skills, English language skills, or personal finance.   
 
 Establishing relationships with other students and the adults in their lives is another 
integral component of the program.  Strong relationships provide children with stability and can 
motivate them to be successful in school.  This relationship-based focus is couched in the ideas 
of Capturing Kids Hearts (Flippen Group).  Partnerships have been created with area school 
districts (Whitefish Bay and Fox Point/Bayside), other Seeds of Health, Inc., programs (high 
schools and the WIC clinic), local universities, and other non-profit organizations.  Not only do 
these partnerships provide opportunities for students to connect with others, they also provide 
resources to the program in the form of time, information, and professional development, as well 
as opportunities for the children to give back through service learning projects.   
 
 SOHE's vision is to provide a K4- Grade 8 charter school that is committed to cultivating 
the full potential of urban children in mind, body, and character.  As a result of the relationship 
capacity built between families and Seeds of Health, Inc., school leadership believes that families 
will choose to enroll their children in one of the high school programs through graduation. 
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Faculty and Staff and Governance 
 
 Ms. Karen Rutt has been principal since the school’s inception and Mr. Mark Schneider 
is principal of the Academy location.  SOHE has a teaching staff of 26 regular education 
teachers, one special education teacher, a physical education teacher, and a full-time counselor.  
It employs six paraprofessionals and office staff.  As noted above, it also contracts with CESA 1 
for additional special education services.  SOH, Inc., coordinates the staff development for all 
three schools.  Curricular planning takes place around the Common Core with teachers at the 
elementary school working with secondary school teachers on an aligned curricular approach. 
 
 Since inception, SOHE has been governed by the same board that also governs the two 
other SOH, Inc., charters by UWM.  The board has remained stable, and policies for all three 
schools are similar except for unique differences related to age and expectation of students.  
Personnel and fiscal management are the responsibility of Seeds of Health, Inc..  Audits have 
been submitted on a timely and regular basis, and do not suggest any issues related to fiscal 
practices. 
 
School Academic Success 
 
Achievement of Mission 

 In the following, achievement and proficiency levels at SOHE will be compared to MPS, 
the State, and MPS schools that are similar to SOHE in terms of their location and demographic 
composition.  As results on the Wisconsin Knowledge and Concepts Examination (WKCE) 
shown in Figures 1 and 2 below indicate, academic performance in Reading at SOHE is 
comparable to that in MPS, while academic performance in math at SOHE exceeds levels 
displayed in MPS.   

Figure 1:  Five-year comparison of combined (grades 3-8) WKCE Reading results for SOHE, 
MPS, and the State

 

2008 2010 2012
SoHE 11.00% 13.10% 12.30%
MPS 12.00% 12.60% 13.50%
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Figure 2:  Five-year comparison of combined (grades 3-8) WKCE mathematics results for 
SOHE, MPS, and the State 

 

 Comparing data from SOHE, MPS, and the State for Hispanic (Latino/a) students over a 
five-year period, the academic performance of SOHE in Reading, depicted in Figure3 below, 
nearly reaches the academic performance of the State and exceeds the academic performance of 
MPS Hispanic students.  As Figure 4 below shows, Hispanic students at SOHE outperform both 
Hispanic students at MPS and the State in Mathematics 

 

Figure 3:  Five-year comparison of combined (grades 3-8) WKCE Reading results for Hispanic 
students in SOHE, MPS, and the State 
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Figure 4:  Five-year comparison of combined (grades 3-8) WKCE mathematics results for 
Hispanic students in SOHE, MPS, and the State 

 

 Comparing the data from SOHE, MPS, and the State for economically-disadvantaged 
students over five years, the academic performance of SOHE in Reading, depicted in Figure 5 
below, nearly reaches the academic performance of the State, and exceeds the academic 
performance of MPS economically-disadvantaged students.  As Figure 6 below shows, 
economically-disadvantaged students at SOHE outperform both economically-disadvantaged 
students at MPS and the State in Mathematics.  

 

Figure 5:  Five-year comparison of combined (grades 3-8) WKCE Reading results for 
Economically Disadvantaged students in SOHE, MPS, and the State. 
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Figure 6:  Five-year comparison of combined (grades 3-8) WKCE mathematics results for 
economically disadvantaged students in SOHE, MPS, and the State 

 

 Further, as Figures 7 and 8 below show, SOHE outperformed the neighborhood and 
demographically comparable schools in both Reading and mathematics. 

 

Figure 7:  Comparison of combined (grades 3-8) WKCE Reading results for SOHE and 
neighborhood/demographically comparable MPS schools. 
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Figure 8:  Comparison of combined (grades 3-8) WKCE mathematics results for SOHE and 
neighborhood/demographically comparable MPS schools 

 

 SOHE is the fifth-highest performing UWM charter school in reading (12.3%) and the 
fourth highest performing UWM charter school in math (34.3%).   

Value Added Growth Measures 

 As shown in Figures 9 and 10 below, more than 50% of students in all grade levels, 
except in 3rd grade reading and in 2nd and 3rd grade math, met or exceeded the Northwest 
Education Association's (NWEA) fall to spring expected growth targets. 

Figure 9:  Percentage of students meeting or exceeding growth targets for Reading on the 
Measures of Academic Progress 
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Figure 10:  Percentage of students meeting or exceeding growth targets for mathematics on the 
Measures of Academic Progress 

 

Student and Parent Satisfaction  

 Students and parents report high satisfaction with SOHE, as measured by annual UWM 
surveys.  The SOHE score in all but one area (Expectations on the Parent Survey) is higher than 
the UWM average for the 2012-13 school year.  These strong results are consistent with previous 
years’ data.  Other strong indicators are increases in enrollment, attendance rates, grade level 
waiting lists, and students’ general disposition towards school.  Teachers also report high 
satisfaction with SOHE, as measured by annual UWM surveys.  In each of the areas of the 
survey (leadership; strategic planning; student, stakeholder, and market focus; measurement, 
analysis, and knowledge management; faculty and staff focus; and process management), the 
program’s results significantly outpaced the UWM average.  

Summary 

 Academic performance at SOHE exceeds that of neighborhood and demographically 
comparable MPS schools, with 12.3% of its students performing at the proficient or advanced 
level in reading, 34.3% in mathematics, 53.0% in language arts, 59.1% in science, and 75.8% in 
social studies.  It is important to note that the reading and math percentages are based on the 
college and career ready cut scores that were released in the 2012-13 school year, while the 
language arts, science, and social studies percentages are based on the Wisconsin’s traditional 
cut scores.  This performance occurs within an atmosphere of respect and responsibility where 
student behavior is very positive and few discipline-based disruptions to the educational program 
occur.  Student daily attendance is 94.4% and over eighty percent of the students return to the 
school year after year.  Leadership is strong with the Board and administration focused on high 
expectations and the well-being of the students.  The financial picture is solid and financial 
operations are exceptionally well managed.  The SOHE staff is focused on the academic 
achievement of the students.  SOHE has high levels of satisfaction by students, parents, and staff.   
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Recommendations 
 
 The Charter School Office’s evaluation team visited the school in October of 2013 and 
conducted an evaluation per the UWM Charter School Guidelines.  The evaluation team 
reviewed the self-evaluation reports, visited classrooms, and interviewed teachers, students and 
parents, as well as school leadership.   
 
The review team documented the findings listed below: 
 

1. SOHE continues to receive strong ratings from parents and staff in annual surveys. 
2. Parent attendance at conferences is 100%. 
3. SOHE successfully implements the Hearts and Minds model of developing school 

culture. 
4. Student retention remains high with almost 90% of non-graduating students returning. 
5. Staff commitment to the school is high and effort is evidenced in classroom observations. 
6. Curriculum efforts to use Common Core as the standard is ongoing and staff are 

committed to full implementation. 
7. SOHE's overall strategic plan is achieving desired goals; it needs to maintain focus. 
8. Students express a high degree of satisfaction with “teacher caring” as a central theme. 
9. Administration has a strong focus on facilitating learning outcomes for students and 

support for staff. 
 

The team made the following recommendations: 
 

1. Continue to expand role of Compass Learning as a supplemental support as initiated in 
the 2013-14 school year. 

2. Continue to expand the Common Core curricular work and integrate it with instructional 
style of school. 

3. Continue to develop RtI strategies to refine specialized instruction for learning 
challenges. 

4. Focus on both academic and behavioral expectations to facilitate transition to high school 
settings to increase success at the secondary level. 

5. Facilitate working curricular opportunities for SOHE teachers to work with SOE, Inc., 
secondary school teachers to facilitate curriculum development in the middle school 
grades. 

6. SOHE should be recognized for its ability to meet challenges in an urban setting. 
 
Recommendation 
 
 The director of the Office of Charter Schools, Chancellor Lovell, and Provost Britz 
recommend the continuation of SOHE as part of a single contract with SOH, Inc.  SOHE will 
follow up on the recommendations in a timely manner.  A complete copy of the UWM Charter 
School Office evaluation may be found at the link below: 
 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277844_1-t_qkUoKDxi 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277844_1-t_qkUoKDxi
https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277844_1-t_qkUoKDxi
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APPENDIX B         Agenda Item I.1.d.(3) 
 

UNIVERSITY OF WISCONSIN-MILWAUKKE 
OFFICE OF CHARTER SCHOOLS 

TENOR HIGH SCHOOL 
BACKGROUND 
 
School Profile and Design 
 
 Tenor High School (Tenor) is a unit of Seeds of Health, Inc., (SOH, Inc.) located at 840 
North Jackson Street, in downtown Milwaukee.  In 2006, it became the first school of SOH, Inc., 
given a charter by UWM.  Its charter was then renewed by the Regents in 2011.  The charter is 
up for renewal by UWM and the Board of Regents in 2016.  Inclusion of Tenor in the request for 
one contract presents an earlier-than-required Regent approval of continuation for Tenor (i.e. in 
2014, not in 2016). 
 
 Tenor is designed as a school with a vocational emphasis, using what is called a "3 and 1 
model of education," at the secondary level.  The design of the school is to have students 
complete the required coursework for their high school academic program and then enroll in 
Milwaukee Area Technical College (MATC), to begin course work in a selected vocational 
sequence.  Students are guided by Tenor staff working cooperatively with MATC, in a 
combination of vocational assessments and exploration of postsecondary educational options.  
The fourth year, the MATC year, is part of the graduation requirements for a diploma from 
Tenor. 
 
 During the fourth year, students return to Tenor every Friday, for further work at the 
school, and to maintain contact with the school.  It is not unusual for students to return during the 
week for extra-curricular activities, counseling, and academic guidance, as necessary.  Students 
may also select to take freshman-level college coursework at MATC.  This cooperative 
arrangement between Tenor and MATC has proven to be popular with students and parents 
alike. 
 
Students 
 
 During the 2013-14 school year, Tenor has been providing educational services to 223 
students.  The enrollment history of Tenor High School is presented in Table 1 below.  School 
enrollment has slightly increased over the last four years. 
 

Table 1:  Tenor High School Student Enrollment History for 2010-14 

2010-11 2011-12 2012-13 2013-14 

187 199 208 223 
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 The student body of Tenor is predominantly Latino/a and African American.  The ethnic 
makeup of the school is 42% Latino/a, 36% African American (black), 19% white, and 
respectively 3% American Indian and Asian.  Eighty-three percent of the students qualified for 
free and/or reduced lunches in 2012-13.  The 2011-12 attendance rate was 96.5%.  Table 2 below 
shows the percentages for minority and low income students for each comparable MPS school. 

Table 2:  Percentage of minority and low income students in comparison to comparable schools 

  Tenor Hamilton Reagan South Division 

Percent Minority 81.20% 85.10% 69.70% 94.00% 

Percent Low Income 82.70% 79.80% 63.40% 86.10% 

 

 Thirty-two students were suspended during the 2011-12 school year.  No students have 
been expelled from the school since the 2005-06 school year.  Year to year, approximately 89% 
of the students who attended Tenor the previous year return to the school the next year. 

 Tenor and MATC have established an Advisory Board composed of high-level 
administrators from both entities, to ensure a seamless transition from Tenor to MATC.  The 
Advisory Board meets on a biennial basis, deliberates within carefully structured agendas and, 
together with ad hoc committees composed of Board members, identifies and resolves all of the 
administrative and academic requirements needed to admit Tenor students into MATC during 
their senior year.  The outcome of the Advisory Board’s deliberations is contained in the fact that 
MATC has agreed to enroll seniors from Tenor into the certification program.   

 In addition, Tenor has been designated as an Accuplacer test site provides college dual 
credit for some Business Education courses.  In addition, the Advisory Board has provided 
information on trade and technology career options; identified MATC faculty and staff to assist 
in the development of Tenor’s integrated curriculum; assisted Tenor in the design of career 
aptitude tests; and provided access to the MATC database and other techniques to assess student 
career preferences.  

Focus of Tenor's Educational Program 

 Students must earn a minimum of 18 Credits for graduation and credits must be 
completed by the end of the students 11th grade year.  Completion of MATC college courses and a 
Justification of Graduation document are required for graduation.  Students who are not eligible to 
return to MATC for the spring semester during their 12th grade year, must complete an additional 
3.75 credits to earn a Tenor high school diploma.  Students who are not eligible to participate in the 
MATC partnership, must earn 22 high school credits to earn a high school diploma.  Other 
requirements include: 

1. The school year consists of two semesters, plus one intersession. 
2. Students take 6 courses per semester, earning 0.5 credits for each course. 
3. Students take 3 elective courses during the intercession earning .25 credits for each 
course. 
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4. Students earn 6.75 credits per school year and may earn a total of 20.25 credits over three 
years.  
5. Summer school programs consisting of credit recovery and additional skill development 
is provided. 
6. Summer school is mandatory for all students transitioning from the 9th to 10th grade. 

 

Special Education Students 

 SOH, Inc., contracts with CESA 1 for the Special Education leadership component, 
testing with a contracted psychologist, and therapy services.  Tenor employs a fulltime special 
education teacher to work with students in accordance with the requirements of their IEP, who 
works one-one-one with students and in small groups, consults with teachers to help with 
modifications for regular and special education students.  This teacher also maintains 
communication with parents, and secures and supervises transition placements. 

Governance and Fiscal Management 

 Tenor has the same Board of Directors as the other two SOH, Inc., schools.  Personnel 
policies and fiscal management are managed by this parent organization.  Tenor’s audits and 
accountability report have been in compliance since inception, and no issues have arisen within 
the contract agreement. 

School Academic Success 

Achievement of Mission 

 Tenor received Overall Accountability Scores of 51.3 and 63.8 on the DPI’s School 
Report Cards in 2011-12 and 2012-13, respectively.  The 2011-12 score falls within the Fails to 
Meet Expectations Overall Accountability Rating range while the 2012-13 score falls within the 
Meets Expectations Overall Accountability Rating range.  The score in 2012-13 takes into 
account Student Achievement (of 10th grade students on the WKCE in Reading and 
Mathematics), Closing Gaps in Reading and Math Achievement, Graduation Rate, and On-Track 
and Postsecondary Readiness (which includes Graduation Rate and ACT Participation and 
Performance).  In 2011-12, Tenor did not receive scores on the School Report Card for Closing 
Gaps due to small numbers in each individual demographic group.  Over 84% of high schools 
located in Milwaukee (including 2r Charter High Schools) received Overall Accountability 
Ratings of Meets Few Expectations or Fails to Meet Expectations in 2012-13.  Tenor is one of 
three high schools that received Overall Accountability Ratings of Meets Expectations in 2012-
13. 

Proficiency Level 

 Below, achievement at Tenor will be compared to MPS high schools, the State, and MPS 
schools that are similar to Tenor in terms of their demographic composition. 

 As shown in Figures 1 and 2 below, student academic performance in Reading and math 
at Tenor is quite variable, as can be expected since only 10th grade high school students are 
assessed each year.  (This means that the students included in the 2011 data are a completely 
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different group of students than are included in the 2012 data).  In 2009, 10th grade students in at 
Tenor displayed unusually low performance compared to 10th grade classes in other years.  
Nevertheless, academic performance at Tenor generally exceeds academic performance in other 
Milwaukee high schools, even as it falls short of the academic performance in all high schools in 
Wisconsin. 

Figure 1:  Five-year comparison of 10th Grade WKCE Reading results for Tenor, MPS High 
Schools, and all High Schools in Wisconsin 

 

Figure 2:  Five-year comparison of 10th Grade WKCE Mathematics results for Tenor, MPS High 
Schools, and all High Schools in Wisconsin 

 

 Comparing data from Tenor, MPS, and the State for Hispanic (Latino/a) high school 
students, as shown in Figure 3 below, the academic performance of Tenor in Reading fell short 
of both MPS and the State in 2008, 2009, and 2010, but exceeded both MPS and the State in 
2011, and exceeded MPS and fell just short of the State in 2012.  As Figure 4 below indicates, in 
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math, Hispanic students' performance at Tenor fell short of both MPS and the state in 2008, 
2009, and 2010, while they outperformed Hispanic students in MPS and the state in 2011 and 
2012. 

Figure 3:  Five-year comparison of 10th Grade WKCE Reading results for Hispanic students in 
Tenor, MPS, and the State 

 

Figure 4:  Five-year comparison of 10th Grade WKCE Mathematics results for Hispanic students 
in Tenor, MPS, and the State 

 

 Comparing data from Tenor, MPS, and the state for black (African American) high 
school students, the academic performance of Tenor in Reading in 2008, as shown in Figure 5, 
exceeded MPS but fell short of the state.  In 2009, Tenor had too few black students to have a 
valid percentage.  In 2010 and 2011 Tenor black students' performance exceeded both MPS and 
the state, and in 2012 Tenor black students' performance fell short of both MPS and the state.   
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 As shown in Figure 5 below, in math, the academic performance of black students at 
Tenor fell short of the state and exceeded MPS in 2008. In 2009, Tenor had too few black 
students to have a valid percentage.  In 2010, the academic performance of black students in 
math at Tenor fell short of both MPS and the state.  In 2011 and 2012, the academic performance 
of black students in Math at Tenor exceeded both MPS and the state. 

Figure 5:  Five-year comparison of 10th Grade WKCE Reading results for African American 
(black) students at Tenor, MPS, and the s

 

Figure 6:  Five-year comparison of 10th Grade WKCE Mathematics results for African 
American(black) students in Tenor, MPS, and the State. 
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students, in Reading, as depicted in Figure 7 below, in 2008 and 2012 the academic performance 
of Tenor students exceeded MPS but fell short of the state.  In 2009, the academic performance 
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not enough data for Tenor to calculate a valid percentage, and in 2011, the academic 
performance of these students in Reading surpassed both MPS and the state.   

 As shown in Figure 8 below, in math in 2008, the academic performance of 
economically-disadvantaged students surpassed that of MPS students but fell short of the state.  
In 2009, the performance of this demographic group fell short of both MPS students and all 
economically-disadvantaged 10th grade students in the state.  In 2010, there was not enough data 
for Tenor to calculate a valid percentage.  In both 2011 and 2012 in math, the academic 
performance of these students exceeded the performance of not only MPS, but also the state. 

Figure 7:  Five-year comparison of 10th Grade WKCE Reading results for Economically 
Disadvantaged students in Tenor, MPS, and the State 

 

Figure 8:  Five-year comparison of 10th Grade WKCE Mathematics results for Economically 
Disadvantaged students in Tenor, MPS, and the State 

 

2008 2009 2010 2011 2012
Tenor - Econ Disadv 9.40% 3.90% 26.70% 12.50%
MPS - Econ Disadv 7.40% 8.40% 5.20% 8.30% 9.90%
State - Econ Disadv 17.30% 21.30% 17.50% 23.70% 21.70%

0.00%
20.00%
40.00%
60.00%
80.00%

100.00%

Pe
rc

en
t P

ro
fic

ie
nt

 +
 A

dv
an

ce
d WKCE Reading Longitudinal 

Tenor v. MPS v. State 
Economically Disadvantaged High School Students 

2008 2009 2010 2011 2012
Tenor - Econ Disadv 6.20% 2.00% 33.30% 25.00%
MPS - Econ Disadv 6.00% 5.40% 6.20% 6.30% 8.80%
State - Econ Disadv 18.50% 20.60% 22.00% 23.50% 24.50%

0.00%
20.00%
40.00%
60.00%
80.00%

100.00%

Pe
rc

en
t P

ro
fic

ie
nt

 +
 A

dv
an

ce
d WKCE Math Longitudinal 

Tenor v. MPS v. State 
Economically Disadvantaged High School Students 



 
 

21 
 

 Comparing the 2012-13 academic performance of Tenor students to demographically-
comparable MPS high schools, as depicted in Figures 9 and 10 below, the performance of Tenor 
students exceeds Hamilton and South Division and falls short of Reagan in both Reading and 
Mathematics.  It should be noted that Reagan has an exclusive admission process, including both 
an application and an assessment prior to admission, whereas Tenor is open to all students by a 
lottery system.   

Figure 9:  Comparison of 10th Grade WKCE Reading results for Tenor and demographically 
comparable MPS schools

 

 

Figure 10:  Comparison of 10th Grade WKCE Mathematics results for Tenor and 
demographically comparable MPS schools

 

Tenor Hamilton Reagan South Division
Reading 16.70% 10.10% 39.90% 5.90%
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 In addition, Tenor’s WKCE performance exceeded the academic performance of Veritas 
students in both years in Math, and in 2012-13 in Reading, while the academic performance of 
Veritas students in Reading in 2011-12 exceeded that of Tenor students. 

Value Added Growth Measures 

 Measures of student growth, as depicted in Figures 11 and 12 below, show strong growth 
in Reading and math among students at grade levels 9 and 10.  Postsecondary readiness measures 
include graduation rates and ACT performance. 

Figure 11:  Percentage of students meeting or exceeding growth targets for Reading on the 
Measures of Academic Progress

 

Figure 12:  Percentage of students meeting or exceeding growth targets for Mathematics on the 
Measures of Academic Progress
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 Tenor students also met or exceeded their expected growth on the Measures of Academic 
Progress (MAP) assessments, as these percentages are quite high in comparison to other UWM 
Charter Schools and other schools nationally, as well.   

 Figure 13 below shows that there is a positive trend in Tenor's 4-year graduation rate, and 
that this rate is significantly higher than that of MPS, and above the state's rates. 

Figure 13:  Percentage of students graduating in 4 years at Tenor compared to MPS and the State

 

 Figure 14 below shows that statewide ACT Composite scores are consistently higher than 
both MPS's and Tenor's, but that Tenor's cores were consistently higher than MPS's for the past 
four years, and have only recently leveled off.  

Figure 14:  Longitudinal average ACT composite scores for Tenor, MPS, and the State.
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Satisfaction Survey Results 

 Students, faculty, and staff report high satisfaction with SOH, Inc., as measured by 
annual UWM surveys.  Tenor scores in all areas of the faculty and staff survey (covering 
Leadership, Strategic Planning, Student, Stakeholder, and Market Focus, Measurement, 
Analysis, and Knowledge Management, Faculty and Staff Focus, and Process Management) 
were higher than the UWM average for the 2012-13 school year.  In addition, the student survey 
scores for Safety and Discipline and Friendship and Respect surpassed the UWM averages for 
the 2012-13 school year.  These strong results are consistent with previous years’ data.  Other 
strong indicators are increases in enrollment, attendance rates, and students’ general disposition 
towards school. 

Summary 

 Academic performance at Tenor generally exceeds that of demographically-comparable 
MPS schools, with 16.7% of its students performing at the proficient or advanced level in 
reading, 27.8% in mathematics, 63.0% in language arts, 64.8% in science, and 61.1% in social 
studies in 2012-13.  It is important to note that the reading and math percentages are based on the 
college and career ready cut scores that were released in the 2012-13 school year, while the 
language arts, science, and social studies percentages are based on the Wisconsin’s traditional 
cut scores. 

Recommendations 

 The Charter School Office’s evaluation team visited Tenor in early November of 2013 
and conducted an evaluation per the UWM Charter School Office Guidelines.  The evaluation 
team reviewed self-evaluation reports, visited classrooms, and interviewed staff, students and 
parents, as well a school leadership.  The review team documented the findings listed below: 
 

1. Tenor has made significant progress from its early years in both the behavioral and 
academic performance of its students. 

2. Tenor has developed an environment that is recognized by students as contributing to 
their success at the school. 

3. Students identify the characteristics of “safe” and “small” as central to their reasons to 
enroll at Tenor. 

4. Tenor parents expressed satisfaction with the school based on their student’s attitude 
toward school and positive teacher parent communication.  “It’s no hassle to contact 
staff”. 

5. Students and parents see the benefit of a fourth-year MATC program. 
6. Student retention has improved since the early years and the school benefits from this 

increased continuity. 
7. Increasing academic quality/performance is evident in the DPI Report Card rating of 

“Meets Expectations”. 
8. Follow-up of students shows an increase in the trend of graduates enrolling in two year 

and four year post-secondary programs.   
9. Teachers express a strong commitment to the program and note the improvement in the 

school over time.  Teacher satisfaction is high. 
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The team made the following recommendations: 
 

1. Prepare staff and students for changes in academic assessment, as proposed by DPI 
beginning in 2014-15.  Changes include assessing all 9th and 11th grade students in 
addition to 10th grade students.  

2. More fully develop an assessment feedback loop for students enrolled in MATC that will 
guide Tenor staff in adapting both instruction and curriculum to meet challenges of the 
fourth year. 

3. Develop quarterly benchmarks for curricular goals that will assist teachers in maintaining 
a curricular pace to insure all required content/material is completed in the desired 
timeframe. 

4. Continue to refine and implement the Common Core standards in each curricular area. 
5. Curriculum planning across disciplines with a focus on use of RtI strategies should 

improve Tenor’s ability to meet the needs of academically challenged students upon 
admission in 9th grade. 

 
Recommendation 

 The director of the Office of Charter Schools, Chancellor Lovell, and Provost Britz 
recommend the continuation of Tenor as part of a single contract with SOH, Inc.  Tenor will 
follow up on the recommendations in a timely manner. 

The Tenor evaluation report may be found at the link below: 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277845_1-t_REArhr6u 

  

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277845_1-t_REArhr6u
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APPENDIX C         Agenda Item I.1.d.(3) 
 

UNIVERSITY OF WISCONSIN-MILWAUKKE 
OFFICE OF CHARTER SCHOOLS 

VERITAS HIGH SCHOOL 
 

BACKGROUND 
 
School Profile and Design 
 
 In 2001, SOH, Inc., developed Veritas High School (Veritas) for traditional students.  
Veritas has operated as a UWM charter school since 2010, having previously operated as a 
charter with Milwaukee Public Schools (MPS) since 1998.  As a charter high school under 
contract with MPS, it originally served 120 students, and today serves 246 students.  It is located 
at 3025 West Oklahoma Ave., in Milwaukee.  Veritas's current contract will expire in 2015.  
Inclusion of SOHE in the request for one contract presents an earlier-than-required Regent 
approval of continuation for Veritas (in 2014, not in 2015). 
 
 Originally designed as a traditional high school, and offering a curriculum that reflects a 
more standard approach, Veritas still offers college-bound coursework and opportunities to 
students.  As this school is frequently over-subscribed, enrollment is determined by a lottery.  In 
2013, there were 243 applicants for 60 seats available in the Freshman class.  The stated mission 
of the school is as follows: 
 

1. Proficiency in core academic knowledge and skills 
2. Proficiency in critical thinking skills 
3. Proficiency in applications of information technology 
4. Positive sense of self and capacity 
5. Social competence 
6. Strong moral character 
7. Matriculation in a postsecondary program 

 
Students 
 
 Veritas’s location on the south side of Milwaukee impacts its student membership.  For 
2012-13 the school demographics are as follows:  4.1% Asian, 1.2% African American (Black), 
78% Hispanic (Latino/a), 0.4% American Indian, 14.5% White, and 1.2% two or more races. 
 
 In the school’s 12-year history, the changing demographics of the near south side of 
Milwaukee have influenced the enrollment patterns of the school.  In the first year as a UWM 
charter, Veritas had 68.7% of its students qualify for free or reduced lunch, and today 83.4% of 
the student body qualifies for this support.  
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Table 1:  Percentage of minority and low income students compared to neighborhood MPS 
schools 

  Veritas Bay View Pulaski South Division 

Percent Minority 85.50% 88.70% 91.10% 94.00% 

Percent Low Income 83.40% 90.50% 83.30% 86.10% 

 
Attendance and Retention and Graduation Rates 
 
 Attendance at Veritas has remained consistently high in the 95% to 96% range.  The 
suspension rate is about 6%, with an average suspension being for one day.  In 2012-13 14 
students were suspended for a total of 39 school days.  No students were expelled in 2012-13. 
 
 A major variable that UWM considers in its review is the retention of students (number 
of returning students) as a measure of the school’s success with students.  Veritas has very high 
student retention, averaging about 94% return rate across grades 9, 10 and 11. 
 
 Veritas has had a very high graduation rate over the past three years, averaging almost 
100%.  In 2012-13, only two students out of a class of 66 failed to complete the high school 
curriculum.  Students who are in jeopardy of not graduating are strongly encouraged to attend 
special summer sessions for students at-risk.   
 
 During the 2012-13 school year, 65% of the graduating class were accepted into four-
year colleges, and 35% were accepted into 2-year colleges.  In contrast, for 2011-12, 32% were 
accepted to 4-year colleges and 64% were accepted to 2-year colleges. 
 
 For the past three years as a UWM charter and prior to that with MPS, Veritas has had 
more applicants than seats available.  In 2013, there were 238 applications for just 48 seats at the 
ninth grade level.  This necessitates a random drawing held in March of each school year that 
allocates the seats for the following year. 
 
Faculty and Staff  
 
 Veritas is led by a principal who has 35 years of experience as a professional educator 
and who has led this school for 12 years.  Leadership also includes an associate principal and a 
fulltime guidance counselor.  Educational staffing consists of 14 teachers assigned to fine arts, 
English, math, social studies, science, special education and Spanish.  Levels of experience run 
from 1 to 17 years, averaging 6.3 years in teaching, and an average of 3.6 years teaching at 
Veritas.  All staff are DPI-certified and are fully-licensed in their respective disciplines. 
 
Governance and Fiscal Management 
 
 Veritas, as a part of the SOH, Inc., is governed by a board of directors and a parent 
advisory council.  Governance, as measured by successful management, has been very 
productive and mindful of students’ needs and the school improvement goals.  No issues are 
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evident in the annual reporting and the school is always responsive to requests by UWM for 
further information.  Governance and management have been successful in meeting many of 
their goals in quality improvement dimensions. 
 
 Veritas, as part of SOH, Inc., is part of a five-year strategic plan of the parent 
organization that includes accountability reporting of annual goals and accomplishments for 
each school year.  The annual goals include developing a teacher evaluation model, professional 
development focused on RtI, use of Measures of Academic Progress (MAP) data, 
implementation of the common core, revised staff handbooks, renovation of the science lab, and 
staff needs as guided by both student and teacher performance. 
 
 Annual audits submitted by SOH, Inc., have been “clean” audits, and no financial issues 
are evident.  The parent organization maintains a financial reserve in excess of $1 million for 
contingencies and capital projects that are ongoing with successful building and program 
management.  Fiscal controls are adequate and responsive to external standards. 
 
 SOH, Inc., maintains appropriate insurances and personnel guidelines to meet the needs 
of staff and works to improve its fiscal efforts by having a centralized fiscal and accounting 
system to meet the needs of each school as well as the parent organization. 
 
Curriculum 
 
 Graduation requirements for Veritas parallel most public high schools and consist of the 
following credit structure: 
 

English  4.0 credits 
Math   4.0 credits 
Science  4.0 credits 
Social Studies  4.0 credits 
Fine Arts  1.5 credits 
World Language 2.0 credits 
Electives  3.5 credits 
 
Total:    23 credits 

 
 The individual curricular areas are aligned with the Common Core using the Curricular 
Companion framework developed by Cooperative Educational Service Agency 7 as a guideline 
for teachers and leadership to frame the design of course content. 
 
 The school views curriculum development as an ongoing process that is informed by 
professional standards, as well as an assessment strategy that includes an intake assessment 
completed during the summer before 9th grade, for all new students, Summer Institute, and the 
annual use of the Measures of Academic Progress (MAP) assessment that measures student 
academic growth.  The dynamic interplay of assessment and student performance in class allows 
teachers to target student achievement and modify the curriculum, as may be necessary, to meet 
the individual needs of students. 
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 Veritas also provides extensive extra-curricular opportunities for students including 
participation in WIAA sanctioned athletic programs, activities in cooperation with the Boys and 
Girls Club, local fine arts groups, elective experiences in health related services and an ongoing 
effort to expand opportunities for students in preparation for future decisions. 
 
 Veritas makes a special effort to assist students at the end of their junior year and 
beginning of their senior year to begin transitional planning, including applying for colleges, 
exploring career opportunities, informing parents of transitional options and insuring that 
students understand the various deadlines and opportunities to seek financial support. 
 
School Academic Success 

Achievement of Mission 

 Veritas received Overall Accountability Scores of 68.0 and 59.9 on the DPI’s School 
Report Cards in 2011-12 and 2012-13, respectively.  The 2011-12 score falls within the Meets 
Expectations Overall Accountability Rating range while the 2012-13 score falls within the Meets 
Few Expectations Overall Accountability Rating range.  These scores take into account Student 
Achievement (of 10th grade students on the WKCE in Reading and Mathematics) and On-Track 
and Postsecondary Readiness (which includes Graduation Rate and ACT Participation and 
Performance).  It is also noted that over 84% of high schools located in Milwaukee (including 2r 
Charter High Schools) received Overall Accountability Ratings of Meets Few Expectations or 
Fails to Meet Expectations in 2012-13, while the three remaining high schools received Overall 
Accountability Ratings of Meets Expectations. 

Proficiency Levels 

 Student achievement at Veritas will be compared below to MPS high schools, Wisconsin 
high schools, and MPS schools that are similar to Veritas in terms of their location and 
demographic composition. 

 As results on the Wisconsin Knowledge and Concepts Examination (WKCE), depicted 
below in Figures 1 and 2 show, in general, academic performance in Reading and Math at 
Veritas exceeds performance at MPS high schools, and falls just short of the performance of all 
of high schools in Wisconsin.   
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Figure 1:  Two-year comparison of 10th Grade WKCE Reading results for Veritas, MPS High 
Schools, and all High Schools in Wisconsin 

 

 

Figure 2:  Two-year comparison of 10th Grade WKCE Mathematics results for Veritas, MPS 
High Schools, and all High Schools in Wisconsin. 

 

 Students included in the 2011 data are a completely different group of students than are 
included in the 2012 data.  10th grade students in 2012 at Veritas had unusually low performance 
compared to 10th grade classes in other years.  Nevertheless, academic performance at Veritas 
generally exceeds academic performance in other Milwaukee high schools and falls short of the 
academic performance in all sigh schools in the state. 

 Comparing Veritas, MPS, and state data regarding Hispanic (Latino/a) high school 
students, as shown in Figure 3 below, the academic performance of Veritas in Reading exceeded 
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both MPS and the state in 2011 and fell short of both MPS and the state in 2012.  For the same 
two-year time frame, as Figure 4 below shows, in Math, Hispanic students at Veritas 
outperformed Hispanic students in MPS and the state in 2011, while they outperformed Hispanic 
students in MPS and rivaled Hispanic high school students in the state in 2012. 

Figure 3:  Two-year comparison of 10th Grade WKCE Reading results for Hispanic students in 
Veritas, MPS, and the State. 

 

 

Figure 4:  Two-year comparison of 10th Grade WKCE Mathematics results for Hispanic students 
in Veritas, MPS, and the State 
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 Comparing Veritas, MPS, and the state data regarding economically disadvantaged high 
school students, as shown in Figure 5 below, the academic performance of Veritas in Reading 
and Math in 2011 exceeded the performance of not only MPS, but also the state.  For the same 
two-year timeframe, as shown in Figure 6 below, in 2012, the academic performance of Veritas 
these  students in math still exceeded that seen in MPS, but it fell short of the academic 
performance of the state's economically-disadvantaged high school students.   

Figure 5:  Two-year comparison of 10th Grade WKCE Reading results for Economically 
Disadvantaged students in Veritas, MPS, and the state 

 

Figure 6:  Two-year comparison of 10th Grade WKCE Mathematics results for Economically 
Disadvantaged students in Veritas, MPS, and the State 
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 Comparing the 2012-13 academic performance of Veritas to demographically-
comparable neighborhoods and to MPS high schools, as shown in Figure 7 below, Veritas's 
performance in Reading is comparable to neighborhood and demographically comparable MPS 
schools.  As shown in Figure 8 below, Veritas's performance in math far exceeds the 
performance in the comparable schools, even as proficiency in 2012-13 was particularly low at 
Veritas in comparison to other years.   

Figure 7:  Comparison of 10th Grade WKCE Reading results for Veritas and neighborhood and 
demographically comparable MPS schools 

 

Figure 8:  Comparison of 10th Grade WKCE Mathematics results for Veritas and 
neighborhood/demographically comparable MPS schools  
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demographically-comparable high schools, the performance of Veritas students is comparable to 
the other schools in Reading and it exceeds the other schools in Mathematics.  Further, Tenor’s 
WKCE performance exceeded the academic performance of Veritas students in both years in 
Math, and in 2012-13 in Reading, while the academic performance of Veritas students in 
Reading in 2011-12 exceeded that of Tenor students. 

Value Added Growth Measures 

 Measures of student growth, as depicted in Figures 9 and 10 below, show strong growth 
in Reading and math among students in both 9th and 10th Grade. 

Figure 9:  Percentage of students meeting or exceeding growth targets for Reading on the 
Measures of Academic Progress

 

Figure 10:  Percentage of students meeting or exceeding growth targets for Mathematics on the 
Measures of Academic Progress. 
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Post-Secondary Readiness Measures 

 Postsecondary readiness measures include graduation rates depicted in Figures 11 and 
ACT performance in Figure12. 

 As figures 11 and 12 below show, Veritas has had consistently high 4-year graduation 
rates.  There is, however, room for improvement in raising the average ACT composite score and 
increasing the percentage of students scoring at college ready levels in all subject areas – 
especially in math and science. 

Figure 11:  Percentage of students graduating in 4 years at Veritas compared to MPS and the 
State 

 

Figure 12:  Longitudinal average ACT composite scores for Veritas, MPS, and the State. 
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Satisfaction Survey Results 

 Students, parents, faculty, and staff report extremely high satisfaction with Veritas as 
measured by annual UWM surveys.  The Veritas scores in all areas of the parent survey 
(Expectations, Communication, Results, and Recommendation) were higher than the UWM 
average for the 2012-13 school year.  In addition, the student survey scores for Safety and 
Discipline and Friendship and Respect surpassed the UWM averages for the 2012-13 school 
year.  Finally, the faculty and staff survey scores for Leadership, Strategic Planning, Student, 
Stakeholder, and Market Focus, and Faculty and Staff Focus all surpassed the UWM averages 
for the 2012-13 school year.  These strong results are consistent with previous years’ data.  Other 
strong indicators are increases in enrollment, attendance rates, waiting lists for admission, and 
students’ general disposition towards school. 

Summary 

 Academic performance at Veritas generally exceeds that of neighborhood and 
demographically-comparable MPS schools, with 4.4% of its students performing at the proficient 
or advanced level in reading, 15.6% in mathematics, 73.3% in language arts, 57.8% in science, 
and 77.8% in social studies in 2012-13.  It is important to note that the reading and math 
percentages are based on the college and career ready cut scores that were released in the 2012-
13 school year, while the language arts, science, and social studies percentages are based on the 
Wisconsin’s traditional cut scores. 

Recommendations 

 The Charter School Office’s evaluation team visited the school in October, 2013 and 
conducted an evaluation per the UWM Charter School Office Guidelines.  The review team 
reviewed evaluation reports, visited classrooms, and interviewed teachers, parents and students, 
as well as school leadership. 
 
The review team made the following findings: 
 

1. Veritas has developed a strong curriculum with the ability to personalize instruction as 
called for. 

2. “Safe” and “small” were themes expressed by students when asked why they selected 
Veritas. 

3. Parents' support was very positive with one parent suggesting that the school saved her 
son after some very bad middle school experiences. 

4. Availability of AP classes for 11th and 12th grade is a positive option for advanced 
students. 

5. The school places an emphasis on the “soft skills” of interpersonal relationships. 
6. Teachers expressed a strong desire to be at Veritas because they could teach and have to 

deal with fewer behavioral issues. 
7. Leadership is both supportive and facilitative of the students and staff.  Getting attention 

is not an issue. 
8. The school’s use of data in decision-making strengthens the overall program. 
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9. Veritas has made a strong effort to track their students upon graduation with a strong 
commitment to assisting the students with admission and finding financial resources for 
postsecondary education. 

10. Classroom observations indicated that student engagement and effort to achieve was 
readily apparent across classes observed. 
 

The team made the following recommendations: 
 

1. Review intake assessment to more fully prepare for academic challenges/varied levels of 
performance so staff programming in fall of 9th grade is focused on student performance. 

2. Prepare staff and students for changes in academic assessment as proposed by DPI 
beginning in 2014-15.  Changes include assessing all 9th and 11th grade students in 
addition to 10th grade students.  

3. Continue to expand the RtI model to meet the challenges of the at-risk population in 
response to increased demographic changes the school has experienced over the past few 
years. 

4. Develop clear recruitment guidelines for Middle School and K-8 applicants as to 
enrollment standards and include them in the overall application process for the school.  

 

Recommendation 

 The director of the Office of Charter Schools, Chancellor Lovell, and Provost Britz 
recommend the continuation of Tenor as part of a single contract with SOH, Inc.  Tenor will 
follow up on the recommendations in a timely manner. 

 A full evaluation report by the Charter School Office is available at the web link below: 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277847_1-t_HXS6ZYrx 

 

https://pantherfile.uwm.edu/xythoswfs/webui/_xy-e38277847_1-t_HXS6ZYrx
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