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Assessment Criteria

e Percentage of students who explore questions in depth

e Percentage of students who respond to other student posts
e Times a topic is volleyed without instructor prompting

e Quantitative and qualitative course evaluation data

e Student grades

A.D.E.P.T.3 Conversations

How to engage with someone who has a perspective or belief different
from your own? Be curious and activate a learning cycle.

Ask a question spiral with open-ended questions. Ask HOW, not
WHY.

Deploy active listening: listen; offer listening statements, summaries,
and affirmations

Engage values and vision: how do you want to be; what relationship
does this build

Promote self-awareness — of judgements, emotions, physical
responses

Think 5: 1. What do you know; 2. What don't you know; 3. How you
can find out; 4. What you can't know; 5. How you can accept that

Think 5 again: 5 alternate reasons
Tranquility

UNIVERSITY OF WISCONSIN For their unfailing support and encouragement, staunch even with an extra year of the program and a worldwide

pandemic, many thanks and much gratitude go to Sylvia Tiala and the Nakatani Teaching and Learning Center; Fay
Akindes and the UW-System Office of Professional and Instructional Development, and all my 2020-2022 WTFS
colleagues, especially Dayo Akinlade and others who offered suggestions and feedback as this topic coalesced from
an idea into a project. Most especially appreciation and thanks go to Valerie Barske, Heather Pelzel, and Alison

WISCONSIN'S POLYTECHNIC UNIVERSITY Staudinger, for Iea(.jing us, supporting us, cheering us on, and being role models and living proof that humans can be
superheroes and vice versal

Value: Improve...

Instructor evaluation scores
Depth of online student engagement

Student experience, learning, and retention
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Presenter Notes
Presentation Notes
Hello and thank you for dropping in! I appreciate your interest. My name is Leni Marshall, and I am a Professor in the Department of English, Philosophy, and Communication at the University of Wisconsin-Stout. 
 
My project is called iDOABLE, the Inclusive Design of Online Asynchronous Blueprints for Learning Equity. Here is the background for this project: I have taught online classes off and on for 15 years. Also, I have taught in-person classes in which students were both challenged and successful as they wrestled with ways to navigate identity and difference. However, when all classes pivoted to be 100% online at the start of COVID, I realized that I had not developed the skill set and did not have information on how to create a similar learning opportunity in an online environment. 
 
For a few years prior to COVID, I had been actively working to improve my understanding of how people experience and interact across racial, ethnic, and other cultural differences, as well as ways to improve intercultural understanding and agility. This quest was both personal and professional. I had a reduced teaching load because I was serving as UW-Stout's inaugural Intercultural Development Ambassador - the person responsible for faculty and staff on-campus professional development relating to equity, diversity, inclusion (EDI), and intercultural agility.
 
So for my WTFS project and my students, the goal was to design and run an experiment in which I researched how other people had created an online asynchronous Brave Space, make changes to the class, and develop assessment criteria to measure how well these changes succeeded in improving the online course environment in a way that improved my students’ depth of engagement with identity and difference. 
 
Before COVID, I had taught a section of multicultural American literature class every semester. However, in both fall of 2021 and spring of 2022, I was scheduled to teach the class, but the course was under-enrolled and did not take. Thus, although I designed the project, there has not been an opportunity to put it into action. Today's poster offers key elements of the plan and an annotated bibliography for others to access the information as they design their own courses.
 
The value in improving the student experience of the online course room as a Brave Space rests on the understanding that greater engagement leads to stronger feelings of inclusion, a factor in student retention and persistence, as well as to more satisfactory, enriching, and impactful student learning experiences.
 
The criteria by which the success of this experiment would be judged are listed on the left side of the posterior below the title. My aim was to compare the students in the revised online class with students who had taken the online class the semester before the revision. 
 
The course changes were twofold. First, I would incorporate into the course design the things I learned from the research about how to create Brave Space in an online, asynchronous class. Second would be a learning intervention added to the course content: the concept of ADEPT3 conversations. 
 
The concept of ADEPT3 conversations blends ideas from two methodologies: the developmental model of intercultural sensitivity (DMIS), created by Milton Bennett, and the Personal Leadership model developed by Barbara Schaetti, Sheila Ramsey, and Gordon Watanabe. The DMIS and three decades of accompanying research on its reliability and validity have been monetized as an assessment tool for intercultural work, the intercultural development inventory (IDI). The personal leadership model was used for more than a dozen years to train the interns and fellows at the Summer Institute for Intercultural Communication, an annual post-graduate summer program where I had the good fortune to work for two years. 
 
In the annotated bibliography, I starred the articles that instructors may find most useful in altering their course design. Thank you again for taking the time to stop by. I’m happy to answer any questions. 
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